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DEDICATION

This ALiving History Manual o is dedicated
energetic support and deep devotion to my |if
and execute the Living History Program and establish the Living History Education Foundation.

She fostered in me the passion and desire to make the teaching of history to young people an
enlightening as well as an educational experience.

A specialthanka | so to my father, Joseph J. Ryan,
a youth for hours. He was a successful attorney in the Adirondack Mountains and would have
been delighted to have had me join his law practice. He loved practicing the law dnd like
history. 1, on the other hand, loved history and liked the law. Choosing between law school and
continuing to teach history, | opted for history, which then became my passion. Teaching history
to young people soon led to the Living History Progranwfoich this manual has been
produced. Itis my hope that the guidelines set forth in this manual will not only assist the reader
in establishing and running a similar program but inspire the person to expand and propagate the
program throughout the commutynof history teachers, especially those who want to escape the
it wo by f o weavars aidtfouravalls) onettkodology of teaching




A QUICK LOOK

A QUICK LOOK gives you an opportunity to quickly access certain partisiof
manual without having to thumb through all th
find phrases which are keyed into the various chapters, giving you swift reference to selected
subjects.

PREFACE Gives the perspectives of a school printgrad a former student of the Living
History Program

INTRODUCTION Presents thprimary goal of the Living History Program; What it achieves;
How it started

CHAPTER ONE Learn about your historical period; Participate in seminars and field program;
Assemb e materi al; Plan out yeards progr am;
Build interest in remainder of school hierarchy; Solicit support of parents

CHAPTER TWO Make decision on history program to replicate; Take advantage of local
historical sitesand museums; Choose an era which excites you; Include your teaching
team in your decision making

CHAPTERTHREE Have teachers Abuy intoo the p
i mprove teachersod qualificati oniess; As
Assign teachers relevant Living History Program titles

rogram
sign p
CHAPTER FOUR Establish a student participant unit balance; Insure program inclusiveness;
Organize two opposing regiments; Establish a military organization and hierarchy known
as t he Amnhaanidn, 6o fFicld di fferent student part

CHAPTER FIVE Prepare short introductory program for students as first step in curriculum;
Have students vote on the program; Conduct initial drills; Issue uniforms and gear; Teach
manual of arms; Condticegimental dinner, winter activities, competitions,
work shops, and parades; Conduct y&@d overnight encampment and ceremonies

CHAPTER SIX Serve as principal administrator; Maintain reports and record keeping; Monitor
costs and program expenses; Wappreciation letters for donations, assistance, etc.

CHAPTER SEVEN Procure uniforms, equipment, and arms; Find locations of Living
History Education Foundation depots (equipment repositories)

CHAPTER EIGHT Program and execute military type and moititary activities

CHAPTER NINE Administer pay book/student folder, dues, morale, discipline involving merit
and demerit systems, ranking, student position assignments, leadership activities, promotions

CHAPTER TEN Obtain school administrator, teach&iydent, and parent evaluations
-iv-



PREFACE

Two Aibookendso to prefacing the Living His
of individuals once intimately connected with the subject of history as taught to young people.

One is the extracted wabs of someone at the top of the teaching hierarchy, a middle school
principal. The second bookend is the words o
Mr. Frank Thomas was the principal of the Blue Mountain Middle School in the 1980's.

Thefollowing extracted remarks are from a 1985 interview about the program.

Al have been probably steeped in a more
although in the past eight years in our middle school, | have certainly become more
involved ina variety of flexible arrangements, more flexible approaches, and unique
learning experiences for youngsters. |, therefore, was a very difficult person for Mr.
Ryan to convince that his approach shoul d
office. | certainly made him explain very carefully on a great number of occasions the
basis for his proposal, and | gave my support somewhat reluctantly. | hate to admit it at
this point because it was surely an unfortunate decision on my part to everctantelu
As the years have progressed, | have become one of his more staunch supporters in this
particular approach to education.

AOur building philosophy was devoted in
One of them was that we should be a responsitiieol with responsible staff and
responsi ble students. It seems to me that

approach has achieved some of its most striking and most remarkable successes. As a
principal, | am faced with situations involving ywgsters who have been referred to me

due to irresponsible actions, inability in a variety of ways to handle themselves in specific
situations. Many of the youngsters who enter into his program have already established
themselves as youngsters who aredadlsi turned off not only to education but to their

social responsibilities. | have found that through this program, these same youngsters
have learned to accept directions, to follow directions, and to succeed in completing their
directions in an extrenheresponsible fashion. To underline it, in addition, they have

also been given the responsibilities in many cases to define their own roles and their own
particular goals. In order to achieve those goals, they have had to demonstrate some of
the highesexamples of individual responsibilities that it would be possible to relate.
These same youngsters at times prior to this experience have been turned off not only in
the academic areas but in the other areas of school. However, because of this program,
they have [been] turned on to all of their academic areas in addition to social studies, and
they have become some of the most responsible students within our school building.

A. .. I can clearly go on recordingas stat
this process not to close their eyes to the values of the content and the approach to
learning history through living historical experiences. 1 think it is also equally important
in this day and age to work with youngsters in teaching themettesaity of their own
individual self responsibilities so that upon entering ... the total community, they become
responsible citizens. 0

_V_



Mrs. Isaiah (Katy) Ruesink is a 2005 graduate of the University of South Carolina. From
1997 to 1998 Katy padipated in the Living History Program as a student at the Blue Mountain
Mi ddl e School and fAiserved as a soldier with t
experience as a participant in her school 6s p

AAs an el even yegadelabdddifficgly finingimpplaceh B s i xt
was in a new school and since moving to my town | was still struggling to fit in in every
aspect including sports teams, cliques, and in the classroom. | was never a superior
student until college.

A Dur i lag weeks ef summer vacation, prior to the start of my seventh grade
year, | cried a lot. With every thought of another school year like the previous one, the
l ump in my throat and the knot in the pit
wanttogg t o school . When | thought the anxi et
get any worse, a wave of relief washed over me. It came in the form of a letter to my
parents, detailing that | had been chosen to be on the Ryan Team for seventh grade. It
was the same team my brother, David, had been on two years prior when he reenacted
battles of the Revolutionary War. | clearly remember how much he enjoyed being a Red
Coat and only hoped my experience would be similar.

AFrom t he v er yhgfadernsyteamiveay splioih halé, and wewmtere
assigned to be either Continental soldiers or Red Coats. We were told that throughout the
year we would drill, work, and ready ourselves to fight in the American Revolution
including the fateful battle at FoTiconderoga.

Al't i s unclear to me when the change wi
place. It seems that with each new discovery and assignment, we began to blend
together, and a sense of camaraderie was forged, which would not have othemvise bee
possible. Cliques were automatically and willingly disbanded, and everyone seemed to
want to help each other mend tents or perf
popul arity anymore; it was about wprking t
Continental Army.

AShortly after being provided unifor ms,
Cantonment where we were Aofficiallyo enli
enlistment, several times a week, we would drill outside in theosglaoking lot
preparing for the end of the year trip to Fort Ticonderoga.wéfe thenvorking on a
merit system. The more merits we were awarded the more rank we earned. Conversely,
demerits weralso given, which would reduce our rank

A Dur i n bdaytséason Ioth armies shared a special meal in the cafeteria.

Instead of feeling my usual dread over who | could sit with, | was for the first time
surrounded by people who wanted to sit with me. We all ate our holiday meal together,
laughing and enying our new found friendships.

AThat spring brought new chall enges for
academic work and drilling, we started preparations to go to Fort Ticonderoga at the end
of the year. We mended uniforms and old canvas tentsdriiésl almost daily to
perfect our movements.
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|l f we werené6t working hard drilling, mendi
were showing off our accomplishments by marching in local parades. More often than
not we were thinking about tllegiment and what lay ahead at Fort Ticonderoga.

AfiBefore |l ong we put on our wuniforms and
journey upstate to Fort Ticonderoga. On our way we stopped in Albany where then New
York State Governor George Pataki presentadegiments with their colors. Itis a
moment | will never forget and the photograph of which | will always cherish.

AOnce we arrived at Fort Ticonderoga we
before dark and prepare supper. After setting up our aextgating together as a
regiment, we gathered around to hear war stories. Once it was pitch black we took a
Aghost marcho around the fort. I n the day
battles, marched at the fort in front of tourists, climbediMdefiance, and held a
memorial service for a former student who had died from leukemia. On top of our daily
regimental activities we stood nightly guard duty shifts in which we marched around the
campdbs perimeter to i nsanrattempt i caftorexauricoloesn t a |
During the day we all took part in chores such as patching tents, carrying water, and
gathering fire wood.

AMy most memorabl e moment while at Fort
a battle between our two armies. Tists had gathered around the perimeter of our
battlefield and we had just engaged in the first few moments of battle. We were firing
our muskets loaded with blank caps at each other when suddenly smoke bombs began to
explode on the battlefield. In thiatstant the battle went from a reenactment of an event
which occurred decades before my time to a real time full scale battle where | felt that |
was fighting for my country and my life. It was the most realistic moment | have ever
had learning history ahis certainly something | will never forget.

ANever before or after my seventh grade
school year was over. During the short time | was part of the Living History Program, |
gained confidence and friends. My gradesatly improved, and most importantly |
learned to truly love history. It is my hope that schools nationwide take note of the
significance and profound influence such a program offers to their students, faculty, and
curriculum. It is an enrichment opponity which goes far beyond the classroom and
adol escence of a seventh grader. o

2
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INTRODUCTION

The primary goal of the Living History Program is to provide a hanmgexperiential
learning environment which fulfils the need for a crea@pproach to social studies. Living
history is designed to stimulate student interest in learning about the human side of history and
involves not only social studies but English, mathematics, and science as well as the arts and
music. It is applicablat an elementary, secondary, and graduate level, but has proven especially
effective at the middle school level.

The Living History Program is unique in that it is instrumental in enhancing the self
esteem of a student, which it accomplishes through tleeviag features. First, allow the
students to engage in activities and assume responsibilities commensurate with their maturity
level. Second, permit the students to experiences in the program what the individual is capable
of doing, not what cannot l@complished. Third, assist students through concentrated
involvement in the activities to achieve a distinct sense of personal accomplishment and self
esteem.

*kkkk

The program began at the Blue Mountain Middle School in the fall of 1969 when |,
Jos@h J. Ryan, a social studies teacher'déiid 8" grade students at the school, conducted a
demonstration of #8Century military style drill in the school parking lot. | selected twelve
interested seventh grade students and had them dress in teiginyef 18 Century military
uniforms which proved to be more imaginative than representative of the time. Choosing a study
hall or free period when the students had no other obligations, | taught them the rudiments of
military drill as would have begmerformed by trained soldiers fighting in the American
Revolutionary War . |l then had my students |
parking | ot where | issued commands requiring
which | had previouslgxplained to them. This was done in front of an audience of other
students and certain faculty members who were interested in knowing more about the life of a
soldier during the Revolution. The demonstration became the genesis for a school year program
which was designed to immerse the student in what it was like to live in the latter part df the 18
Century during a period of armed conflict.

This introductory step led to a year long course of study which culminated in atyee
encampment and mock Haton a Revolutionary War battlefield. Related activities, including a
formal regimental dinner and parades on holidays, were conducted throughout the school year,
all directed towards a grand finale at an historic site.

This manual provides guidelis@nd information for the introduction and execution of a
historically driven program which involves a large number of students in an all encompassing
way.

-viii -



CHAPTER ONE
How to Get Started

To get startedyou must introduce thieiving History Programto the school
administration, parents, and ultimately to the studémuiisfirst, you must have already mastered
the basic elements of the program. This means learning all you can about the period which is to
be the focus of your efforts.

