
 

 

 

 

 

 

 

 

 

 
 

LIVING HISTORY  

MANUAL  

BY 

JOSEPH J. RYAN 

with 

Raymond E. Bell Jr. 

 

 

 

 

 

 

 

 

 

 

 



 

 

Special Thanks To: 

Governor George Pataki 

Entergy Corporation 

Malcolm Gordon Charitable Trust  



 TABLE OF CONTENTS  

 

DEDICATION   iii  

 

A QUICK LOOK   iv 

 

PREFACE  v 

 

INTRODUCTION   viii  

 

CHAPTER ONE    How to Get Started  1-4 

 

CHAPTER TWO    What Period to ñLiveò  5-7 

 

CHAPTER THREE    Teacher Team Organization  8-10  

 

CHAPTER FOUR    Student Organization       11-15 

 

CHAPTER FIVE    Program Curriculum       16-19 

 

CHAPTER SIX    Program Administration       20-22 

 

CHAPTER SEVEN    Program Supply       23 

 

CHAPTER EIGHT    Living History Activities      24-25 

 

CHAPTER NINE      Student Participation  26-33 

 

CHAPTER TEN    Evaluating Living History Program Results 34  

 

GLOSSARY  35-36 

 

ANNEXES 

A.  Living History Sources of Information  37 

B.  Sample Teacher Education Program      38 

C.  Leadership Titles and Student Positions of Responsibility  39-40 

D.  Special Student Titles  41 

E.  Basic Turning Moves and Marching Movements  42 

Enclosure to ANNEX E                            43-44 

F.  The Enlistment/Muster Ceremony  45 

Enclosure 1 to ANNEX F       46-47 

Enclosure 2 to ANNEX F       48-50 

G.  Manual of Arms  51 

Enclosure to ANNEX G       52 

 

 -i- 



H.  Possible Visits to Local Historical Sites  53 

Enclosure 1 to ANNEX H  54 

Enclosure 2 to ANNEX H       55-56 

I.   The Regimental Dinner  57 

Enclosure 1 to ANNEX I       58 

Enclosure 2 to ANNEX I       59 

Enclosure 3 to ANNEX I       60-61 

Enclosure 4 to ANNEX I       62 

Enclosure 5 to ANNEX I       63 

J.   Battle Drill  64-65 

K.  Competitions         66 

L.  Work Shops  67 

M.  Parades  68 

Enclosure 1 to ANNEX M       69 

Enclosure 2 to ANNEX M       70 

N.  Annual Regimental Overnight Encampment  71-72 

Enclosure 1 to ANNEX N       73 

Enclosure 2 to ANNEX N       74-75 

Enclosure 3 to ANNEX N       76 

Enclosure 4 to ANNEX N       77-79 

Enclosure 5 to ANNEX N       80-81 

Enclosure 6 to ANNEX N       82 

Enclosure 7 to ANNEX N       83 

Enclosure 8 to ANNEX N       84 

Enclosure 9 to ANNEX N       85 

Enclosure 10 to ANNEX N       86-87 

O.  Ceremonies     88-90 

Enclosure to ANNEX O       91 

P.   Sources for Uniforms, Equipment and Weapons  92 

Q.  Procurement Procedure  93 

R.  The Merit System  94 

Enclosure to ANNEX R       95 

S.  The Demerit System  96 

Enclosure 1 to ANNEX S       97 

Enclosure 2 to ANNEX S       98 

T.  The Ranking System and Appeal Process   99-100 

Enclosure 1 to ANNEX T       101 

Enclosure 2 to ANNEX T       102 

Enclosure 3 to ANNEX T       103 

U.  Evaluations  104 

Enclosure 1 to ANNEX U       105 

Enclosure 2 to ANNEX U       106 

 

 -ii -    

 

 



 DEDICATION  

 

This ñLiving History Manualò is dedicated to my mother, Harriet A. Ryan, whose 

energetic support and deep devotion to my lifeôs endeavors inspired me to originate, develop, 

and execute the Living History Program and establish the Living History Education Foundation.  

She fostered in me the passion and desire to make the teaching of history to young people an 

enlightening as well as an educational experience. 

 

A special thanks also to my father, Joseph J. Ryan, Sr., who ñplayed soldiersò with me as 

a youth for hours.  He was a successful attorney in the Adirondack Mountains and would have 

been delighted to have had me join his law practice.  He loved practicing the law and liked 

history.  I, on the other hand, loved history and liked the law.  Choosing between law school and 

continuing to teach history, I opted for history, which then became my passion.  Teaching history 

to young people soon led to the Living History Program for which this manual has been 

produced.  It is my hope that the guidelines set forth in this manual will not only assist the reader 

in establishing and running a similar program but inspire the person to expand and propagate the 

program throughout the community of history teachers, especially those who want to escape the 

ñtwo by fourò (two book covers and four walls) methodology of teaching. 
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A QUICK LOOK  
 

A QUICK LOOK  gives you an opportunity to quickly access certain parts of this 

manual without having to thumb through all the Living History Manualôs pages.  Below you will 

find phrases which are keyed into the various chapters, giving you swift reference to selected 

subjects. 

 

PREFACE Gives the perspectives of a school principal and a former student of the Living 

History Program 

 

INTRODUCTION Presents the primary goal of the Living History Program; What it achieves; 

How it started 

 

CHAPTER ONE Learn about your historical period; Participate in seminars and field program;  

Assemble material; Plan out yearôs program; Introduce program to school authorities; 

Build interest in remainder of school hierarchy; Solicit support of parents 

 

CHAPTER TWO  Make decision on history program to replicate; Take advantage of local 

historical sites and museums; Choose an era which excites you; Include your teaching 

team in your decision making 

 

CHAPTER THREE Have teachers ñbuy intoò the program; ñTeach the Teachers;ò Aim to 

improve teachersô qualifications; Assign program responsibilities and activities; 

Assign teachers relevant Living History Program titles 

 

CHAPTER FOUR Establish a student participant unit balance; Insure program inclusiveness; 

Organize two opposing regiments; Establish a military organization and hierarchy known 

as the ñchain of command;ò Fill different student participant positions 

 

CHAPTER FIVE Prepare short introductory program for students as first step in curriculum; 

Have students vote on the program; Conduct initial drills; Issue uniforms and gear; Teach 

manual of arms; Conduct regimental dinner, winter activities, competitions, 

work shops, and parades; Conduct year-end overnight encampment and ceremonies 

 

CHAPTER SIX Serve as principal administrator; Maintain reports and record keeping; Monitor 

costs and program expenses; Write appreciation letters for donations, assistance, etc. 

   

CHAPTER SEVEN Procure uniforms, equipment, and arms; Find locations of Living  

History Education Foundation depots (equipment repositories) 

 

CHAPTER EIGHT Program and execute military type and non-military activities 
 

CHAPTER NINE  Administer pay book/student folder, dues, morale, discipline involving merit 

and demerit systems, ranking, student position assignments, leadership activities, promotions 
  

CHAPTER TEN Obtain school administrator, teacher, student, and parent evaluations 
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PREFACE 

 

Two ñbookendsò to prefacing the Living History Program might well be the perspectives 

of individuals once intimately connected with the subject of history as taught to young people.  

One is the extracted words of someone at the top of the teaching hierarchy, a middle school 

principal.  The second bookend is the words of a former student at the hierarchyôs ñtaughtò end. 

Mr. Frank Thomas was the principal of the Blue Mountain Middle School in the 1980's.   

The following extracted remarks are from a 1985 interview about the program. 

 

ñI have been probably steeped in a more traditional approach to education 

            although in the past eight years in our middle school, I have certainly become more 

involved in a variety of flexible arrangements, more flexible approaches, and unique 

learning experiences for youngsters.  I, therefore, was a very difficult person for Mr. 

Ryan to convince that his approach should be entitled to the support of the principalôs 

office.  I certainly made him explain very carefully on a great number of occasions the 

basis for his proposal, and I gave my support somewhat reluctantly.  I hate to admit it at 

this point because it was surely an unfortunate decision on my part to even be reluctant.  

As the years have progressed, I have become one of his more staunch supporters in this 

particular approach to education. 

ñOur building philosophy was devoted in the beginning to very basic premises.  

One of them was that we should be a responsible school with responsible staff and 

responsible students.  It seems to me that in this one particular key area Mr. Ryanôs 

approach has achieved some of its most striking and most remarkable successes.  As a 

principal, I am faced with situations involving youngsters who have been referred to me 

due to irresponsible actions, inability in a variety of ways to handle themselves in specific 

situations.  Many of the youngsters who enter into his program have already established 

themselves as youngsters who are basically turned off not only to education but to their 

social responsibilities.  I have found that through this program, these same youngsters 

have learned to accept directions, to follow directions, and to succeed in completing their 

directions in an extremely responsible fashion.  To underline it, in addition, they have 

also been given the responsibilities in many cases to define their own roles and their own 

particular goals.  In order to achieve those goals, they have had to demonstrate some of 

the highest examples of individual responsibilities that it would be possible to relate.  

These same youngsters at times prior to this experience have been turned off not only in 

the academic areas but in the other areas of school.  However, because of this program, 

they have [been] turned on to all of their academic areas in addition to social studies, and 

they have become some of the most responsible students within our school building. 

ñ... I can clearly go on record as stating to all who are interested in investigating 

    this process not to close their eyes to the values of the content and the approach to 

learning history through living historical experiences.  I think it is also equally important 

in this day and age to work with youngsters in teaching them the necessity of their own 

individual self responsibilities so that upon entering ... the total community, they become 

responsible citizens.ò 
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Mrs. Isaiah (Katy) Ruesink is a 2005 graduate of the University of South Carolina.  From 

1997 to 1998 Katy participated in the Living History Program as a student at the Blue Mountain 

Middle School and ñserved as a soldier with the rank of private.ò  Below she relates her 

experience as a participant in her schoolôs program. 

 

ñAs an eleven year old girl in the sixth grade I had difficulty finding my place.  I 

was in a new school and since moving to my town I was still struggling to fit in in every 

aspect including sports teams, cliques, and in the classroom.  I was never a superior 

student until college. 

ñDuring the last weeks of summer vacation, prior to the start of my seventh grade 

year, I cried a lot.  With every thought of another school year like the previous one, the 

lump in my throat and the knot in the pit of my stomach grew and tightened.  I didnôt 

want to go to school.  When I thought the anxiety I had about returning to school couldnôt 

get any worse, a wave of relief washed over me.  It came in the form of a letter to my 

parents, detailing that I had been chosen to be on the Ryan Team for seventh grade.  It 

was the same team my brother, David, had been on two years prior when he reenacted 

battles of the Revolutionary War.  I clearly remember how much he enjoyed being a Red 

Coat and only hoped my experience would be similar. 

ñFrom the very first day of seventh grade, my team was split in half, and we were 

assigned to be either Continental soldiers or Red Coats.  We were told that throughout the 

year we would drill, work, and ready ourselves to fight in the American Revolution 

including the fateful battle at Fort Ticonderoga. 

ñIt is unclear to me when the change within my fellow soldiers began to take 

place.  It seems that with each new discovery and assignment, we began to blend 

together, and a sense of camaraderie was forged, which would not have otherwise been 

possible.  Cliques were automatically and willingly disbanded, and everyone seemed to 

want to help each other mend tents or perfect their drilling skills.  It wasnôt about 

popularity anymore; it was about working together, preparing to ñfightò the opposing 

Continental Army. 

ñShortly after being provided uniforms, Mr. Ryan took us all to the New Windsor  

Cantonment where we were ñofficiallyò enlisted into our respective armies.  After our 

enlistment, several times a week, we would drill outside in the school parking lot 

preparing for the end of the year trip to Fort Ticonderoga.  We were then working on a 

merit system.  The more merits we were awarded the more rank we earned.  Conversely, 

demerits were also given, which would reduce our rank. 

ñDuring the holiday season both armies shared a special meal in the cafeteria.  

Instead of feeling my usual dread over who I could sit with, I was for the first time 

surrounded by people who wanted to sit with me.  We all ate our holiday meal together, 

laughing and enjoying our new found friendships. 

ñThat spring brought new challenges for our regiment.  On top of our normal 

academic work and drilling, we started preparations to go to Fort Ticonderoga at the end 

of the year.  We mended uniforms and old canvas tents.  We drilled almost daily to 

perfect our movements.   
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If we werenôt working hard drilling, mending uniforms, and doing well in school, we 

were showing off our accomplishments by marching in local parades.  More often than 

not we were thinking about the regiment and what lay ahead at Fort Ticonderoga. 

ñBefore long we put on our uniforms and packed our gear on to buses for our 

journey upstate to Fort Ticonderoga.  On our way we stopped in Albany where then New 

York State Governor George Pataki presented our regiments with their colors.  It is a 

moment I will never forget and the photograph of which I will always cherish. 

ñOnce we arrived at Fort Ticonderoga we wasted no time.  We had to pitch camp 

before dark and prepare supper.  After setting up our tents and eating together as a 

regiment, we gathered around to hear war stories.  Once it was pitch black we took a 

ñghost marchò around the fort.  In the days that followed, our regiment volleyed in 

battles, marched at the fort in front of tourists, climbed Mount Defiance, and held a 

memorial service for a former student who had died from leukemia.  On top of our daily 

regimental activities we stood nightly guard duty shifts in which we marched around the 

campôs perimeter to insure no Continental soldiers made an attempt to capture our colors.  

During the day we all took part in chores such as patching tents, carrying water, and 

gathering fire wood. 

ñMy most memorable moment while at Fort Ticonderoga occurred in the midst of 

a battle between our two armies.  Tourists had gathered around the perimeter of our 

battlefield and we had just engaged in the first few moments of battle.  We were firing 

our muskets loaded with blank caps at each other when suddenly smoke bombs began to 

explode on the battlefield.  In that instant the battle went from a reenactment of an event 

which occurred decades before my time to a real time full scale battle where I felt that I 

was fighting for my country and my life.  It was the most realistic moment I have ever 

had learning history and is certainly something I will never forget. 

ñNever before or after my seventh grade year have I felt disappointed that the 

school year was over.  During the short time I was part of the Living History Program, I 

gained confidence and friends.  My grades greatly improved, and most importantly I 

learned to truly love history.  It is my hope that schools nationwide take note of the 

significance and profound influence such a program offers to their students, faculty, and 

curriculum.  It is an enrichment opportunity which goes far beyond the classroom and 

adolescence of a seventh grader.ò 
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INTRODUCTION  

 

The primary goal of the Living History Program is to provide a hands-on, experiential 

learning environment which fulfils the need for a creative approach to social studies.  Living 

history is designed to stimulate student interest in learning about the human side of history and 

involves not only social studies but English, mathematics, and science as well as the arts and 

music.  It is applicable at an elementary, secondary, and graduate level, but has proven especially 

effective at the middle school level. 