First,learn the history of the period (s) you want to replicate in your program. Because
this is not a program to promote war or about its history, you will want to learn about how the
people in your time period lived to include their most mundane activitgsrade of living.

Example:You want your students to dAliveo in th
War. You will want to be knowledgeable about the military aspects of the period, such as how
to load and fire a musket or throw a tomahawk. But yastrknow about the clothes peagple
such as farmers, shopkeepers, and homemakers wore. Among the other aspects of life you need

to know about are the peoplebds occupations, t
and their c¢hdldl eyrogueydumayaciked tafdemphasize the military and
concentrate on the fcivil i an ¢andtheflnternetshdulder e i s

not be overlooked as a source of informati@®eeANNEX A for examples of additional
soures of information.

Second, it is recommended that you participate in Living History seminars and field
programs in which you can i mmerse yourself an
period by actually taking part in programs which allow y@experience such a thing as the
discomfort of sleeping on the ground that a Continental soldier in the American Revolutionary
War would have experienced.

Example: You want your students to experience what it was like to be a volunteer who
enlisted in &Confederate regiment in 1862. The Living History Education Foundation conducts
weekend and longer programs which challenge you to face the same perils as a Confederate or
Union soldier would have in the American Civil War. As a teacher you can alsoredits
towards an advanced degree or a higher pay st
additional hours of study are so awarded.

Third, assemble material for making presentations to those individuals you need to
convince about the efficacy ofLaving History Programn your school. Here it is important to
At ar g eaudiencg with reading material appropriate to the group you will address.

Example: You want your program to encompass the time of the American Revolutionary
War in the upcomingchool year. Gather promotional literature about the pesibith you can
give to your audience. The Living History Education Foundation, for example, produces
brochures which explain an American Revolutionary War program which is appropriate for an
adut audience. On the other hand, to address studesgshe filmPrivate Yankee Doodle



Example: You will have to convince fellow teachers to join you if your school uses the
Ateaching teamod appr oac hThe TruthcAboutwWédlershostedloyt t o v
Whoopi Goldberg and produced by Pyramid Film and Video at 2801 Colorado Avenue, Santa
Monica, California 91404.

Fourth, now that you have done your homework, you want to plan out ixouog
History Progranfor the year. Having participad inLiving History Progrars designed for
teachers, you have made contacts with other teachers who have either started their own programs
or are planning to. Obtain copies of plans of their progrand ask to use portions that would
be applicable to wdit you want to do. Also, contact the Living History Education Foundation for
advice on writing a program plan.

Example: You plan to introduce a program dealing with the American Civil War period.
Having attended one or more thrday Living History teacér programs, you have made contact
with a couple of teachers in nearby towns who planned and executed a Civil War program. In
talking to them you learn about their experiences in getting the program going. They share with
you their plans and point out you what did, and did not, work.

Fifth, introduce your plan to conductaving History Progranto your school
administrators. You will encounter doubts among your fellow teachers and administrators as to
whether or not such a program is feasibleanryschool. Indeed, you will most probably have
had doubts yourself about the program and may want to start small. Your prior preparation as
noted in the steps above, however, should mak

Example: You want to ntroduce your program to the school administrators who have
supported your proposals in the past. Having drawn up a comprehensive but simple plan, you
sound out the principal about his or her interest in allowing you to condiinhg History
Programin t he school . On c e vy qyoupresenthimtorther withtyagum c i p a
plan and offer to answer any questions that might arise. The principal is tentative about your
proposal but agrees to consider it. Your enthusiasm aboutthe planwile key t o t he p
approval.

Example: Your principal is very reluctant to hear yquroposal, in spite of the amount of
prior preparation you have made to explain yo
parents will complain that promotes war. You need to be prepared for this argument. One of
the best ways is to stress what Mr. Thomas says about instilling a sense of responsibility in the
student s. At the same time, you can whi scuss
selfesteem as a student. You should couch your discussion with the principal in terms of the
overall historical experience in which military aspects play a subordinate role.

Example: You want to convince the school authorities to agreeligiag History
Program but you are skeptical about it being approved. You are a member of a teaching team.



Before you address the principal or assistant princyoal make an informed
presentation to your team members. They like the idea of such a pragtaagree to support
you. Now with allies you ask the school authorities if you might present the program for their
approval and support.

Sixth, having won approval of the school principal, you will now want to build interest
and enthusiasm within threst of the school hierarchy for the program. This means not only the
teachers on your team, but other staff members, to include the janitorial, secretarial, and kitchen
staff. You will want to find ways of incorporating them into the program sottisas broad
based as possible.

Example:l n t he programdés disciplinary system,
participants for certain acts which contribut
participant assists the janitorial staff by piakimp trash in the school parking lot. The janitor is
then entitled to recommend that student for a
the team.

Example: A student spills food and liquid on the floor in the dining area. Instead of
someondrom the kitchen staff cleaning up the mess, a student participant volunteers to do the
chore. He or she is recognized for doing the clean up by a member of the kitchen staff who
recommends the student for a school merit. Again the individual on therkistaff becomes
part of your Living History team.

Example: A student participant is required to speak to the principal about a disciplinary
matter. Whil e waiting for the princiopal i n h
disrespectfut o anot her person also waiting ,wwm see th
knows about the merit/demerit system, warns the offending student that she can recommend him
for a school demer i t. Besi des dademeivanagi ng t
undesirable bad marlgives the secretary the ability to have a direct influence on the offending
student and brings the secretary on to the team.

Seventh, while the school authorities and staff are now backind-ixong History
Progam, it i s i mportant that you get the student
counting on their support as volunteers for several activities, but you will also need to have their
approval for their children to participate.

During youeatMees NhghT o at tyeamyobegi nni ng
introduce your program to the parents. You invite them to form a Continental Congress (for the
Revolutionary War) or a Parliament (for the British in the French and Indian War, the American
Revoluticnary War, and the War of 1812) or a Republic and Confederate Congress (for the Civil
War).

Example: You have prepared information about theing History Progranwhich is
directed at the childrends par @thelsstoryofthe e mpha
period, developing a sense of responsibility, and providing a means for enhancing the self esteem
of students. This information is mailed to the parents by you to ensure they receive it.

-3



Example: You have developed information abadlé program and had a brochure and
letter reproduced to explain it. You give your students the information and tell them to take it
home to their parents or guardians. Several students either forget to take the information home
or misplace it. The staghts on returning home, however, enthusiastically tell their parents that
they are going Ato play soldiero at school
principal that they do not want their children exposed to guns, war, and militarssinaal.
Had you sent the parents the necessary information explaining the program before the students
returned home you would have obviated the difficulties engendered by antagonizing the parents
and jeopardizing your program.

Example: Several parents whhave participated ihiving History Progrars elsewhere
or who have had children participate in anoth
with your program. You immediately follow up on their offers by incorporating their interest
into your plan and enlisting their help in encouraging students to participate in your program.

Example: Your Living History Progranr e pl i cat es t he War of 1812
TeachersNighbo you invite the parents of Ratlamdgregnt s r e
and those whose students are Americans to form a House of Representatives. You make a list of
those parents who are interested in actively supporting the program and are willing to contribute
time and effort to the program.

The final, or rely the very first, step is to have the students vote on whether or not they
want to participate in kiving History Program The interest you have instilled in the
administrative staff, teachers, and parents for such a program should now be used tbgrope
program forward. You can exploit their enthusiasm and pass it along to the student body. A
vote by secret ballas recommended

, \~ 1NGH15TORY
Sy ROGKZ\\\
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CHAPTER TWO
Wh at Period to ALiIi veoO

When getting startegou will haveto decide in whahistorical period you want your
Living History Progranto take place. This is not done in a vacuum. It is closely tied in with
your school 6s and cl assesd6 curricul um. At th
excites you and your teaching team.

Example:Your st atedbs Department of Education r
state will include social studies relating to thé T&ntury in the United States. This era
provides a rich environment for choosing a period that is related to the centuyperiods
which offer potential for programs are the French and Indian War (1757 to 1763) and the
American Revolutionary War (1775 to 1785). Integrating your program into the curriculum will
be relatively easy. If the state mandate was tHeCEhtuy, then the War of 1812, the Mexican
War, the Seminole War, and the Civil War offer possibilities.

Your school district may be iapart of the state which is particularly significant in a
certain period of history. You can take advantage of localrigatsites and museums for their
assistance. Many have knowledgeable personnel who are more than willing to lend their time to
helping you choose a program which takes advantage of the facilities and points of interest in the
vicinity of the school.

Example: Your school district is in northern Delaware and close to the Brandywine,
PennsylvaniaBattlefield Park and Valley Forge encampment site. In determining what period
you want for your program, you contact docents at the park and site. They soggest
Revolutionary War commemorative events and activities wherein you and your students in the
program can participate. A yeand encampment along Brandywine Creek at the battlefield site
or a winter visit to Valley Forge could be features of yougpm and their inclusion be part of

~

the consideration as to what period to Alive.

It is important that you choose an era which personally excites you. You are going to
have to put a great deal of time into the program, and you will have many obsiamlescome.
You need to have a vested interest in the program, and if you are not excited about the era you
are replicating, you will find the program dragging and eventually dying. At the same time, your
enthusiasm will be transmitted to your studentipigwants and you will find that if you really
are excited, they will be also.

Example: As a history teacher you like to read military history. You collect militaria
which a relative brought back from a conflict in which he or she was once engagedir In
history class you introduce items of historical significance pertaining to the curriculum. While
you are not teaching war or militarism, realistically y@amnotavoid reference to the subjects,
but you want to deftly integrate them into presentegtioYou can thus use your background and
interest to advantage in choosing a suitable historical period while at the same time you are
adhering to the school ds curricul um.

-5-



Example: As a result of your post graduate education, you have taken-baratsires
dealing with the American Civil War. You have joined a reenactment group as a private in a
Civil War volunteer infantry regi ment. Your
War, and because of your personal interest in and enthusiasm parite you determine that
your program will encompass the Civil War era.

Where there is no guidance as to school, district, or state about teaching a particular
period in history, you then have a free hand in determining which time period you want to
replicate. If you do not have a clear idea as to what course you want to pursue, you can sound
out your students as to their interests. You may have difficulty, however, in finding a student
who has a particular historical interest, but the chances dne thialeast one class you will find
one who will suggest an appropriate interest.

Example: During one of your classes at the beginning of the school year, you ask your
students to share with you and the rest of the class something of historical theyrest
during the summer vacation. You ask for impromptu comments and then have them write a
short essay on the subject. You find that one student has visited the battlefield at Gettysburg and
he relates how interesting, and fun, it was to go th€aking his experience as your cue, you
amplify the discussion and formulate a program which encompasses the American Civil War.

Example: At the beginning of the school yegou cannotelicit any suggestions from
your students which might lead to stagtaLiving History Program This is an opportunity then
to make some of your own general suggestions backed up with a presentation offering several
possibilities. The students write short essays on your presentation. A group discussion is then
used tdflesh out several ideas for a program.

Your teaching team should not be overlooked in selecting a program era. While the
participating students are the most important part of the program, the members of your teaching
team, along with you, are going take the program work. Within curriculum parameters their
input as to which period the program is to encompass can be key. While you already may have a
good idea as to how you want to execute the program, the backgrounds of the other teachers can
also bevaluable in choosing the era.

Example: The science teacher of your teaching team is interested in hiking. She spends
her summers hiking in state and national parks. She particularly likes to hike in parks with
historical significance. In planning yoliving History Programshe discusses how she hiked
the route the British general Braddock took to what was then western Virginia en route to Fort
Pitt. She is enthusiastic about the French and Indian War period as the subject of the program.