The Living History Program is unique in that it is instrumental in enhancing the self-

esteem of a student, which it accomplishes through the following features.  First, allow the 

students to engage in activities and assume responsibilities commensurate with their maturity 

level.  Second, permit the students to experiences in the program what the individual is capable 

of doing, not what cannot be accomplished.  Third, assist students through concentrated 

involvement in the activities to achieve a distinct sense of personal accomplishment and self 

esteem. 

 

 *****    

The program began at the Blue Mountain Middle School in the fall of 1969 when I, 

Joseph J. Ryan, a social studies teacher of 7th and 8th grade students at the school, conducted a 

demonstration of 18th Century military style drill in the school parking lot.  I selected twelve 

interested seventh grade students and had them dress in their versions of 18th Century military 

uniforms which proved to be more imaginative than representative of the time.  Choosing a study 

hall or free period when the students had no other obligations, I taught them the rudiments of 

military drill as would have been performed by trained soldiers fighting in the American 

Revolutionary War.  I then had my students line up in a military formation in the schoolôs 

parking lot where I issued commands requiring my ñsoldiersò to perform those movements 

which I had previously explained to them.  This was done in front of an audience of other 

students and certain faculty members who were interested in knowing more about the life of a 

soldier during the Revolution.  The demonstration became the genesis for a school year program 

which was designed to immerse the student in what it was like to live in the latter part of the 18th 

Century during a period of armed conflict. 

This introductory step led to a year long course of study which culminated in a three-day 

encampment and mock battle on a Revolutionary War battlefield.  Related activities, including a  

formal regimental dinner and parades on holidays, were conducted throughout the school year, 

all directed towards a grand finale at an historic site.   

This manual provides guidelines and information for the introduction and execution of a 

historically driven program which involves a large number of students in an all encompassing 

way.   
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CHAPTER ONE  

How to Get Started 
 

To get started, you must introduce the Living History Program to the school 

administration, parents, and ultimately to the students, but first, you must have already mastered 

the basic elements of the program.  This means learning all you can about the period which is to 

be the focus of your efforts. 

 

First, learn the history of the period (s) you want to replicate in your program.  Because 

this is not a program to promote war or about its history, you will want to learn about how the 

people in your time period lived to include their most mundane activities and mode of living. 

 

Example: You want your students to ñliveò in the time of the American Revolutionary 

War.   You will want to be knowledgeable about the military aspects of the period, such as how 

to load and fire a musket or throw a tomahawk.  But you must know about the clothes people, 

such as farmers, shopkeepers, and homemakers wore.  Among the other aspects of life you need 

to know about are the peopleôs occupations, their education, their home life, their entertainment, 

and their challenges.  To ñsellò your program, you may need to de-emphasize the military and 

concentrate on the ñcivilianò life.  There is copious literature available, and the Internet should 

not be overlooked as a source of information.  (See ANNEX A for examples of additional 

sources of information.)  

 

Second, it is recommended that you participate in Living History seminars and field 

programs in which you can immerse yourself and ñknowò what it was like to live in that time 

period by actually taking part in programs which allow you to experience such a thing as the 

discomfort of sleeping on the ground that a Continental soldier in the American Revolutionary 

War would have experienced. 

 

Example: You want your students to experience what it was like to be a volunteer who 

enlisted in a Confederate regiment in 1862.  The Living History Education Foundation conducts 

weekend and longer programs which challenge you to face the same perils as a Confederate or 

Union soldier would have in the American Civil War.  As a teacher you can also earn credits 

towards an advanced degree or a higher pay step in your stateôs education system where 

additional hours of study are so awarded. 
 

Third, assemble material for making presentations to those individuals you need to 

convince about the efficacy of a Living History Program in your school.  Here it is important to 

ñtargetò your audience with reading material appropriate to the group you will address. 
 

Example: You want your program to encompass the time of the American Revolutionary 

War in the upcoming school year.  Gather promotional literature about the period, which you can 

give to your audience.  The Living History Education Foundation, for example, produces 

brochures which explain an American Revolutionary War program which is appropriate for an 

adult audience.  On the other hand, to address students, use the film Private Yankee Doodle. 
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Example: You will have to convince fellow teachers to join you if your school uses the 

ñteaching teamò approach.  You will want to view the film The Truth About Teachers hosted by 

Whoopi Goldberg and produced by Pyramid Film and Video at 2801 Colorado Avenue, Santa 

Monica, California 91404. 

 

Fourth, now that you have done your homework, you want to plan out your Living 

History Program for the year.  Having participated in Living History Programs designed for 

teachers, you have made contacts with other teachers who have either started their own programs 

or are planning to.  Obtain copies of plans of their programs, and ask to use portions that would 

be applicable to what you want to do.  Also, contact the Living History Education Foundation for 

advice on writing a program plan. 

 

Example: You plan to introduce a program dealing with the American Civil War period. 

Having attended one or more three-day Living History teacher programs, you have made contact 

with a couple of teachers in nearby towns who planned and executed a Civil War program.  In 

talking to them you learn about their experiences in getting the program going.  They share with 

you their plans and point out to you what did, and did not, work.   

 

Fifth, introduce your plan to conduct a Living History Program to your school 

administrators.  You will encounter doubts among your fellow teachers and administrators as to 

whether or not such a program is feasible in your school.  Indeed, you will most probably have 

had doubts yourself about the program and may want to start small.  Your prior preparation as 

noted in the steps above, however, should make it easier to ñsellò your proposed program. 

 

Example: You want to introduce your program to the school administrators who have 

supported your proposals in the past.  Having drawn up a comprehensive but simple plan, you  

sound out the principal about his or her interest in allowing you to conduct a Living History 

Program in the school.  Once you have the principalôs attention, you present him or her with your 

plan and offer to answer any questions that might arise.  The principal is tentative about your 

proposal but agrees to consider it.  Your enthusiasm about the plan will be key to the principalôs 

approval. 

 

Example: Your principal is very reluctant to hear your proposal, in spite of the amount of 

prior preparation you have made to explain your program.  He finds it too ñmilitaristicò and that 

parents will complain that it promotes war.  You need to be prepared for this argument.  One of 

the best ways is to stress what Mr. Thomas says about instilling a sense of responsibility in the 

students.  At the same time, you can discuss Mrs. Ruesinkôs experience in developing her own 

self-esteem as a student.  You should couch your discussion with the principal in terms of the 

overall historical experience in which military aspects play a subordinate role. 

 

Example: You want to convince the school authorities to agree to a Living History 

Program, but you are skeptical about it being approved.   You are a member of a teaching team.   
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Before you address the principal or assistant principal, you make an informed 

presentation to your team members.  They like the idea of such a program and agree to support 

you.  Now with allies you ask the school authorities if you might present the program for their 

approval and support.  
  

Sixth, having won approval of the school principal, you will now want to build interest 

and enthusiasm within the rest of the school hierarchy for the program.  This means not only the 

teachers on your team, but other staff members, to include the janitorial, secretarial, and kitchen  

staff.  You will want to find ways of incorporating them into the program so that it is as broad 

based as possible. 
 

Example: In the programôs disciplinary system, merits are awarded to student 

participants for certain acts which contribute to the schoolôs proper maintenance.   A student 

participant assists the janitorial staff by picking up trash in the school parking lot.  The janitor is 

then entitled to recommend that student for a ñschool merit.ò  The janitor then becomes part of 

the team. 
 

Example: A student spills food and liquid on the floor in the dining area.  Instead of 

someone from the kitchen staff cleaning up the mess, a student participant volunteers to do the 

chore.  He or she is recognized for doing the clean up by a member of the kitchen staff who 

recommends the student for a school merit.  Again the individual on the kitchen staff becomes 

part of your Living History team. 

 

Example: A student participant is required to speak to the principal about a disciplinary 

matter.  While waiting for the principal in his secretaryôs office, the student becomes unruly and 

disrespectful to another person also waiting to see the principal.  The principalôs secretary, who 

knows about the merit/demerit system, warns the offending student that she can recommend him 

for a school demerit.  Besides discouraging the studentôs behavior, the threat of a demerit - an 

undesirable bad mark - gives the secretary the ability to have a direct influence on the offending 

student and brings the secretary on to the team. 
 

Seventh, while the school authorities and staff are now backing your Living History 

Program, it is important that you get the studentsô parents directly involved.  You will be 

counting on their support as volunteers for several activities, but you will also need to have their 

approval for their children to participate. 

During your ñMeet the Teachers Nightò at the beginning of the school, year you 

introduce your program to the parents.  You invite them to form a Continental Congress (for the 

Revolutionary War) or a Parliament (for the British in the French and Indian War, the American 

Revolutionary War, and the War of 1812) or a Republic and Confederate Congress (for the Civil 

War).      
 

Example: You have prepared information about the Living History Program which is 

directed at the childrenôs parents.  It emphasizes building an appreciation for the history of the 

period, developing a sense of responsibility, and providing a means for enhancing the self esteem 

of students.  This information is mailed to the parents by you to ensure they receive it. 
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Example: You have developed information about the program and had a brochure and 

letter reproduced to explain it.  You give your students the information and tell them to take it 

home to their parents or guardians.  Several students either forget to take the information home 

or misplace it.  The students on returning home, however, enthusiastically tell their parents that 

they are going ñto play soldierò at school.  The surprised parents immediately complain to the 

principal that they do not want their children exposed to guns, war, and militarism in school.  

Had you sent the parents the necessary information explaining the program before the students 

returned home you would have obviated the difficulties engendered by antagonizing the parents 

and jeopardizing your program. 

 

Example: Several parents who have participated in Living History Programs elsewhere 

or who have had children participate in another schoolôs program, contact you about helping 

with your program.  You immediately follow up on their offers by incorporating their interest 

into your plan and enlisting their help in encouraging students to participate in your program.   

 

Example: Your Living History Program replicates the War of 1812.  At the ñMeet the 

Teachers Night,ò you invite the parents of students representing the British to form a Parliament   

and those whose students are Americans to form a House of Representatives.  You make a list of 

those parents who are interested in actively supporting the program and are willing to contribute 

time and effort to the program. 

 

The final, or really the very first, step is to have the students vote on whether or not they 

want to participate in a Living History Program.  The interest you have instilled in the 

administrative staff, teachers, and parents for such a program should now be used to propel the 

program forward.  You can exploit their enthusiasm and pass it along to the student body.  A 

vote by secret ballot is recommended. 
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 CHAPTER TWO  

 What Period to ñLiveò 
 

When getting started, you will have to decide in what historical period you want your 

Living History Program to take place.  This is not done in a vacuum.  It is closely tied in with 

your schoolôs and classesô curriculum.  At the same time you want to choose a period which 

excites you and your teaching team. 
 

Example: Your stateôs Department of Education requires that all seventh grades in the 

state will include social studies relating to the 18th Century in the United States.  This era 

provides a rich environment for choosing a period that is related to the century.  Two periods 

which offer potential for programs are the French and Indian War (1757 to 1763) and the 

American Revolutionary War (1775 to 1785).  Integrating your program into the curriculum will 

be relatively easy.  If the state mandate was the 19th Century, then the War of 1812, the Mexican 

War, the Seminole War, and the Civil War offer possibilities. 
 

Your school district may be in a part of the state which is particularly significant in a 

certain period of history.  You can take advantage of local historical sites and museums for their 

assistance.  Many have knowledgeable personnel who are more than willing to lend their time to 

helping you choose a program which takes advantage of the facilities and points of interest in the 

vicinity of the school. 
 

Example: Your school district is in northern Delaware and close to the Brandywine, 

Pennsylvania, Battlefield Park and Valley Forge encampment site.  In determining what period 

you want for your program, you contact docents at the park and site.  They suggest to you 

Revolutionary War commemorative events and activities wherein you and your students in the 

program can participate.  A year-end encampment along Brandywine Creek at the battlefield site 

or a winter visit to Valley Forge could be features of your program and their inclusion be part of 

the consideration as to what period to ñlive.ò 
 

It is important that you choose an era which personally excites you.  You are going to 

have to put a great deal of time into the program, and you will have many obstacles to overcome. 

You need to have a vested interest in the program, and if you are not excited about the era you 

are replicating, you will find the program dragging and eventually dying.  At the same time, your 

enthusiasm will be transmitted to your student participants, and you will find that if you really 

are excited, they will be also. 

 

Example: As a history teacher you like to read military history.  You collect militaria 

which a relative brought back from a conflict in which he or she was once engaged.  In your 

history class you introduce items of historical significance pertaining to the curriculum.  While 

you are not teaching war or militarism, realistically you cannot avoid reference to the subjects, 

but you want to deftly integrate them into presentations.  You can thus use your background and 

interest to advantage in choosing a suitable historical period while at the same time you are 

adhering to the schoolôs curriculum. 
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Example: As a result of your post graduate education, you have taken hands-on courses 

dealing with the American Civil War.  You have joined a reenactment group as a private in a 

Civil War volunteer infantry regiment.  Your schoolôs curriculum includes study of the Civil 

War, and because of your personal interest in and enthusiasm for the period, you determine that 

your program will encompass the Civil War era. 

 

Where there is no guidance as to school, district, or state about teaching a particular 

period in history, you then have a free hand in determining which time period you want to 

replicate.  If you do not have a clear idea as to what course you want to pursue, you can sound 

out your students as to their interests.  You may have difficulty, however, in finding a student 

who has a particular historical interest, but the chances are that in at least one class you will find 

one who will suggest an appropriate interest. 

 
Example: During one of your classes at the beginning of the school year, you ask your 

students to share with you and the rest of the class something of historical interest they did 

during the summer vacation.  You ask for impromptu comments and then have them write a 

short essay on the subject.  You find that one student has visited the battlefield at Gettysburg and 

he relates how interesting, and fun, it was to go there.  Taking his experience as your cue, you 

amplify the discussion and formulate a program which encompasses the American Civil War.    

 
Example: At the beginning of the school year, you cannot elicit any suggestions from 

your students which might lead to starting a Living History Program.  This is an opportunity then 

to make some of your own general suggestions backed up with a presentation offering several 

possibilities.  The students write short essays on your presentation.  A group discussion is then 

used to flesh out several ideas for a program. 

 
Your teaching team should not be overlooked in selecting a program era.  While the 

participating students are the most important part of the program, the members of your teaching 

team, along with you, are going to make the program work.  Within curriculum parameters their 

input as to which period the program is to encompass can be key.  While you already may have a 

good idea as to how you want to execute the program, the backgrounds of the other teachers can 

also be valuable in choosing the era.   

 
Example: The science teacher of your teaching team is interested in hiking.  She spends 

her summers hiking in state and national parks.  She particularly likes to hike in parks with 

historical significance.  In planning your Living History Program, she discusses how she hiked 

the route the British general Braddock took to what was then western Virginia en route to Fort 

Pitt.  She is enthusiastic about the French and Indian War period as the subject of the program. 