Example: The English teacher loves to sew. She particularly likes challesiggs as
quilts and archaic items of clothing. She mentions that during the American Civisdlhiers
carried many different flags, and she would like to try to reproduce a Cortkedeganental
battle flag. A program involving the Civil War would therefore be of special interest to her.



There are many ways to integrate tiing History Programi nt o t he school 6s
curriculum. The easiest, however, is to take the lead from youeothusiasm and follow your
creative instincts in choosing an appropriate historical era which is rich in available information.




CHAPTER THREE
Teacher Team Organization

The first step in organizing teachémsyour team is described @HAPTER ONE, that
is to get them to Abuy intoo the program. Yo
what their interests and capabilities are. You will want to impart your enthusiasm for the
program, especially van team members might be skeptical about participating. The team now
becomes the Committee of Safety (Americans in the Revolutionary War and French and Indian
War ), the War Department (Americans in War of
(British in the American Revolutionary War and War of 1812).

Example: Your science teacher on the team is enthusiastic about the program but doubts
if he can contribute, as a science teacher, to a program which has a strong historical military bias.
In discssing the program with hinyou discover that he has a strong interest in the development
of medicines. Since your program covers the American Civil War, you explore the role that
medicine played in treating battle casualties. You encourage him to agslofiintegrating his
interest into the program.

Example: The English teacher has a strong bias against militarism and is not enthusiastic
about the military aspects of the program. She has, however, been unable to establish a proper
regimen of disciphie in her classes and would welcome some means of attaining positive control
of her students. You stress to her the responsibility aspects of the program and explain to her
how she can use the school merit and demerit system to her advantage in he@nelassro

Example: You have been teaching in the same school for several years now, and you
know your team members well. You describe the program to them, and they are willing to
participate. You then suggest the roles they may play based on their capatilitimterests.

You allow them to state their desires and then evaluate their capabilities. One teacher has had
reenactment experience, so you place her in charge of developing an historical period ambiance
for the program.

The second Isd etphe st € aoc Mdaresa.c There are man)
necessary knowledge to the teachers in order to have a successful program. Adequate
preparation is required, but you need to recognize that this program is to be conducted in
additontothetec her s nor mal teaching duties and r esj
burden them excessively in the process of learning to immerse themselves in the program.

Example: The Living History Education Foundation (LHEF) holds seminars and field
activities whereby an interested teacher can participate in a weekend historical activity as if
l'iving in a particul ar er-BilyYankn ewbhsiucchh ipsr oocgo nadn
during a summer weekend. (S®RENEX B for example of program offered byt HEF.) One
of your teachers decides to spend a weekend as a Confederate soldier. He also knows he can
gain degree course credits towards an advanced degree.
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ExampleetBased on your pr ogroamsersinapdedutatetheou hol d
team. You invié the team members to your abode to obtain sufficient background information to
make them comfortable in participating. You make it an informal gathering, possibly showing
an appropriate film or having a gabeydu speaker
insure that the meeting is properly put together to maximize attendance. Refreshments might be
provided after the meeting. Note that these are information briefings, not like meetings you will
have with the team throughout the year to measugress and coordinate activities.

Within the purview of teaching the teachers, you should aim to improve their teaching
gualifications as well. It becomes a dual track process where the teacher learns the content of the
program but also improves hisloer overall teaching qualification#\s of this writing, the
College of New Rochelle (NY) and SUNY Plattsburgh (MYfer credit for courses and
seminars offered by the Living History Education Foundation. Monetary support is also
available to suppleméexpenses through the Living History Education Foundation.

Now that you have your teaching team completely on board, thoroughly oriented, and
qualified, it is time to assign them responsibilities and activities. You first ask them their
preferences aftdisting the various tasks which will have to be executed. Then utilizing their
interests, preferences, and strengths, you make your assignments.

Example: You are the team social studies teacher. The other members of your team are
the English teachemathematics teacher, and physical sciences teacher. You will assume the
directing role as this is your program. Possible other assignments are: the English teacher will
supervise the disciplinary system, the mathematics teachers will oversee the arpamndit
collection of program funds, and the physical sciences teacher will be the property manager.
Their roles, however, will be principally providing guidance to participating students who will be
assigned appropriate paoctureti ons within the pro

Example: You are the program leader. One of your team teachers is hesitant to take on
any specific responsibilities, which means that to insure his or her continued participation in the
program you have to adjust other team assignments. R#tharunnecessarily burdeg other
team members, you assume additional responsibilities and then look for a student participant
who has a special talent for a particular role. A student who has strong math skills is made the
regimental quartermaster inarge of keeping track of unit propersuch as accounting for
uniforms, thus negating the need for a property manager.

Example: Each of the team members enthusiastically exercises his/her responsibilities.
One team member is overly exuberant and serdrnth discharging her responsibilities that she
discourages the student participants engaged in activities she is charged with from taking a
meaningful part in the program. The student regimental paymaster is shunted aside when
attempting to accountf@and manage the unitds payrol . You
explain to the team member that her role is primarily advisory and not to execute tasks which can
be properly executed by the student participant. You want to find a balance which encourages
student participation and responsibility but also ensures proper teacher oversight.
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Example: During the course of the school year, one of your team members must leave
the program. You have a couple of choices: either redistribute tasks and respessabidang
the other team members, or bring in another teacher to replace the departing one. If you decide
to bring in another teacher, you must indinathe new team member is properly oriented and
assigned appropriate responsibilities commensuraktehiagtor her interest, background, and
gualifications.

You have now determined the interests and qualifications of your teaching team with
respect to the roles they will play in your program. You now assign them titles and
responsibilities in the goverrelnt s of t he fAcountrieso which are
Your teaching team wil|l have a dual status, p
Acountries. O

Example: You will be studying the American Revolutionary War. You as the social
studies teacher become the President of the Committee of Safety/British Prime Minister. You
introduce the math teacher as American Commi't
Treasury. The science teacher is the American Committee Member for Previsikin n g 6 s
Minister of Supply. The English teacher becomes the American Committee Member for Public

Af fairs/ Kingbs Privy Seal. The music teacher
Affairs/ Kingds Council or feoigthetAmericahCommittee The |
Member for I ndustry/ Kingbébs Councilor for Comm

Example: You will be doing the American Civil War. Both sides have War Departments
and thus the positions have the same titles. You as the English teacheiSaer¢iery for War.
The social studies teacher is the Assistant Secretary of War for Supply. The mathematics teacher
is the Assistant Secretary of War for Personnel. The science teacher is the Assistant Secretary of
War for Financial Affairs. The indusat arts teacher is the Assistant Secretary of War for
Construction.

Example: You are doing the War of 1812. The American War Department personnel
titles and positions are the same as for the American Civil War. The British personnel titles and
positiors are the same as for the American Revolutionary War. You, for example, would be the
Secretary of War/Prime Minister.

Example: Your program will be the French and Indian War. The British and French
kings both have similar cabinets. Thus, you are timad”Minister for both countries.
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CHAPTER FOUR
Student Organization

There is no hiding the fact that thiving History Programis based on living as a
participant inan armed conflicof the United States. Since the program will be conducted
during the era of an armed confligbu will want to establish an appropriate student participant
unit structure. To give balance to the progrgou will want to have both sides of the conflict
represented.

Example: You decide to do the American CiWWar period in which case you will have
some students be Confederate soldiers andsdtheon soldiers. If you choose the American
Revolutionary Warthen the students will be either colonial militia and Continentals or British
soldiers. The French amadian War would have students as British and colonials versus French
and Indians. The War of 1812 would place the United States Army against the British Army.

Regardless of which era you choose, you will want a balance of participants on each side.
Thismay be a challenge i n thadt onro esvteurdyeonnte wwaannttss
the side of the more popular students in the class. You will also be dealing with cliques of
students which are inherently exclusive in nature.

Example: There is ayroup of student athletes in the class who like to stick together.
They all want to be on the same side. While this may be appropriate from a social aspect, it
forebodes ill for your program unless properly handled. As they are competitive students, yo
assign them positions in the organization which are on the opposite sides but performing the
same function. One student is assigned the position of drill master on each side.

You know that your program is to be all inclusive of student participarits nieans
that both boys and girls are welcome to be members of one of your organizations. There will be
no discrimination allowed based on such factors as weight or height. This being an awkward age
for preteens you want to keep in mind that one ofgbals ofthe program is to help students
improve their selesteem. Throughout the program you will want to keep this in mind.

Example: One of the seventh graders in the program is obviously overweight and very
conscious of his condition. He tends taw unwanted attention from his classmates and tends
to hang back in activities. You do not want to single him out as having an unhappy condition, so
you make sure that his participation helps him overcome his@eficiousness. You might
assign him ceain responsibilities which will promote his sel$teemsuch as being part of a
uni t 6 s duothobnecessarily thelbearer of the unit flag, so as not to cause him to unduly
stand out in a formation but still have a significant presence whenradepa

Example: One of the eighth graders is a young girl who is quite a bit taller than the other
girls in the program. She is self conscious about her height and tends to slouch. Since it is in her
best interest to have good posture and the studertipants will be required to stand straight,
you seek to put her in a position where height is not a factor or where it has positive significance.
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Usually the first soldier on the right side (flank) and in the front row (rank) is the tallest

individual in the formationand this is considered a prestigious location. When she is in
formation, she should be encouraged to take that position which will be indicative that her height
has fAvalue. 0

Having determined i n whi c ltongderationytlee wagavies! | A
of the students who will probably participate, you now set about establishing two organizational
frameworks. Depending on which period you are going to replicate, you will organize two units
which will foppotheeschookyaar.h ot her during

Once the students have voted to participate in the program, you divide the class into two
equal groups, each representing an opposing army.

Example: You will be doing the American Revolutionary War period. You arbitrarily
divide the tass into two groups, one representing the British, the other the Americans. You are
impartial about who is assigned to each group and choose regardless of gender, color, or
ethnicity.

Example: You are studying the French and Indian War period. You sadents vote
by secret ballot as to whether they want to be on the colonial and British side or the French and
Indian side. You count the ballots out of sight of the students as you may have to make arbitrary
adjustments if you get too many Indians and enough Frenchmen or too many colonials and
not enough British soldiers.

You now proceed to fAiorganizeo the two oppo

Example:You organize a Union Army Aregi mento a
In conjunction with your studes, you decide to replicate historic regiments which actually
fought in the American Civil War. Since your program is being conducted in a school district in
up-state New York in the Albany area, you choose a local regiment of volunteers which was
recruited during the war in the Albany environs. For a Confederate unit you find that one of
your students had a great grandfather who fought in an Alabama regiment which had a
distinguished combat record, and you decide that the students will be members of that
organization.

Example: Regardless of which military organization you are formeagrh regiment is
composed of a number of subordinate units called companies. A regiment normally consists of
from eight to ten companies. In your Union and Confederataesreach of these companies is
organized the same with student participants whose ranks andrettbessaribed below.

Example: In the French and Indian War, the American Revolutionary War, and the War
of 1812, the American companies were organizétiersame manner as in the Union and
Confederate Armies, but in the British and French armies there were three different types of

compani es. There was the filinedo company whioc
the Al i g,btac oewhadegembensioften acted skirmishes. Finallythere was
the Agrenadiero company, another elite organi
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men who wore special headgear and were employed to throw hand grenades as well as fire
weapons. Althese companies had their own subordinate units called platoons.

Example:You decide to use the basic fAlined com
regiment but you want to add some variations of your own. You decide to have a color
company which wilhave musiciansuch as drummers and fifers as well as the color bearers for
unit members. You also decide to have a sapper and miner company in which a few students
carry spades while others are designated scouts. Regardless of the period of yaoy firese
variations on company organization are legitimate.

Example: In order to spread responsible positions around among deserving student
participants, you decide to have a total of seven companies in each opposing regiment. Each
company has anywhefrom five to ten students. You designate four companies as line
companies and the other three as the color company, the sapper and miner company, and the
light infantry company.

Your regiment will be commanded by a student participant who has hitith a t
(regimental commander) and a rank (normally a colonel but because of the ranking system
described below will probably be a lieutenant or ensign). He or she will also have a staff of
students who have such titles as seemrcbmmand, adjutant, scripdrill master, staff
musician, chaplain, chief sapper, quartermaster, paymaster, and provost marshal. While they are
on the staff for administrative purposes, when they are participating in unit activities, they are
also members of a compan{EeeANNEX C for titles and responsibilities of each leadership
titte andANNEX D for special student titles

At the same time you will be establishing
which is a military hierarchy. The regimental commander is at theftihye @hain of command,
and the company commander is the next individual down the chain. The platoon leader comes
next followed at the bottom by the soldier. The regimental staff assists the commander and is not
in the chain of command.

Example: 15t Company of the Union Army regiment is composed of eight students. One
is the company commander, a second is the platoon leader, a third is the regimental paymaster, a
fourth is the regimental chaplain, a fifth is the regimental scribe, and the threeingnstuldents
are ordinary soldiers.

Example: 2" Company of the Union Army regiment is composed of six students. One is
the company commander and regimental commander, a second is the platoon leader, a third is
the provost marshal, the fourth is the sisgit quartermaster, and the two remaining students are
ordinary soldiers.

Example:The Uni on Army regimentds col or compan
color bearer and company commander, a second is a color bearer and platoon leaderaa third is
drummer and staff musician, and the two remaining students are fifers.

Example: The sapper and miner company of the Confederate Army regiment is
composed of eight students. One is the company commander, one is the platoon leader, one is
the regimentahdjutant, one is chief sapper, two are riflemen, and two are sappers.
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Having decided on the regimental organization and different titles of the student
participants in the organizations, you must decide how to initially fill the different positions and
edablish the chain of command. When your program has been started and after the first ranking
session, which is normally after the first or second marking period, you can promote deserving
students to positions of responsibility and award appropriate.ranks

But first, you have to select students to fill out the organizativhgch you do on an
Aactingo basis and without ranking the studen
school year ensures that t he @ncedhgfirgtrankihge gi ns o
session is conducted and merits are used to determine different levels of responsibility, the
temporary factingo system is discarded.

Example: You are just beginning the school yeamd you are doing the American
Revolutionary Wa You do not know the capabilities or interests of your students. At one of
the first free, or study hall, periods, you invite all interested students to submit an application for
the different positions in the regiment. You then, in conjunction vatir yeaching team, the
Commi ttee of Safety/ Kingds Council, interview
select them to fill the positions on an Aact.i
first ranking session at which time theaay be confirmed in their positions.

Example: You decide to begin your American Civil War program in the middle of the
first marking period instead of at the beginning of the school year. You ask for nominations for
student positions of responsibilityom the school administrators, teachers, and support staff.
You announce the beginning of the programd the War Department then invites appropriate
students to be interviewed for the positions
are therobserved up to the time of the first ranking session at which time they are confirmed in
their positions or are moved as appropriate within the regiments.

Example: The students in your school who will participate in your program are not
involved in gang®r cliqgues. Soon after the beginning of the school, year decide to
advertise the positions of responsibility 1iIni
el ecto their | eaders in the col onctednmiligand A me
units in the American Army until after the Civil War. For the French and British Armies,
however, such a system did not exist. In the British Army officer positions were purchased from
the Crown. You should, therefore, use an alternatbadeab appoint students to positions of
responsibility if you choose to replicate the British or French Armies. Instead of money a
student can fApurchaseo his or her acting comm
essay for aen fAactingo posit

In addition to the military style organization described above, in order to administer the
disciplinary aspects of the program and to give students real decision making responsibility, an
additional entity is organized to rule on the awarding dfigismary measures involving
demerits. This group is called the Council of Inquiry and is valid for any period your program
replicates.
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Example: You decide to appoint five of the ranking student participants to the Council to
decide on what judgment is be made in the case of delinquencies involving school demerits.
They decide on the proper action to be taken and then make their recommendations to the
Commi ttee of Safety/ Wa,whid dirgdsrapprogriate exd€utiong 6 s Cou

Example: By secret ballot student participants choose five members to act as the Council
of Inquiry. Their decisions and actions are monitored by either you or a designated member of
the Committee of Safety/ War Department/ Kingos
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CHAPTER FIVE
Program Curriculum

Having laid the groundwork for tHaving History Programin your school, it is time to
begin. The students will first need to be briefed on what the program is designed to accomplish,
what effort 1 s r equiatwildappaniné¢epmdyrams dutind thensthoat p ar
year, and what the students can expect to gain from the experience. Because the program
requires spending time outside and after school, you will find that you are addressing a wide
variety of interests, fim the enthusiastic to the completely uninterested. There will be students
who should be in the program for its sefteem building benefit who are completely turned off
on the idea. There will be others who soenthusiasticthatnegative peer pressuwill not
dampen their interest or turn them off completely.

Before the students vote to participate in the program, you will need to prepare a short
introduction which exhibits your enthusiasm t
has slbwn that if you introduce the program with enthusiasm, the students will vote
overwhelmingly to participate.

Example: To introduce the.iving History Programand generate interegou distribute
specifically designed literature to your potential stugeatr t i ci pant s . Since th
have already been briefed on the program with literature specifically directed at them, the student
literature must complement not replicate that sent to the parents. The literature style should be
Acool ,dantimot pe

Example:Si nce the program is to be integrated
appropriate time and place to introduce the program to the students. You introduce the program
in conjunction with the tapkmside Your Schoalr a film about tk period, and on the day you
make the presentation wear a period costume.

Example: You mayknowa neighbor,oaest udent 6 s parent, who i s
attempting to generate student interest in the programcould have the reenactor come to
classand give a demonstration about his or her apparel and how he would have lived during your
pr ogr amdafter shemng tbedape or film

Example: Gather a small group of students together, teach them basic drill movements
and demonstrate the movemeintéront of interested potential participants. Conduct the drill in
a location where the maximum amount of exposure is available. (S®EMRODUCTION
for Mr. Ryands exampl e.)

Example: You have introduced the prograbut several students decide tmparticipate
in the program. You interview each nparticipant student to determine his/her reason for not
participating. One studenacnot even afford dues of twerfiye cents a week, so he or she is
excused from paying but performs extradutestompensat e for i nabil ity
parents are not willing to let him or her participate in a military oriented program as a soldier, so
the student participates as a camp follower or in some civilian capacity. No student is forced to
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paricipate, but once the program is underway and an initialpaoticipant changes his or her

mind, the student is integrated into the program. No student is penalized for not participating.
The students have vot elingHstorg Rrogtam The peatt e i n

step is to organize the opposing regiments according to the guida@EAPTER FOUR.

The first activity in the program is to conduct initial drills, where students in the role of
raw recruits learn the rudimentary turning movements how to stand in formation. (See
ANNEXEf or basic turning and marching movement s.
commands and practice giving them. There will be a great deal of confusion anfirsbme
acting commanders may have to bglaeed. Members of the Committee for Safety/War
Department/ Kingdbs Council assist you in moni-t

Example: You are doing the Revolutionary War. Since the basic turning movements are
the same for the Americans and British, both sidektdgkther until such time they are formally
Aenlistedd in their respective ar mi es. You s
afternoon after school for a period of one hour.

Example: You are replicating the Civil War. Both the Union and féderate forces use
the same drill techniques. Until formally fAe
inclement some dayso drills are held indoors in the school gymnasium or cafeteria either
during a free period or in the afternoon aftehool on a Friday.

When the students have gained a basic knowledge of drill movements without carrying
weapons, they are fAenlistedo in their respect
school to muster the students. This is conducteslsiudent field tripand the student
participants may be accompanied by members of their fam{lies. a possible enlistment
ceremony or muster format, SRBINEX F.)

Example: Your school is located near the Revolutionary War Saratoga battlefiglde Si
you are doing the American Revolutionary War, a field trip to the battlefield to enlist both
regiments is appropriate. Enlistees sign an enlistment paper and receive a ranking sheet which
tells them about the merit/demerit system and how they cameelarank. They then swear
allegiance to their country. The ceremony is ended with a marcingpagshe Committee for
Safety/ Kingés Council . A distinguished visit

Example: Your program deals with the Civil War ped. Your school is located too far
away to go to a Civil War battlefield for the enlistment ceremony. There is, however, a National
Guard armory in your town which isistoric structure. You make a field trip to the armory
where students enlist bygsiing an enlistment paper and receive a ranking sheet which tells
about the merit/demerit system and how to gain rank. There is then a swearing in and a pass in
review before members of the War Department and a distinguished guest in uniform.

As the fal progresses, drills are held less frequently, and other activities are held in their
place leading up to a phristmas holiday meal. At the drill after the enlistment ceremony, the
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students receive their uniformsollowing their issue, &tting andrepairdrill is held, where

uniforms needing to be altered are identified and appropriate work done on them. The uniforms
are taken home where they are cared for. At the next drill, students receive equipment and
replica weapons. (SENNEX G for manualof arms. lllustrations of the conduct of the manual

can be obtained from the LHEFOnce the weapons have been issdatl with them is begun

and conducted for several periods. Interspersed with these events are trips to appropriate
historical sites, Wwere student participants are charged with writing essays about what it feels like
to live in the period.(SeeANNEX H for example of such opportunitiey Students are

encouraged to read works suchlaknny Temain, April Morning, The Hessian, Seveoid,

Across Five Aprils, A Red Badge of Coursagen d wat ch t apes and ,DVD6s w
such asGettysburgandGlory.

The major event of the fall semester is the regimental dinner, which is a holiday feast.
The students will experience the halydspirit in an historic manner. The cafeteria is transformed
into an eighteenth or nineteenth century banquet hall with appropriate table coverings and center
pieces. Several turkeysooked by parentand food are brought in by studen{SeeANNEX |
for organization of the regimental dinner.) The school superintendent, principal, assistant
principal, secretaries, aides, teachers, custodians, and all support staff receive formal invitations
from the regimental scribes. The massed fifes or bugledramnas of the two regiments together
lead the uniformed soldiers into the hall and the feast begins.

The winter poses a special challenge as outside drilling is hampered by the weather.
Neverthelessat least one outside drill a month is conductedhat students learn what it was like
to live in the winter in historic times.

Up to this time the student participants have been doing marching drills. During the
winter is the time to st ar($ecANNEXIN Thisfrstand pr ac
involves lectures on period combat formations. They learn battlefield commands and the
differentorderswhi ch are communi cated by the regi ment ¢
how to march into battle, form up for combat, advance on thejrsend out scouts or light
infantrymen, fire their weapons, execute a delaying action, and conduct an orderly retreat.

A marching drill competition between companies is also condu¢®eANNEX K .)

The winning company is awarded a streamer, mgdadmbers of the regimenthichis
attached to the end aimusket barrel of a soldier of the winning company.

To encourage camaraderie within the regimeifiterent workshops or groups are formed
from members of different companies to work on specskista(SeéANNEX L .)

Example: You are doing the French and Indian War. The Colonials and British make
accouterments for their uniforms and auxiliary pieces of equipeeaci as canteens and
haversacks. The French and Indians make tomahawks and séaipiesy Student participants
from different companies work on each project
provides both sides with advice and assistance.