 
Example: The English teacher loves to sew.  She particularly likes challenges, such as 

quilts and archaic items of clothing.  She mentions that during the American Civil War, soldiers 

carried many different flags, and she would like to try to reproduce a Confederate regimental 

battle flag.  A program involving the Civil War would therefore be of special interest to her. 
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There are many ways to integrate the Living History Program into the schoolôs 

curriculum.  The easiest, however, is to take the lead from your own enthusiasm and follow your 

creative instincts in choosing an appropriate historical era which is rich in available information. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 -8- 

 

 CHAPTER THREE   

 Teacher Team Organization 
 

The first step in organizing teachers in your team is described in CHAPTER ONE, that 

is to get them to ñbuy intoò the program.  You will have worked enough with your team to know 

what their interests and capabilities are.  You will want to impart your enthusiasm for the 

program, especially when team members might be skeptical about participating.  The team now 

becomes the Committee of Safety (Americans in the Revolutionary War and French and Indian 

War), the War Department (Americans in War of 1812 and Civil War), and the Kingôs Council 

(British in the American Revolutionary War and War of 1812). 
.  

 

Example: Your science teacher on the team is enthusiastic about the program but doubts 

if he can contribute, as a science teacher, to a program which has a strong historical military bias. 

In discussing the program with him, you discover that he has a strong interest in the development 

of medicines.  Since your program covers the American Civil War, you explore the role that 

medicine played in treating battle casualties.  You encourage him to seek ways of integrating his 

interest into the program. 

 

Example: The English teacher has a strong bias against militarism and is not enthusiastic 

about the military aspects of the program.  She has, however, been unable to establish a proper 

regimen of discipline in her classes and would welcome some means of attaining positive control 

of her students. You stress to her the responsibility aspects of the program and explain to her 

how she can use the school merit and demerit system to her advantage in her classroom. 

 

Example: You have been teaching in the same school for several years now, and you 

know your team members well.  You describe the program to them, and they are willing to 

participate.  You then suggest the roles they may play based on their capabilities and interests.   

You allow them to state their desires and then evaluate their capabilities.  One teacher has had 

reenactment experience, so you place her in charge of developing an historical period ambiance 

for the program. 

 

The second step is to ñteachò the teachers.  There are many different ways to impart the 

necessary knowledge to the teachers in order to have a successful program.  Adequate 

preparation is required, but you need to recognize that this program is to be conducted in 

addition to the teachersô normal teaching duties and responsibilities, so you do not want to 

burden them excessively in the process of learning to immerse themselves in the program. 

 

Example: The Living History Education Foundation (LHEF) holds seminars and field 

activities whereby an interested teacher can participate in a weekend historical activity as if 

living in a particular era.  One such program is ñJohnny Reb - Billy Yank,ò which is conducted 

during a summer weekend. (See ANNEX B  for example of program offered by the LHEF.)  One 

of your teachers decides to spend a weekend as a Confederate soldier.  He also knows he can 

gain degree course credits towards an advanced degree. 
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Example: Based on your programôs plan, you hold your own seminar to educate the 

team. You invite the team members to your abode to obtain sufficient background information to 

make them comfortable in participating.  You make it an informal gathering, possibly showing 

an appropriate film or having a guest speaker.  Because each teacherôs time is valuable, you 

insure that the meeting is properly put together to maximize attendance.  Refreshments might be 

provided after the meeting.  Note that these are information briefings, not like meetings you will 

have with the team throughout the year to measure progress and coordinate activities. 

  

Within the purview of teaching the teachers, you should aim to improve their teaching 

qualifications as well.  It becomes a dual track process where the teacher learns the content of the 

program but also improves his or her overall teaching qualifications.  As of this writing, the 

College of New Rochelle (NY) and SUNY Plattsburgh (NY) offer credit for courses and 

seminars offered by the Living History Education Foundation.  Monetary support is also 

available to supplement expenses through the Living History Education Foundation. 

 

Now that you have your teaching team completely on board, thoroughly oriented, and 

qualified, it is time to assign them responsibilities and activities.  You first ask them their 

preferences after listing the various tasks which will have to be executed.  Then utilizing their 

interests, preferences, and strengths, you make your assignments. 

 

Example: You are the team social studies teacher.  The other members of your team are 

the English teacher, mathematics teacher, and physical sciences teacher.  You will assume the 

directing role as this is your program.  Possible other assignments are: the English teacher will 

supervise the disciplinary system, the mathematics teachers will oversee the expenditure and 

collection of program funds, and the physical sciences teacher will be the property manager.  

Their roles, however, will be principally providing guidance to participating students who will be 

assigned appropriate positions within the programôs structure. 

 

Example: You are the program leader.  One of your team teachers is hesitant to take on 

any specific responsibilities, which means that to insure his or her continued participation in the 

program, you have to adjust other team assignments.  Rather than unnecessarily burdening other 

team members, you assume additional responsibilities and then look for a student participant 

who has a special talent for a particular role.  A student who has strong math skills is made the 

regimental quartermaster in charge of keeping track of unit property, such as accounting for 

uniforms, thus negating the need for a property manager. 

 

Example: Each of the team members enthusiastically exercises his/her responsibilities.  

One team member is overly exuberant and so ardent in discharging her responsibilities that she 

discourages the student participants engaged in activities she is charged with from taking a 

meaningful part in the program.  The student regimental paymaster is shunted aside when 

attempting to account for and manage the unitôs payroll.  You as program leader carefully 

explain to the team member that her role is primarily advisory and not to execute tasks which can 

be properly executed by the student participant.  You want to find a balance which encourages 

student participation and responsibility but also ensures proper teacher oversight. 
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Example: During the course of the school year, one of your team members must leave 

the program.  You have a couple of choices: either redistribute tasks and responsibilities among 

the other team members, or bring in another teacher to replace the departing one.  If you decide 

to bring in another teacher, you must insure that the new team member is properly oriented and 

assigned appropriate responsibilities commensurate with his or her interest, background, and 

qualifications. 

 

You have now determined the interests and qualifications of your teaching team with 

respect to the roles they will play in your program.  You now assign them titles and 

responsibilities in the governments of the ñcountriesò which are represented in the program.  

Your teaching team will have a dual status, playing the same role in each of the programôs 

ñcountries.ò 

  

Example: You will be studying the American Revolutionary War.   You as the social 

studies teacher become the President of the Committee of Safety/British Prime Minister.  You 

introduce the math teacher as American Committee Member for Finance/Kingôs Minister of the 

Treasury.  The science teacher is the American Committee Member for Provisions/Kingôs 

Minister of Supply.  The English teacher becomes the American Committee Member for Public 

Affairs/Kingôs Privy Seal.  The music teacher is the American Committee Member for Cultural 

Affairs/Kingôs Councilor for the Arts.  The industrial arts teacher is the American Committee 

Member for Industry/Kingôs Councilor for Commercial Affairs. 

 

Example: You will be doing the American Civil War.  Both sides have War Departments 

and thus the positions have the same titles.  You as the English teacher are the Secretary for War. 

The social studies teacher is the Assistant Secretary of War for Supply.  The mathematics teacher 

is the Assistant Secretary of War for Personnel.  The science teacher is the Assistant Secretary of 

War for Financial Affairs.  The industrial arts teacher is the Assistant Secretary of War for 

Construction. 

 

Example: You are doing the War of 1812.  The American War Department personnel 

titles and positions are the same as for the American Civil War.  The British personnel titles and 

positions are the same as for the American Revolutionary War.  You, for example, would be the 

Secretary of War/Prime Minister. 

 

Example: Your program will be the French and Indian War.  The British and French 

kings both have similar cabinets.  Thus, you are the Prime Minister for both countries.   
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CHAPTER FOUR  

 Student Organization 

 
There is no hiding the fact that the Living History Program is based on living as a 

participant in an armed conflict of the United States.  Since the program will be conducted 

during the era of an armed conflict, you will want to establish an appropriate student participant 

unit structure.  To give balance to the program, you will want to have both sides of the conflict 

represented. 

 
Example: You decide to do the American Civil War period in which case you will have 

some students be Confederate soldiers and others Union soldiers.  If you choose the American 

Revolutionary War, then the students will be either colonial militia and Continentals or British 

soldiers.  The French and Indian War would have students as British and colonials versus French 

and Indians.  The War of 1812 would place the United States Army against the British Army. 

 
Regardless of which era you choose, you will want a balance of participants on each side. 

This may be a challenge in that no student wants to be a ñbad guy,ò or everyone wants to be on 

the side of the more popular students in the class.  You will also be dealing with cliques of 

students which are inherently exclusive in nature. 

 
Example: There is a group of student athletes in the class who like to stick together.  

They all want to be on the same side.  While this may be appropriate from a social aspect, it 

forebodes ill for your program unless properly handled.  As they are competitive students, you 

assign them positions in the organization which are on the opposite sides but performing the 

same function.  One student is assigned the position of drill master on each side. 

 
You know that your program is to be all inclusive of student participants.  This means 

that both boys and girls are welcome to be members of one of your organizations.  There will be 

no discrimination allowed based on such factors as weight or height.  This being an awkward age 

for pre-teens you want to keep in mind that one of the goals of the program is to help students 

improve their self-esteem.  Throughout the program you will want to keep this in mind. 

 

Example: One of the seventh graders in the program is obviously overweight and very 

conscious of his condition.  He tends to draw unwanted attention from his classmates and tends 

to hang back in activities.  You do not want to single him out as having an unhappy condition, so 

you make sure that his participation helps him overcome his self-consciousness.  You might 

assign him certain responsibilities which will promote his self-esteem, such as being part of a 

unitôs color guard but not necessarily the bearer of the unit flag, so as not to cause him to unduly 

stand out in a formation but still have a significant presence when on parade. 

 

Example: One of the eighth graders is a young girl who is quite a bit taller than the other 

girls in the program.  She is self conscious about her height and tends to slouch.  Since it is in her 

best interest to have good posture and the student participants will be required to stand straight, 

you seek to put her in a position where height is not a factor or where it has positive significance. 



 
 -12- 

Usually the first soldier on the right side (flank) and in the front row (rank) is the tallest 

individual in the formation, and this is considered a prestigious location.  When she is in 

formation, she should be encouraged to take that position which will be indicative that her height 

has ñvalue.ò 

  

Having determined in which era you will ñliveò and taken into consideration the vagaries 

of the students who will probably participate, you now set about establishing two organizational 

frameworks.  Depending on which period you are going to replicate, you will organize two units 

which will ñopposeò each other during the school year. 

Once the students have voted to participate in the program, you divide the class into two 

equal groups, each representing an opposing army.   

 

Example: You will be doing the American Revolutionary War period.  You arbitrarily 

divide the class into two groups, one representing the British, the other the Americans.  You are 

impartial about who is assigned to each group and choose regardless of gender, color, or 

ethnicity. 

 

Example: You are studying the French and Indian War period.  You have students vote 

by secret ballot as to whether they want to be on the colonial and British side or the French and 

Indian side.  You count the ballots out of sight of the students as you may have to make arbitrary 

adjustments if you get too many Indians and not enough Frenchmen or too many colonials and 

not enough British soldiers. 

 

You now proceed to ñorganizeò the two opposing ñregiments.ò      

 

Example: You organize a Union Army ñregimentò and a Confederate Army ñregiment.ò  

In conjunction with your students, you decide to replicate historic regiments which actually 

fought in the American Civil War.  Since your program is being conducted in a school district in 

up-state New York in the Albany area, you choose a local regiment of volunteers which was 

recruited during the war in the Albany environs.  For a Confederate unit you find that one of 

your students had a great grandfather who fought in an Alabama regiment which had a 

distinguished combat record, and you decide that the students will be members of that 

organization. 

 

Example: Regardless of which military organization you are forming, each regiment is 

composed of a number of subordinate units called companies.  A regiment normally consists of 

from eight to ten companies.  In your Union and Confederate Armies each of these companies is 

organized the same with student participants whose ranks and titles are described below. 

 

Example:  In the French and Indian War, the American Revolutionary War, and the War 

of 1812, the American companies were organized in the same manner as in the Union and 

Confederate Armies, but in the British and French armies there were three different types of 

companies.  There was the ñlineò company which formed the core of the regiment.  There was 

the ñlight company,ò an elite unit, whose members often acted in skirmishes.  Finally, there was 

the ñgrenadierò company, another elite organization which was composed of specially selected 
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men who wore special headgear and were employed to throw hand grenades as well as fire 

weapons.  All these companies had their own subordinate units called platoons. 
 

Example: You decide to use the basic ñlineò company as the core organization for each 

regiment, but you want to add some variations of your own.  You decide to have a color 

company which will have musicians, such as drummers and fifers as well as the color bearers for 

unit members.  You also decide to have a sapper and miner company in which a few students 

carry spades while others are designated scouts.  Regardless of the period of your program, these 

variations on company organization are legitimate.  
 

Example: In order to spread responsible positions around among deserving student 

participants, you decide to have a total of seven companies in each opposing regiment.  Each 

company has anywhere from five to ten students.  You designate four companies as line 

companies and the other three as the color company, the sapper and miner company, and the 

light infantry company. 
 

Your regiment will be commanded by a student participant who has both a title 

(regimental commander) and a rank (normally a colonel but because of the ranking system 

described below will probably be a lieutenant or ensign).  He or she will also have a staff of 

students who have such titles as second-in-command, adjutant, scribe, drill master, staff 

musician, chaplain, chief sapper, quartermaster, paymaster, and provost marshal.  While they are 

on the staff for administrative purposes, when they are participating in unit activities, they are 

also members of a company.  (See ANNEX C for titles and responsibilities of each leadership 

title and ANNEX  D for special student titles.) 

At the same time you will be establishing what is known as the ñchain of command,ò 

which is a military hierarchy.  The regimental commander is at the top of the chain of command, 

and the company commander is the next individual down the chain.  The platoon leader comes 

next followed at the bottom by the soldier.  The regimental staff assists the commander and is not 

in the chain of command. 
   

Example: 1st Company of the Union Army regiment is composed of eight students.  One 

is the company commander, a second is the platoon leader, a third is the regimental paymaster, a 

fourth is the regimental chaplain, a fifth is the regimental scribe, and the three remaining students 

are ordinary soldiers. 
 

Example: 2nd Company of the Union Army regiment is composed of six students.  One is 

the company commander and regimental commander, a second is the platoon leader, a third is 

the provost marshal, the fourth is the assistant quartermaster, and the two remaining students are 

ordinary soldiers. 
 

Example: The Union Army regimentôs color company consists of five students.  One is a 

color bearer and company commander, a second is a color bearer and platoon leader, a third is a 

drummer and staff musician, and the two remaining students are fifers. 

Example: The sapper and miner company of the Confederate Army regiment is 

composed of eight students.  One is the company commander, one is the platoon leader, one is 

the regimental adjutant, one is chief sapper, two are riflemen, and two are sappers. 
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Having decided on the regimental organization and different titles of the student 

participants in the organizations, you must decide how to initially fill the different positions and 

establish the chain of command.  When your program has been started and after the first ranking 

session, which is normally after the first or second marking period, you can promote deserving 

students to positions of responsibility and award appropriate ranks. 