Example: You are replicating the American Revolutionary War period. The Americans
and British form working groups to learn about making cider or how to cook over an open hearth.
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Other groups cast metal buttons and musket balls under the watchful eye of the American
Commi ttee of Safety Member for Iffadsustry/ Kingé

The spring brings the regiments outside again to march in pasagbsas the local Saint
Patrick Dayo6s Parade. By this time both regi
units and led by their musicians will be welcome in local commativerevents.

(SeeANNEX M .)

It is also the time when the students practice pitching tents and learn how to establish a
period encampment. This leads to the grand finale for thewharh is the weekend long
encampment and battle at some historic Sitee student participants in the program will now be
able to put on a polished performan¢8eeANNEX N.)

On the last day of school, the students of the Living History team gather to view slides and
video tapes of their experiences throughout the yeach student participant receives a
certificate of discharge. A special pin or m
participation in theLiving History Programand be presented with the certificate of discharge.
(SeeANNEX O.) Another possillity is to give each student participant a military miniature
representing the historical period in which your program was involifgehur team produces a
commemor ative historical newspaper highlighti
distribute it.




CHAPTER SIX
Program Administration

As seen from the foregoing, yoliving History Progranis a rich total immersion

experience for you, your teaching team, the s
those who arewolved in the program participate fullyour administrative chores are relatively
easy.

You are the principal administrator. You bear the primary responsibility for making the
program work, but having assigned your teaching team members specific fieiipessyou are
able to focus your efforts wharer they are needed most.

There are some areas in which you will want to exercise special oversight. These include:

1 Pl anning the yeards curriculum
1 Driving the curriculum to a successful conclusion
1 Insuring that, in coordination with the teachers responsible for oversight of

property and finances, there is proper accountability for all funding,
expenditures, uniforms, and equipment
1 Insuring that all activities are safely conducted
i Maintaining effective lisson with school administratars
It will be incumbent upon you to keep appropriate records of activibeselop a system
which is simple to maintain so that you do not become unduly burdened. You are helped in this
by fully utilizing student partigiation and using records they generate. The chain of command
needs to be actively engagethd commanders and staff needbé@ppropriately tasked.

Giving the student chain of command real responsibility will enhance the
effectiveness of the program.

Example: You are doing the War of 1812. The two regimental adjutants keep attendance
records. The company commanders report periodically to the adjutants those student participants
who are present for drill, those excused absent, and those absent {edleut

Example: Your program encompasses the period of the American Revolution. The
company commanders inspect the pay books of each company member to insure they are up to
date with respect to recording their attendance at drills and payment of dues.

Example: You are reenacting the Civil War period. Several teachers note that students in
the Union Army regiment are being unruly in boarding buses for home. The commander of the
regiment calls his company commanders together and directs them toebelservant of the
conduct of their members when boarding buses to go home after school is over. The commander
tells them that the unruly conduct reflects poorly on the reputation of the regiment.

Example: You are doing the French and Indian War. Tbkday season is approaching
and a holiday feast is planned. The regimental commanders have their quartermasters inform the
company commanders of what parents are expected to contribute in the way of food. The
guartermaster distributes information sheetising parents for specific items of food.
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At the beginning of the school year you will need to establish a budget for your program.
This can be accomplished in several ways by:

1 Requesting assistance from the Living History Education Foundation in
devebping a budget.

1 Requesting assistance for guidance from some other school which has a similar
program.

1 Using the previous year 6s p rtimgyoushave budge

run such a program.

As program director one of your major concewils be costs incurred. Funding is

obtained by:

1 Requiring each student participant to pay weekly dues. Because the school year
typically lasts thirtyone weeksyou need to see that dues are set at a reasonable
rate. (SeeCHAPTER NINE for a suggested ta)

1 Requesting an allocation of funds from your school administration. Your school
should have funds set aside for field trips and special activities during the school
year. Itis best, however, in the interest of cooperation with school administrators
to keep requests low.

i Asking the Parent Teachero6s Organizatio
will have their children in the prograrthis organization should be a good source
of funding.

i Planning social events for families to raise funds foivaies. The encampment

at the end of the year will require each participating student to pay a certain sum to
offset expenses. The more money that can be raised through such events before
the final encampment, the less money will be required from €adent.

1 Asking for donations from groups sponsoring events in which they would like the
regiments to participate. These might just be token amounts but by requiring such
donations will help to establish the visibility of your program in the community.

1 Staging fund drives. Have student participants collect refundable cans and stage a
competition between companies to see which can accumulate the most during a
certain time period.

Expenses will be many and varied but should not be high. Uniforms andreguipay
be borrowed from the Living History Education Foundation, but if your program is to be
sustained from year to yegou need to accumulate an invento($eeANNEX P for sources of
uniforms, equipment, and weapgnsSome expenses are:
1 Uniforms,equipment, and weapons. These may be diomeexpense. These
become the property of the school if purchased and can be used again and again.
The uniforms will have to be altered each yedrich is done by the student
participans. Equipmentsuchas beltswill have to be fitted each year as well.
Tents, however, will only require yearly maintenance. Other pieces of equjpment
such as forges and cider pressa# require cleaning but little maintenance.
i Transportation. Activities which are sidered part of the school curriculum will
be paid from school funds. A trip to a battlefield some distance from school and
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strictly a part of thé.iving History Programwould be fundedromthep r o gr a mdé s
resources.
1 Entrance fees where applicable. I6pible you should negotiate the avoidance of
fees at places which normally require thenonch as state parks. Instead of having
to pay feesyou might offer a drill demonstration by the regiment in their stead.

1 Special events. While studenparents wald be expected to furnish certain foods
for a feast, the program might provide the major meat digth as turkeyfor a
holiday meal.
i l nci dent al s. You wi || need to provide

in executing parts of your program.

If you want yourLiving History Progranto survive into the next yeayou will want to
express your appreciation to individuals and groups who supported your program during the
school year. This entails writing thank you letters, especially to gretipch provide financial
support. Organizations which make special presentations fotLijxong History Programmeed
to be thanked. If a person in a position of authority has expedited the accomplishment of some
activity, a personal note helps to sdidhis/herfuture support if required.

While general thank you letters can be sent at the end of the school year, there will be
other times when you will need to send a thank you letter soon after the event.
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CHAPTER SEVEN
Program Supply

One of the major features of youwing History Programs having studentattired in
period clothing. Only a little imagination is required in dressing as a period civilian or
militiaman, and no special expense need be incurred in fingjpgopriate clothing which
approximates what such people would have worn. In the case of members of the various military
formations, however, it is important that there be a semblance of unifpwhitsh will also
entail a certain amount of formal trapgs. Military uniforms in the eighteenth and nineteenth
centuries were elaborate affairs. To repli¢hteperiod dress great detail, however, can be
very costly and unrealistic for a student participant to try to obtain by him or herself. There are,
however, sources of material which can be transformed into period military clothing which
approximate the actual uniforms.

Uniforms can be acquired from different sources. Jackets and trousers can be borrowed
from the Living History Education Foundatiomhich has depots throughout New York State.
The New York State school system is also permitted to acquire for educational purposes, from
U.S. Government sources, certain items. (@EBIEX Q for theprocurement proceduje

Equipmentsuch as cartridgleoxes can be made by student participants or purchased or
borrowed from the Living History Education Foundation. Once these items are purchased or
made by studentthey become the property of the program and therefore can be used year after
year withoutincurring further expense.

Weapons consist principally of toy muske{(SeeANNEX P for source§ They are also
available on a loan basis through the Living History Education Foundatioch has depots
throughout New York State. If you are just 8tag the program and you have to purchase the
weaponsthe cost will have to be figured into your budget. At the end of the tyeaweapons
are collected for the next yeards progr am.

Depots are located throughout New York State. The principal ones:

1 Hudson River DepotPoint of Contact (POC) is Joe Ryan at Living History
Education Foundation, 11 Lake Drive, Buchanan, NY 10511. Callf399€136.
FAX 914-737-1662. EMail livinghistory@optonline.net.

1 West Depot POC is Ann Mischler at ClevelandIHElementary School, 105
Mapleview Drive, Cheektowaga, NY 14225. Call 888-4474.

1 Central New York Depot POC is Kate Bowman at Calvin U. Smith Elementary
School, 3414 Stanton Street, Painted Post, NY 14870. Cab®®%156.

1 Seaford Long Islan®epot- POC is Eleanor Turino at Seaford Elementary School,
420 Lido Beach, NY 11561. Call 5B892-4064.
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CHAPTER EIGHT
Living History Activities

Living History incorporates the activities of specific periods in history most of which
occur in the eigleenth and nineteenth centuries in the American ced@md then the United
States of America. Because the thrust of the program is all encompassing, both civilian and
military aspects of the period are incorporated into a program. The core of thenprogwever,
revolves around a military organization which is typical of that period. , Alscause the
programs are well structurgahost of the activities are military in nature to include drills, parades,
and mock battlesNeverthelessa balance isaguired between military activities and those of a
norrmilitary nature.

Military Activities

The most basic activity is the driwhich includes basic turning movements at the halt,
marching in formation, and conducting mock battles. The purpose afidrith instill discipline
in the organization and thus generasgrit de corpgnd moralewhich results in success on the
battlefield.

Drills are held throughout the school year as needed. Their frequency depends on how
fast the student participaraffectively execute the different maneuvers. Drills involving
marching in formation are conducted in the fall while battle drills are practiced prior to the final
year 6s encampment .

Example: Your program replicates the Civil War. You spend the finat dieills teaching
and practicing the basic turning movements and then how to march without weapons. The
students initially have a difficult time understanding how to execute the basic mansowes
adjust the drill schedule to accommodate the timairedfor themto thoroughly understand and
execute the drills.

Example: Your program is concerned with the War of 1812. Students have a difficult
time learning the various drill movements. They have difficulty envisioning how an American
soldierwoul execute how to march. You engage a re
demonstrate correct techniques or have a student who had already participated in the program
provide assistance.

Students first learn turning movements in pla(®@eeANNEX E for these movemenjs.
Once having mastered in place turning movemetidsient participants learn the manual of arms
which involves how to handle mock weapoiSeeANNEX G for the manual of arms.Next,
students learn to march in formatjevhich includes turning movement$SeeANNEX E for
this aspect of dril). Because combat in the eighteenth and nineteenth centuries involved strictly
controlled movements on the battlefield, soldiers had to know how to conduct themselves in battle
formations ad respond to commands given by voice, musical instruments, and (Gess.
ANNEX J for the conduct of battle drills.
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Not all military activities will be as demanding as drills. As describé€HAPTER
SIX, other activities you will consider are:

Enlistment ceremonyf{ANNEX F)

Visits to local historical site§ANNEX H)

RegimentaDinner (ANNEX I)

Competitions (ANNEX K)

Workshops(ANNEX L)

Parades(ANNEX M)

Encampmen(ANNEX N) This is a major project and will require extensive
teacher and paresupport. Although the student chain of command will play the
major role in the encampment, discrete adult supervision will be required. Student
safety will be a major conceraspecially in areas su@sbuilding fires, contact

with contaminants, expogeito weather, and excessive exuberance in mockattle
A safety briefing prior to the encampment is mandatory.

1 Ceremonies to includeecognition, guard duty, and dischar(@NNEX O)

=4 =4 =4 -4 -8 -9 -9

Nonmilitary Activities

Nonmilitary activities are an integral partyur program. Because you are replicating a
period in which armed conflict takes place, the major emphasis will be military, but your students
will be living in the period as well.