But first, you have to select students to fill out the organizations, which you do on an 

ñactingò basis and without ranking the students.  The ñactingò system at the beginning of the 

school year ensures that the program begins on a ñlevel playing field.ò  Once the first ranking 

session is conducted and merits are used to determine different levels of responsibility, the 

temporary ñactingò system is discarded. 

 

Example: You are just beginning the school year, and you are doing the American 

Revolutionary War.  You do not know the capabilities or interests of your students.  At one of 

the first free, or study hall, periods, you invite all interested students to submit an application for 

the different positions in the regiment.  You then, in conjunction with your teaching team, the 

Committee of Safety/Kingôs Council, interview those students who show the most interest and 

select them to fill the positions on an ñactingò basis, with their performance to be reviewed at the 

first ranking session at which time they may be confirmed in their positions. 

 

Example: You decide to begin your American Civil War program in the middle of the 

first marking period instead of at the beginning of the school year.  You ask for nominations for 

student positions of responsibility from the school administrators, teachers, and support staff.  

You announce the beginning of the program, and the War Department then invites appropriate 

students to be interviewed for the positions on an ñactingò basis.  Those students so appointed 

are then observed up to the time of the first ranking session at which time they are confirmed in 

their positions or are moved as appropriate within the regiments. 

 

Example: The students in your school who will participate in your program are not 

involved in gangs or cliques.  Soon after the beginning of the school year, you decide to 

advertise the positions of responsibility initially in an ñacting modeò and then have the students 

ñelectò their leaders in the colonial and American armies.  This was a common practice in militia 

units in the American Army until after the Civil War.  For the French and British Armies, 

however, such a system did not exist.  In the British Army officer positions were purchased from 

the Crown.  You should, therefore, use an alternate method to appoint students to positions of 

responsibility if you choose to replicate the British or French Armies.  Instead of money a 

student can ñpurchaseò his or her acting commission by petitioning the Kingôs Council in a short 

essay for an ñactingò position. 

 

In addition to the military style organization described above, in order to administer the 

disciplinary aspects of the program and to give students real decision making responsibility, an 

additional entity is organized to rule on the awarding of disciplinary measures involving 

demerits.  This group is called the Council of Inquiry and is valid for any period your program 

replicates. 
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Example: You decide to appoint five of the ranking student participants to the Council to 

decide on what judgment is to be made in the case of delinquencies involving school demerits.  

They decide on the proper action to be taken and then make their recommendations to the 

Committee of Safety/War Department/Kingôs Council, which directs appropriate execution. 

 

Example: By secret ballot student participants choose five members to act as the Council 

of Inquiry.  Their decisions and actions are monitored by either you or a designated member of 

the Committee of Safety/War Department/Kingôs Council. 

 

 

 

 

 

 

  

  

 

 

 



 
 -16- 

CHAPTER FIVE  

 Program Curriculum  
 

Having laid the groundwork for the Living History Program in your school, it is time to 

begin.  The students will first need to be briefed on what the program is designed to accomplish, 

what effort is required on each studentôs part, what will happen in the program during the school 

year, and what the students can expect to gain from the experience.  Because the program 

requires spending time outside and after school, you will find that you are addressing a wide 

variety of interests, from the enthusiastic to the completely uninterested.  There will be students 

who should be in the program for its self-esteem building benefit who are completely turned off 

on the idea.  There will be others who are so enthusiastic, that negative peer pressure will not 

dampen their interest or turn them off completely. 

Before the students vote to participate in the program, you will need to prepare a short 

introduction which exhibits your enthusiasm to stimulate the studentsô interest.  Past experience 

has shown that if you introduce the program with enthusiasm, the students will vote 

overwhelmingly to participate. 
 

Example: To introduce the Living History Program and generate interest, you distribute 

specifically designed literature to your potential student participants.  Since the studentsô parents 

have already been briefed on the program with literature specifically directed at them, the student 

literature must complement not replicate that sent to the parents.  The literature style should be 

ñcool,ò not pedantic. 
 

Example: Since the program is to be integrated into the schoolôs curriculum, seek an 

appropriate time and place to introduce the program to the students.  You introduce the program 

in conjunction with the tape Inside Your School or a film about the period, and on the day you 

make the presentation wear a period costume. 

 

Example: You may know a neighbor, or a studentôs parent, who is a ñreenactor.ò In 

attempting to generate student interest in the program, you could have the reenactor come to 

class and give a demonstration about his or her apparel and how he would have lived during your 

programôs period (after showing the tape or film). 

 

Example: Gather a small group of students together, teach them basic drill movements 

and demonstrate the movements in front of interested potential participants.  Conduct the drill in 

a location where the maximum amount of exposure is available.  (See the INTRODUCTION 

for Mr. Ryanôs example.) 

 

Example: You have introduced the program, but several students decide not to participate 

in the program.  You interview each non-participant student to determine his/her reason for not 

participating.  One student cannot even afford dues of twenty-five cents a week, so he or she is 

excused from paying but performs extra duties to compensate for inability to pay.  One studentôs 

parents are not willing to let him or her participate in a military oriented program as a soldier, so 

the student participates as a camp follower or in some civilian capacity.  No student is forced to  
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participate, but once the program is underway and an initial non-participant changes his or her 

mind, the student is integrated into the program.  No student is penalized for not participating. 

The students have voted to participate in the schoolôs Living History Program.  The next 

step is to organize the opposing regiments according to the guidance in CHAPTER FOUR . 

 
The first activity in the program is to conduct initial drills, where students in the role of 

raw recruits learn the rudimentary turning movements and how to stand in formation. (See 

ANNEX E  for basic turning and marching movements.)   The ñactingò commanders learn basic 

commands and practice giving them.  There will be a great deal of confusion at first, and some 

acting commanders may have to be replaced.  Members of the Committee for Safety/War 

Department/Kingôs Council assist you in monitoring this activity. 

 
Example: You are doing the Revolutionary War.  Since the basic turning movements are 

the same for the Americans and British, both sides drill together until such time they are formally 

ñenlistedò in their respective armies.  You start the year with four drills, each on a Friday 

afternoon after school for a period of one hour. 

 
Example: You are replicating the Civil War.  Both the Union and Confederate forces use 

the same drill techniques.  Until formally ñenlistedò both sides drill together.  The weather is 

inclement some days, so drills are held indoors in the school gymnasium or cafeteria either 

during a free period or in the afternoon after school on a Friday. 

 
When the students have gained a basic knowledge of drill movements without carrying 

weapons, they are ñenlistedò in their respective armies.  You choose an historic site close to your 

school to muster the students.  This is conducted as a student field trip, and the student 

participants may be accompanied by members of their families.  (For a possible enlistment 

ceremony or muster format, see ANNEX F.) 

 
Example: Your school is located near the Revolutionary War Saratoga battlefield.  Since 

you are doing the American Revolutionary War, a field trip to the battlefield to enlist both 

regiments is appropriate.  Enlistees sign an enlistment paper and receive a ranking sheet which 

tells them about the merit/demerit system and how they can advance in rank.  They then swear 

allegiance to their country.  The ceremony is ended with a march passing by the Committee for 

Safety/Kingôs Council.  A distinguished visitor is part of the reviewing party. 

 
Example: Your program deals with the Civil War period.  Your school is located too far 

away to go to a Civil War battlefield for the enlistment ceremony.  There is, however, a National 

Guard armory in your town which is an historic structure.  You make a field trip to the armory 

where students enlist by signing an enlistment paper and receive a ranking sheet which tells 

about the merit/demerit system and how to gain rank.  There is then a swearing in and a pass in 

review before members of the War Department and a distinguished guest in uniform. 