Journal keeping is an i mportant way to Ali

Example: Your program deals with the time of the American Revolution. In their pay
books you require the students to keep a journal of period activities they engage in. Subjects
could be the clothes they would wear when not in uniform, food they would eats zaye
would engage in, special evestsch as weddings they would attend, politics of the period, and
living conditions endured.

Example: You are replicating the Civil War period. You arrange for a showing of a
movie, such asGettysburgor Glory. You require the students to write a journal entry which
describes their impression of how people lived during the war.

Letter witing as an exercise in Englishay be appropriate for your program. Students
write to an imaginative friend or relative howstto live in the period. They might describe
certain events that have taken place in their lives or events they have witsesbesk a horse
race or a village fair. They can write from the point of view of a soldier or as a civilian.

Activities suchas workshops involving every day experiences are appropriate. Cooking
over a fire or sewing clothes are kinds of workshops which can be conducted by members of the
teaching team especially in inclement weather and in the place of military drills. Making
household implementsuch as lanternsan be done in industrial arts classes and used during
such events as the encampment at the end of the year.
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CHAPTER NINE
Student Participation

As noted i n Mr. ThRREBRAEHK ene a hertimritestobtheiLivingt h e
History Education Program is to in$@# sense of responsibility in the student participants. One
part of this responsibility is that of exercising proper conduct. A second responsibility might also
be to do one dysWhletlseLiving ldisiodydmograszatd r i ves t o devel o}
pl aying fiel do agnade, thevecssno neasdn wiey iyquihpeograamnareward
in a subtle way increased academic achievenagpgciallyamong those student participantsovh
may struggle academically. A way of rewarding the efforts of any student participant is noted in
ANNEX R.

Another aspect of developing student responsibility is keeping proper accountability of
oneds actions. Whi | e e xriicipants who are enterengadadebcensen t h
have difficulty in maintaining proper records, it should not deter you from trying to get your
student participant® keep rather formal records of their activities while participating in the
progr am. Hal BookSdedcribeddelodv eand, inciddiyt actually used by real
armies, is one way to help instihat responsibility. If the pay book idea does not prove
practicable, then asmainimum teachers need to keep a record folder on each student paitticipa
The contents of the student folder should be the same as that of the pay book.

Sol dieros Pay Book/ Student Fol der
Accurate record keeping is important to insure that yoting History Prograrmis
properly administrated. In addition to records Kepthe regimental pay masters, provost

marshals, adjutantandt eacher s, each student participant
components of the pay book are:
1 Record of dues paid. Each time dues are paid there is an annotation in the pay
book.
1 Merits achieved. For every merit earned the student notes the fact.
i Demerits received. Every demerit i' S no

demerits is also noted.
Promotions and demotions (if necessary) are noted.
Rank held
Military title held.
Recordof a military achievemensuch as winning Soldier of the Month
Journal entries and letters of commendation/appreciation
Unit commanders should periodically inspect the pay books to make sure they are
accurately maintained. It is important thatitemslt ed i n t he adjutantés a
files agree with the entries in the SoldePay Book. The information in the folder on each
student participant kept by the teachers should also agree with that in the pay book.

= =4 =4 -8 -

Dues
Activities in theLivi ng History Progranare also partially funded by dues collected from
the student participants. The participating students vote on the amount of dues to be paid and at
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what times. The amount of dues cannot be onerous, and care must be taken that salderits un
contribute will not be excluded from the program. You insure that parents are informed of the
amount of the dues, when they are collected, and the purpose to which the dues will be put
through the regimental paymaster. Every student particiggstthe same amount of dues.

One of the responsibilities of the chain of command is to see that the dues are properly
coll ected. A representative of The Committee
oversee the collection of dues and theiractability.

Example: You determine that each student participant will pay dues once a month. The dues will

be twenty five cents ($.25) each week to be collected monthly. (In New York State this amounts

to collecting five redeemable cans per week, arrenmental aspect of the program.) You direct

the regi ment al pay master to write a |etter f
them of the purpose of the collection of dues, the amount of money involved, and when the dues
will be colleced. Any questions about dues should be directed to you as program director.

Example: The student regimental pay master establishes a system for the collection of dues.
Each month the pay master arranges for each company commander to collect adstipaiate

from each member of the company. The pay master gives each company commander a receipt
indicating the total amount collected. The pay master keeps a written record of the money
collected and makes sure the money is properly secured and accounted fo

Example: The company commander charges the platoon leader with the duty of collecting the

dues on the stipulated date. The platoon leader gives each member of the company a receipt for
the money coll ected by maki nthetaacherenmakesapentryn t h e
in the student folder.

Example: To insure proper accountability he company commander i ssues
book. 0o Each time dues are collected the paym
also be used to cerd merits and demerits, changes in rank and title, and special instructions.

Example: A member of a company is unable to pay the prescribed dwasmpotmake payment
on the designated days. This gives the company commander the opportunity to roiake spe
arrangements for fAhis/ her soldier.o The comp
of the memberds situation and requests that t

Example: A member of the company asks the commander for permissjoaytthe total amount

of required dues at some future date since the member has difficulty paying dues on a regular

basis. The company commander passes the request to the pay master who consults the

Commi ttee of Safety/ War [heapproptiate@atidn folke takgndé s Cou

Esprit de Corps

High esprit de Corpss important in a military organization. It results from high morale
of the regi ment s members and in a unit perf
student partipants in the regiments will endeavor to gain recognition as members of an elite
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military organization. Recognition will be obtained by members of the regiment performing their
duties and other assigned tasks in an exemplary mamimieh will result inacclamation from
individuals in positions of authority.

One of the goals of thaving History Programs to instil in the student participants a
sense of well being and self esteem which results in the students being properly recognized. In
events wher the public observes the program, heglprit de corpsvill be recognized and
rewarded by public approval and praise.

Morale

An important aspect of military life throughout history has been the morale of the soldiers
in their units. Soldiers with low nnale were often easily defeated in batihereas small groups
of soldiers with high morale often defeated larger units of men with poor morale. In combination
with discipline, a military formation could accomplish feats in battle which more often ¢ttan n
won the battle. Such successful formations therein developespaihde corpsvhich
distinguished them from other similar military units.

TheLiving History Progranis designed to develop a high degree of morale in the student
participants. Thhnmgh group i nteraction as described in
the PREFACE, each student will develop a high sense of morale which will be exhibited in high
regimentalesprit de corps.You, as the program director, will want to encouragestiudents to
perform as exemplary soldiemshich enhances their morale and therein helps the student
participants to develop a high degree of self esteem.

Example: You are at the yeagnd encampment of your American Revolutionary War
Living History Progam One of the activities planned is a battle maneuver requiring a regiment
to outflank its opposition by climbing a steep hill to obtain a commanding position over the foe.
One rather stout student participant, not wanting to be left behind, nevesthakedifficulty in
reaching the top of the hill. The student, however, receives much encouragement from fellow
company mates to which he responds with an extra effort. His success engenders a sense of
accomplishment resulting in enhanced morale arttidudeveloped seksteem

Example: You are replicating the Civil War. A student participant is showing a tendency
to Aretreat into the woodworko by avoiding pa
company commander is appraised of the stnaand discreetly gives the student an opportunity
to perform some task which is just demanding enough to require a special effort. Upon successful
completion of the taskhe student is accorded appropriate recognitidnch helps heighten his
selfegeem and increase his morale.

Discipline

Purpose Any organization cannot be effective unless it has discipline. lhiviney
History Progranthere needs to be both sdikcipline and group discipline, the latter emanating
from the former. The atlent who participates willingly and cooperatively will help make the
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program a viable and interesting one. When a student exercisdsssglfing he or she develops
and demonstrates a sense of responsipilibych allows the group to function as desi and
learning is enhanced.

Administration- A discipline log for each student participant is maintained by the
organization provost marshal. Each school demerit along with date and the reason for such is
entereditot he pr ovost maackdwudent@aticipaot ¢ aldosequired to eriier the
number of merits and demerits in his or her pay book.

Exercising discipline in theiving History Prograndoes not mean punishment to achieve
results. Discipline is exercised solely forthe purpmde att ai ni ng the prograr
positive reinforcement. The discipline syste
and Ademeritso on an objective basis. Demer i
instruments to refiorce acceptable conduct by members of the organization.

Merits (SeeANNEX R for conducting the merit system.)

Merits are awarded for conduct which reflects positively on the performance of the
participating student. They can be viewed as rewards ftaiceonduct and performance in the
organization as well as in school. Theredifterent types of meritshat you may want to use
school, team, teachestudent andmilitary.

Merits are awarded rather liberally and are cumulative. They may be avigrgersons
within the school systepand recommendations for them can be madethgrs who help with
the program Merits, howevergcannotbe solicited from individuals by the student participants.
This prohibition against solicitation is designedteke st udent parti ci pants
someone or trying to curry extra favor with certain individuals.

Rank within the program is determined by the number of merits a student accumulates
during the school year. All students will start the yeaearuitswith some being named
Aactingod in certain positions of responsibild@
school yeareveryone in a company can be at least a sergeant, to include the company commander
who in real life would be an fi€er.

Example: The school program for the year is the American Civil War. A student
participant is interested in achieving a high rank and goes to one of the school custodians and
solicits a number of merits. The custodian, who has been briefed na fudicitation policy,
explains to the student that he will certainly recommend that the student receive merits for
assisting in activities worth merit awards but that he will make the determination as he sees fit,
and the decision will be his alone.

Example:You are doing t he WangHistdry Plogdam?0neaacf t he vy
the regular teachers must be absent for two weeks. The student participants in the class show
special deference to the teacher and commit many acts worthy of meritsubShtite teacher,
who was not advised of the merit system, prepares to leave her position without awarding any
merits. The students, who had been on their best behavior, complain up through the chain of
command to you about the situation. The regimeadpltant makes note of those actions worth
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merits and has a list ready to present to you when asked. Before the substitute teachgoleaves
take her aside and explain the system and ask for recommendations which you correlate with the
adjutantoés i st.

Example: Your program replicates the American Revolutionary War period. A substitute
teacher replaces a regular teacher for a week. The substitute is not aware of the merit system. A
student member of the student chain of command asks to spedkevithbstitute teacher after
his first day and explains the merit system to him. The substitute teacher, however, decides
against awarding merits during his short tenure but does not tell the students. The member of the
chain of command, however, makggpeopriate notes and brings them to your attention when the
substitute leaves. You and the Council of Inquiry then make awards as appropriate.

Example: You are doing the French and Indian War. One of the teachers is having
trouble maintening disciplinein the classroom with a large number of student participants. She
decides to award school merits indiscriminately, thus making a mockery of the merit system.
Students in other classes complain through the chain of command about the practice. You take
the teacher aside and explain to her the deleterious effect her awarding of merits is having on the
program. At the same tienyou recommend the discreet use of demerits. Then, through the
chain of command you pass the word to the student participahteéiraconduct is contrary to
the spirit of discipline the program is designed to foster.

Demerits:(SeeANNEX S for conducting the demerit system.)

Demerits are awarded to reinforce disciplinary matters and to encourage student
participants to impra their conduct. A student who accumulates more than a given number of
demerits may not only lose rank but may be denied the privilege of attending tfenglear
encampment or other special exsgrianned for the student participants.

Demerits are awardeatiscreetly and not as a means for controlling student conduct in
class. You will need to monitor this system carefully.

There are two types of demerits. One type is the military dem#iith involves
misconduct irLiving History Programnactivities aul is relatively minor in nature. The second
type involves misconduct, called school demerits, in the overall school environment. The school
demeritcannotbe worked off.

Example: The program is the American Revolution. A student participant is latiiflor
formation eight times during a ranking period. After several warnings the student is awarded
three military demerits.

Example: You are doing the War of 1812. Two student participants are caught fighting in
the school parking lot by a teacher. el$tudents are each awarded demerits for their misconduct
in the overall school environment.

Military demerits are cumulative and are r
awarding of demerits hel ps mai nterseandréntedy de mer
are noted in the student participantdés pay bo

-30-



Example: You are doing the Civil War. A student participant has been late for drill
formation three times arttasbeendressedn improper uniform a four different occasions
within a ranking period. He has been awarded, therefore, seven military demerits. To work off
the demeritshis company commander assigns him the performance of certain tasks which would
ordinarily result in the awarding of mtx, such as remaining after a drill to put equipment away
or assist the quartermaster in accounting for weapons during a periodic inventory.

Example: Your program is concerned with the American Revolutionary War period. A
student participant has beemtiaually unruly in the hallways. A teacher hall monitor awards
demeritfor this misconduct. Since this is not a military type offense, the stadanbtwork off
this school demerif andit will be added to others and considered by the Councildfitp
towards the end of the school year in determining eligibility for the encampment.

Example: T h e yleviagrHis®ry Programs the American Revolutionary War period.
A teacher is having difficulty in maintaining discipline in the classroom.uislrer of student
participants are in the class and are being issued an inordinate number of school demerits. A
member othechain of command brings the matter to your attention. You hold a conference with
the teacher and explain how the demerit systesupposed to work and the adverse effect it can
have on the students. You request the teacher modify his approach to awarding the school
demerits and encourage the use of school merits instead. You also tell the senior ranking student
participantintat t eacher s c¢cl ass that the student par
he/she will jeopardize their chances of attaining rank and participating in thengkar
encampment. You need to seek a workable balance in this matter.

Example: You will be canducting aLiving History Programwhich encompasses the
American Civil War. In past years you have had to modify the demerit system because it was not
fully understood by the student participants or those individuals who were entitled to award
demeritssDur i ng the first weeks of the school year
and explain the system to them. Those students in positions of responsibility then brief the other
student participants in the chain of command. You then closely mdmedwriefings given by
the members of the chain of command to insure all student participants thoroughly understand the
program. At the same time you brief the school faculty and administration on the merit and
demerit system emphasizing that it is to bemistered both fairly and with balance.

Student Command and Staff Assignments

Assignments are also discusse@HAPTER 4. They are first made
and subsequently on determinations by the Committee of Public Safety/War Departngedt/&in
Counci l made permanent as | ong as the student

to alternate certain positions during the school year so as to give as many students as possible a
taste of different military responsibilities. This wiliowever, be a judgment call on your part.

You will want to see that there is an appropriate balance between rank and command or staff
assignments.
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Rank (SeeANNEX T for ranking system and different ranks.)

Students gain rank through the merit/demsrétem. Depending on how you decide to
award meritsyou may not have many high ranking individuals. Rank, howeveotisquated to
command and staff assignments. Tyas might have a first sergeant commanding a company.
The regimental commanderayhold rank no higher than that of second lieutenant. You do not,
however, want a situation where a private first class is the regimental commander although the
student might be the scribe at this rank.

At the end of each school grading (ranking) pereath participant is accorded
recognition as is appropriate. Promotions to-oommissioned or commissioned rank can be
made at this time. Necommissioned and commissioned officers not meeting standards (i.e.
have accumulated excess demerits) may lbevesdl and replaced. It is not unreasonable to have a
large number of junior neoommissioned officers (corporals or sergeants) in the prog@m
specific quotas for lower ranking positions should not be set.

Leadership Activities

Student participantare encouraged to engage in activities which encourage leadership
and responsibility. Such initiative is awarded with merits for eitheng History Progranor
overall school performance.

Example: Your Living History Programis replicating the AmericaRevolution period.
In one company at a drill, the company commander and platoon leader are absent. Another
student participant assumes command of the company for the drill. At the end of jlteedrill
regimental commander awards the soldier thregamnjlmerits for taking over the drill
responsibility.

Example: A student participant volunteers to assist a physical education teacher
organize teams for a game of kickball and volunteers to act as a team captain. The teacher awards
the student padipantas ¢ h o o | merit for the studentds assul

Students holding military leadership (command) positions ihitieg History Program
are expected to actively exercise their responsibilities. At each ranking period, thett€ernm
Safety/ War Department/ Kingbs Counci l revi ews
and may make adjustments as required. After the first ranking period, all the student participants
in Aactingod posi ti on sheysmoeld centiraue inthetpesiionsoma det er m
regular basis.

Example: You are doing the American Civil War period. It is the end of the first ranking
period. You convene the War Department secretaries and decide whether or not the student
participantsshahave t heir status changed from fAacting
decide they do not want to hold their positions and need to be replaced. You and the War
Department select several candidates from those holding the highest ranks and irtemiew t
outlining their duties and responsibilities. Out of four candidates you select the two who score the
highest in the interviews. Since they are from companies different from the incumbents, you
conduct a limited reorganization within the regimentalmization.
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Promotions

There are two types of promotions: those made at the time of a ranking (grading) period

and those made Ain the fieldo or as an i mpact

the spoto i f a st udalenticapaadrsuch as Stpdantdf ther Momtheor is e s
cited for a special performance or does special work for the regiment outside the school. An
immediate field promotion may be awarded to all student participants on a special g&zasion
as to all studdas who are privates first class and below who present themselves in proper uniform
for the annual regimental dinner. They are automatically promoted one rank. The standards for
immediate field promotions should be clearly defined antiyfapplied.

Promotions made at the ranking period are based on the merit/demerit system. Positions
of responsibility within the regiments are not dependent on student participants reaching a
particular rank. There should, however, be some correlation between raodsaiah title. |If
there isa major confict hen t he Committee of Safety/ War
it in a manner which is fair to both parties.

Example: You are doing the American Revolutionary War. A student participant writes a
prizewinning essay on what it is (was) like to be a soldier in the winter of 1783 at the New
Wi ndsor Cantonment . The studentods present
the student a field promotion to sergeant.

Example: You are replicatingtte Civil War. One of the student participants is cited in
the local newspaper for performing some significant civic duty. The student is a sergeant in the
Union Army. A member of the War Department notes the performance in the newspaper and, in
consultaibn with other members of the War Department, accords an immediate promotion of the
student to the rank of first sergeant.

Example: You are replicating the War of 1812. The company commander holds the rank
of sergeant. This status is acceptable althaugeality officers command companies.

Example: The Living History Prograntoncerns itself with the French and Indian War.
The company commander has accumulated only enough merits to reach the rank of corporal.
Another member of the company has attditiee rank of sergeant major. Since promotions are

a

De

the concern of the Kingds Council, you either

company where the student does not outrank the company commander or you assign the student

to a regimental sthposition or you have the corporal company commander change places with
the sergeant major.
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CHAPTER TEN
Evaluating Living History Program Results

The school administration is going to want to evaluate the effectiveness of your program.
If the administration is skeptical of the program at first, you can expect close scrutiny at an early
time in the school year. As noted in PREFACE, Mr. Thomas was at first skeptical of Mr.
Ryands program but soon wa sndtweprogranvpeoves As the
effective, the scrutiny will abate. If the program has been successful in the past, however, you
will find that evaluations will be less frequent, but that is no reason not to be any less rigorous in
executing that yearo6s progr am.

You should welcome all evaluations. Evaluations should be built into the program. They
not only measure progress but help to explain the program to others and be a tool in garnering
support and funds from parents and outside agencies. School boaedsnfiple, will be
looking for resultsand evaluations are good tools to inform them of progress and request support
if needed.

There are four types of evaluations: school administrator, teacher, student, and parent.
The format for all four types shoul carefully crafted. (For examples of some types of
evaluations, seANNEX U.)

School administration evaluationsoffer a top down perspective on the effectiveness of
the program. They may be periodic or sporadic. The school board may ask the school
administration for a serrannual or annual evaluation. Your input will be critical it is a good
idea to make comprehensive notes during the course of the school year so that you may make a
comprehensive report upon which an evaluation may be basedmfoalso be asked to make
an oral evaluation before the administration or school board, so detailed note taking is
encouraged.

Teacher evaluationsshould be conducted every ranking period. These may be either
written or oral. erknte may lbe adequaté to @vaduate theeprogram, raéen f
changes, or discuss problems. Informal note taking by you will be helpful in keeping the program
on track, especially where there are reoccurring matters which continually need to be addressed.

Studentevaluationss houl d be part of the programds art
school, an evaluation session at ffedn might be helpful. If theiving History Programis well
establishegthen a yeaend evaluation should suffice. Student partiogs should be encouraged
to tell what they liked about the program, what they did not like about the program, and what
could be done to improve the program. Their evaluations should be reviewed before the next
academic year begins and recommendatioegrated into the program as is appropriate.

Parent evaluationsshould be especially welcome. The request for such evaluations tends
to bind the parents to the program as they then acquire a vested interest into seeing the program
succeed. Oralevaluatios can be requested informally at pe
teacher o activities. Written evaluations mig
Asecond,og s®s-andwyigea evaluation may be most appropriate.
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GLOSSARY

Challenge The first of two parts of a military password guard issues the challengé@ Ge or g e 0
and the challenged personanswgisPat t ono i n response, which
pass the guard post

Chain of Command The military hierarchy startingith the regimental commander and going
down to the lowest ranking soldier

Company A military formation consisting of from five to ten student participants

Council of Inquiry A group of four or more student participants who make determinations
regardiry disciplinary matters and demerit judgments

Demerit A violation of school or military protocol resulting in a written acknowledgment

Drill Practicing military movements during a set period of tiradrill might last an hour

Esprit de CorpsThe hgh spirit of a unit enhanced by good individual morale and a means of
member bondinga military unit having highesprit de corpss inevitably an organization
capable of outstanding performance

Folder, StudentP| ace wher e st ud e metkeppbsateacheci pant 6s r eco

Guard Mount A daily ceremony where the new guard for the day is inspected and orders are
issued

Guard, Private of the A soldier who is charged with walking a guard post and insuring that
certain orders are carried out and obeyed

Guard, Noncommissioned Officer of theThe corporal or sergeant who posts and relieves
guards from their post while insuring the guards understand their orders

Guard, Officer of the The officer who is in charge of the daily guard detail, supervises the
Guad Mount, and inspects the guard at different times

Inspection An activity where unit members are inspected to see that they are in proper uniform;
they are properly equipped; their weapons are clean and functional; and they know their
orders

Log, ProvostMa r s h laetigérsn whichthe provost marshal logs all school and military demerits

Merit A simple document acknowledging a good deed or a military achievement

Password A two-part word consisting of a challenge and a response which is employed by a
guard in determining the eligibility of an

Pay Book Each student participant keeps a record of dues paid, merits, demerits, etc. in this pay
book which is a permanent record of his or her activities

Platoon A subordinate formation of a company consisting of from three to five student participants

Post, Guard A walking or stationary post of a soldier charged with guarding some military
activity, such as an encampment

Rank A degree of responsibility within theilitary hierarchy, e.g., a sergeant or a captain

Ranking Period A period of time coinciding usually with a grading period during which student

participants are awarded merits, demerits, and promotions

Regiment The major military organization in thaving History Progranof which there are two
representing two opposing sides, e.g. tHé@aine (Union Army) Regiment arttie 47"
Alabama (Confederate Army) Regiment

Retreat The evening formation where the national flag is lowered and retired for thie nig

Reveille Soldiers rise from their beds and assemble in formation where a count of those present
or excused abserg made
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Title A position of responsibility within the military chain of command, e.g. platoon leader
Warrant A document appointing dwglent participant to a position in the chain of command, e.g.
the Committee of Safety gives a student a warrant as a company commander




ANNEX A
Living History Sources of Information

The following are exampgeof sources of information in video form useful for giving
context to the.iving History Programtheyare available in local or school libraries. This listing
is not all inclusive. If not availabl¢he items may be purchased or rented in local vileps

General Interest

1 The Truth About Teacherblosted by Whoopi Goldberg. Produced by
Pyramid Film and Video, 2801 Colorado Ave., Santa Monica, CA 90404.

American Civil War

Civil War Artillery and Revolutionary War WeaponNPS Video
Glory - Edited br educational uses

GettysburgParts One and Two

The Civil WarTV program by Ken Burns

The Divided Union Five hour A&E television channel program

= =4 4 4 4

American Revolution
T Private Yankee DoodleFilms for the Humanities

1 George Washington, The Man Who Woufllt be Ki ng

T The American RevolutionThree part 1994 television series

1 The Other Side of VictorTwo television programs, one 60, the 90 minutes
long. NYS Bicentennial Video

1 Debra Sampson, Woman Soldier

1 Siege of YorktownNPS program

1 The American Rewation - Six part box set A&E television program

1 The Revolutionary WarThree part box set Discovery Channel

1 Johnny Temain- 80 minute film- Disney fim

The Colonial Era

T Cavaliers & Craftsmen

1 Northwest PassageA classic film
1 Last of the Mohicas
1

Rogeb Rangers Turning points of history and fall of Canad&he History
Channel
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ANNEX B
Sample Teacher Education Progra

of a book and the 4 walls of a classroom) Join us for 24 hours in the

life of a Civil War soldier based on their dairies.

] Participants will dress, eat, drill, discuss politics, listen to music, examine
by o &M artifacts, fire a rifled musket and live overnight in a Civil War camp.

The American Civil War was one of the defining events in United

States history. Yet, do you really know what life was like for the

common soldiers in blue or gray?

Participants will immerse themselves in the American Civil War
while conducting in an authentic overnight encampment which utilizes
the latest learning styles.

The social studies, English, language arts and character based
standards will be applied using documents and experiential learning
techniques (Living History). Content and cross curriculum applications
will be emphasized.

Successful participants are eligible to utilize Living History field
equipment to work with their students and share with their colleagues.

Target Audience: Regular Education, Art, Music, Course Topics

Technology, Special Education Teachers, Grades 4 — 12 | Enlistment; Uniforms; Equipment; Documents; Weapons and
Presenter: LHEF* TEAM OF PRESENTERS Politics; Black Troops; Role of Women; Camp Life; Cooking;
Date/Time/Location Ranking and character building; Music; Medicine; Technology;

Section #1 Cross curriculum activities; Morale, flags and reality

Sat. 7/28/07, 10am — 8pm
Sun. 7/29/07, 8am — 2pm

Teachers will be able to
1. Develop lesson plans to implement Living History techniques
2. Use Civil War journals and diaries in their classes

Section #2 , 3. Relate their experiences to their students
Tues. 8/7/07, 10am — 8pm ;

4. Develop plans to utilize local historic sites

Wed. 8/8/07, 8am — 2pm
John Brown Farm — North Elba
(Lake Placid)

Course Requirements
1. Attendance and participation in all activities — Mandatory

2. Write a reflective journal of their experiences — 45% of grade

Credit 3. Develop a lesson plan on the life of a Civil War Soldier —
1in-service credit based on district policy 55% of grade
15 contact hours
Fees For More Information Contact JOE RYAN (President of the LHEF*)
In-Service Fee: $125 Phone: 914-739-0136, Fax: 914-737-1662,

E-mail: LivingHistory@optonline.net
$100 deposit or full payment due prior to first class session. Web Page: Http://www.livinghistoryed.org
Registration *The LHEF is funded through a grant made possible by Governor Pataki's

Administration, Malcolm Gordon Charitable Trust & Entergy Corp.

INS 216 — American Civil War
www. nysut.org/elt This Course Is Cosponsored By NYSUT Education & Learning
Trust (ELT)

Reg_istration is limited to 22
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ANNEX C
Leadership Titles and Student Positions of Responsibility

Regimental Commander This is the senior leadship position in each of the two student
organi zations. Responsible to the Committ
for the performance of the regiment. Will march at the head of any formation
and give appropriate orders to subordinatdsis & a duty in addition to being a company
commander. Will take directions and counsel from you as the program
director. Note: This position is a sensitive pared you will needo see that a
balance is maintained between the reenactment aspecespigition and a proclivity by
the chosen student participant to overdo his role both in and outside the program.

Secondin-Command This is the second highest leadership position in each of the two student
organizations. Carries out the orders of tlgmental commander. Acts in the
place of the commander as appropriate. This is a duty in addition to being a company
commander.

Adjutant This is the senior staff position in each of the organizations. Responsible for
administrative, planning, and exgmn matters as specified by the regimental commander.
With the guidance of the regimental commandeaws up appropriate directives,
regulations, and plans for the organization. With the assistance of the unitreaii@ins
organization and disciplary records.

Chaplain This is a staff position in each organization. Assists the commander in conduct of
memorial services and proddassistanceithec ar e of t he Awoundedod ¢
Does not indicate any particular religious significance

Chief Sapper This is a staff and leadership position in each organization. In coordination with
appropriate member of the Committed of Saf
plan and direct field fortifications, assist commanders in establiskaimg sites, and help
plan other construction projects. The chief sapper commands the sappers and other soldiers
detailed to work on construction projects.

Drill Master This is a staff position in each organization. Assists the commanders in thefchain o
command in drilling their soldiers. Is knowledgeable of different drill movements, advises
on correct drill procedures, monitors drill sessions, and corrects discrepancies in drill
movements during drills.

Paymaster This is a staff position in eadrganization. Responsible for collecting funds,
maintaining accounts, and dispersing funds as needed. Because sums of money are
involved in the program, the paymaster

6s a
Commi ttee of Safetyl/owealr Department/ Kingos

Provost Marshal This is a staff position in each organization. Responsible for assisting
commanders in maintaining discipline and in recording demerits.
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ANNEX C (continued)

Quartermaster This is a staff position in each organization. Resible for care,
distribution, and accountability of uniforms and equipment. The quartermaster
works under the guidance of a member of the Committee of Safety/War Department/
Kingdbs Council to insure proper taamaybavent abi
an assistant designated as Assistant Quartermaster.

Scribe This is a staff position in each organization. Reports to the adjutant and assists in
maintaining appropriate records. Responsible for publicity to include press releases,
interviews, and research of uniforms, flags, and historical events.

Staff Musician This is both a staff and leadership position in each organization. Responsible for
planning and directing musical activities. In coordination with the appropriate member of
Comm ttee for Safety/ War Department/ Kingos (
buglers, and other musicians. Leads the fife/buglers and drums in parades and on the
battlefield.

Company Commander This commander is directly subordinate to the regimental
commander. Responsible for the execution of appropriate orders, morale of
soldiers in the company, and discipline of the unit. In former times the regimental
commander had dual responsibilities in wartime. He commands both the
larger regimental organizaticas well as a company. It is therefore appropriate in your
program to have the regimental commander and the s@cammmand also
command companies.

Platoon Leader This leader is the secofia-command of the company and acts in the absence
of the conpany commander. May also aas$ the leader of a special element within the
company such as commander of the color guard or leader of miners and sappers.

Color Bearer This participant carries and maintains a unit flag. May also function as leaotet .
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ANNEX D
Special Student Titles

Students will reenact other roles which are not leadership or regimental staff positions. The
student participants may be uniquely qualified to function in these roles because of special interest
or traning. The following list is not inclusivend you may decide to add additional roles
depending on your program. It may be appropriate for you to havenititery members
affiliated with your organizations as suggested below.

Banner Bearer A soldier who carries a flag or banner other than the unit colors. If the
students march in a special community parade and you want to advertise the Living
History program, a special banner announcing your school could be carried at the head
of the formation as idone by many school marching bands.

Camp Follower A civilian who cooks for the soldiers, tends to the simulated wounded, and
provides housekeeping services to the regiment.

Drummer A soldier who is also in the school band who plays the drum or asia mus
student can learn to play one.

Fifer A soldier who also may be in the school band and can play a musical instrument. Either
already plays to fifeor is willing to learn how to.

Indian In a French and Indian War or American Revolutionary War jiragihe participéion of
Native Americans may be desirable. Indians perform reconnaissance or combatant functions.
They are attached to companies unless grouped into different tribes.

Miner A sol di er who al so carri eesengheeringlveoski Gamat i on
be employed in constructing field fortifications. May be an industrial arts student and
work at carpentry tasks.

Sapper A soldier who performs the same functions as a miner. The role is derived from the
historical military function of performing rudimentary engineering work and also
tunneling under castle walls to set off explosive mines.

Scout A soldier in a military unit or civilian (not part of a military formation) who performs
reconnaissance duties for the unit commande

Surgeon A civilian (and then not part of a military formation) or soldier responsible
for taking care of simulated casualties.

Sutler A civilian who is responsible for helping tlq@artermaster in providing food and
incidentals to the soldiers.
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ANNEX E

Basic Turning Moves and Marching Movements

These are the basic drill movements which student participants would be expected to execute.
It is advised that an extract from this page be made available to each student participant.
See Enclosures to ANNEX E for basic platoon, company, & regiment formations and maneuvers.

KIND OF WHERE IT
NA ORDER HOW TO DO IT AND
MEOL ORDER TAKES YOU oo Llide
PLACE RIGHT HAND
OVER RIGHT
EYEBROW
HORIZONTAL TO
GROUND - UPPER ARM
HAND SALUTE POSITION IN PLACE PARALLEL TO “HAND SALUTE”
GROUND
(IF BRITISH, RIGHT
HAND OVER EYEBROW
IS PERPENDICULAR TO
GROUND))
GO TO PLACE AND - -
FALL IN POSITION TO A PLACE o FALL IN
STAND STILL - FEET
ATTENTION POSITION IN PLACE TOGETHER - LOOK “ATTENTION”
STRAIGHT AHEAD
AT EASE POSITION IN PLACE STANDSTILL “AT EASE”
BUT RELAX
ST
LEFT FACE TURN QUARTER TURN 15" TURN LEFT THEN w ,»
TO THE LEFT BRING IN OTHER FOOT LEFLFACE
ST
RIGHT FACE TURN QUARTER TURN 1> TURN RIGHT THEN & -
TO THE RIGHT | BRING IN OTHER FOOT | RIGHT FACE
PIVOT AROUND ON 3
RIGHT ABOUT FACE TURN TURN AROUND 90 ONE FOOT - SLAP RIGHT ABOUT
WEERIEES CARTRIDGE BOX EatE
INSIDE PERSON LOOKS
TURNS PLATOON LEFT - OUTSIDE -
RIGHT WHEEL
RIGHT WHEEL WHEEL AROUND LOOKS RIGHT AND MARCH”
HALFWAY TURNS HALFWAY TO
THE RIGHT
INSIDE PERSON LOOKS
TURNS PLATOON RIGHT - OUTSIDE ”
LEFT WHEEL
LEFT WHEEL WHEEL AROUND LOOKS LEFT AND MARCH?”
HALFWAY TURNS HALFWAY TO
THE LEFT
FORWARD MARCH MARCH FORWARD MARCH Fﬁigg}llm
ONE STEP TO THE “STEP TO THE
A=t MARCH BACKWARDS STEP BACKWARDS gyl
HALT MARCH NO WHERE BY STOPPING “COMPANY
PLATOON HALT”

4)-
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