 

As the fall progresses, drills are held less frequently, and other activities are held in their 

place leading up to a pre-Christmas holiday meal.  At the drill after the enlistment ceremony, the 
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students receive their uniforms.  Following their issue, a fitting and repair drill is held, where 

uniforms needing to be altered are identified and appropriate work done on them.  The uniforms 

are taken home where they are cared for.  At the next drill, students receive equipment and 

replica weapons. (See ANNEX G for manual of arms. Illustrations of the conduct of the manual 

can be obtained from the LHEF.)  Once the weapons have been issued, drill with them is begun 

and conducted for several periods.  Interspersed with these events are trips to appropriate 

historical sites, where student participants are charged with writing essays about what it feels like 

to live in the period.  (See ANNEX H for examples of such opportunities.)  Students are 

encouraged to read works such as Johnny Tremain, April Morning, The Hessian, Seven Alone, 

Across Five Aprils, A Red Badge of Courage, and watch tapes and DVDôs with historic themes, 

such as Gettysburg and Glory. 

 
The major event of the fall semester is the regimental dinner, which is a holiday feast.  

The students will experience the holiday spirit in an historic manner.  The cafeteria is transformed 

into an eighteenth or nineteenth century banquet hall with appropriate table coverings and center 

pieces.  Several turkeys, cooked by parents, and food are brought in by students.  (See ANNEX I  

for organization of the regimental dinner.)  The school superintendent, principal, assistant 

principal, secretaries, aides, teachers, custodians, and all support staff receive formal invitations 

from the regimental scribes.  The massed fifes or bugles and drums of the two regiments together 

lead the uniformed soldiers into the hall and the feast begins.        

 
The winter poses a special challenge as outside drilling is hampered by the weather.  

Nevertheless, at least one outside drill a month is conducted so that students learn what it was like 

to live in the winter in historic times. 

Up to this time the student participants have been doing marching drills.  During the 

winter is the time to start learning and practicing ñbattleò drill.  (See ANNEX J .)  This first 

involves lectures on period combat formations.  They learn battlefield commands and the 

different orders, which are communicated by the regimentôs drums, bugles, and fifes.  They learn 

how to march into battle, form up for combat, advance on their foe, send out scouts or light 

infantrymen, fire their weapons, execute a delaying action, and conduct an orderly retreat.   

A marching drill competition between companies is also conducted.  (See ANNEX K .)  

The winning company is awarded a streamer, made by members of the regiment, which is 

attached to the end of a musket barrel of a soldier of the winning company. 

To encourage camaraderie within the regiment, different workshops or groups are formed 

from members of different companies to work on special tasks. (See ANNEX L .) 

 
Example: You are doing the French and Indian War.  The Colonials and British make 

accouterments for their uniforms and auxiliary pieces of equipment, such as canteens and 

haversacks.  The French and Indians make tomahawks and scalping knives.  Student participants 

from different companies work on each project.  The Kingôs Councilor for Commercial Affairs 

provides both sides with advice and assistance. 

 
Example: You are replicating the American Revolutionary War period.  The Americans 

and British form working groups to learn about making cider or how to cook over an open hearth. 
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Other groups cast metal buttons and musket balls under the watchful eye of the American 

Committee of Safety Member for Industry/Kingôs Councilor for Commercial Affairs. 

 

The spring brings the regiments outside again to march in parades, such as the local Saint 

Patrick Dayôs Parade.  By this time both regiments will have become accomplished marching 

units and led by their musicians will be welcome in local commemorative events. 

(See ANNEX M .) 

It is also the time when the students practice pitching tents and learn how to establish a 

period encampment. This leads to the grand finale for the year, which is the weekend long 

encampment and battle at some historic site.  The student participants in the program will now be 

able to put on a polished performance.  (See ANNEX N.)  

 

On the last day of school, the students of the Living History team gather to view slides and 

video tapes of their experiences throughout the year.  Each student participant receives a 

certificate of discharge.  A special pin or medal may be struck commemorating the studentôs 

participation in the Living History Program and be presented with the certificate of discharge. 

(See ANNEX O.)  Another possibility is to give each student participant a military miniature 

representing the historical period in which your program was involved.  If your team produces a 

commemorative historical newspaper highlighting the yearôs activities, this is a perfect time to 

distribute it. 
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 CHAPTER SIX  

 Program Administration    
 

As seen from the foregoing, your Living History Program is a rich total immersion 

experience for you, your teaching team, the student participants, and the studentsô families.  If all 

those who are involved in the program participate fully, your administrative chores are relatively 

easy. 

You are the principal administrator.  You bear the primary responsibility for making the 

program work, but having assigned your teaching team members specific responsibilities, you are 

able to focus your efforts wherever they are needed most. 

There are some areas in which you will want to exercise special oversight.  These include: 

¶ Planning the yearôs curriculum 

¶ Driving the curriculum to a successful conclusion 

¶ Insuring that, in coordination with the teachers  responsible for oversight of 

property and finances, there is proper accountability for all funding, 

expenditures, uniforms, and equipment 

¶ Insuring that all activities are safely conducted 

¶ Maintaining effective liaison with school administrators. 

   

It will be incumbent upon you to keep appropriate records of activities.  Develop a system 

which is simple to maintain so that you do not become unduly burdened.  You are helped in this 

by fully utilizing student participation and using records they generate.  The chain of command 

needs to be actively engaged, and commanders and staff need to be appropriately tasked. 

 

Giving the student chain of command real responsibility will enhance the 

effectiveness of the program. 

 

Example: You are doing the War of 1812.  The two regimental adjutants keep attendance 

records.  The company commanders report periodically to the adjutants those student participants 

who are present for drill, those excused absent, and those absent without leave.   

 

Example: Your program encompasses the period of the American Revolution.  The 

company commanders inspect the pay books of each company member to insure they are up to 

date with respect to recording their attendance at drills and payment of dues. 

 

Example: You are reenacting the Civil War period.  Several teachers note that students in 

the Union Army regiment are being unruly in boarding buses for home.  The commander of the  

regiment calls his company commanders together and directs them to be more observant of the 

conduct of their members when boarding buses to go home after school is over.  The commander 

tells them that the unruly conduct reflects poorly on the reputation of the regiment. 

 

Example: You are doing the French and Indian War.  The holiday season is approaching 

and a holiday feast is planned.  The regimental commanders have their quartermasters inform the 

company commanders of what parents are expected to contribute in the way of food.  The 

quartermaster distributes information sheets asking parents for specific items of food. 
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At the beginning of the school year you will need to establish a budget for your program.  

This can be accomplished in several ways by: 

¶ Requesting assistance from the Living History Education Foundation in 

developing a budget. 

¶ Requesting assistance for guidance from some other school which has a similar 

program. 

¶ Using the previous yearôs program budget if this year is not the first time you have 

run such a program.  

As program director one of your major concerns will be costs incurred.  Funding is 

obtained by: 

¶ Requiring each student participant to pay weekly dues.  Because the school year 

typically lasts thirty-one weeks, you need to see that dues are set at a reasonable 

rate.  (See CHAPTER NINE for a suggested rate.) 

¶ Requesting an allocation of funds from your school administration.  Your school 

should have funds set aside for field trips and special activities during the school 

year.  It is best, however, in the interest of cooperation with school administrators 

to keep requests low. 

¶ Asking the Parent Teacherôs Organization for financial assistance.  Since parents 

will have their children in the program, this organization should be a good source 

of funding. 

¶ Planning social events for families to raise funds for activities.  The encampment 

at the end of the year will require each participating student to pay a certain sum to 

offset expenses.  The more money that can be raised through such events before 

the final encampment, the less money will be required from each student. 

¶ Asking for donations from groups sponsoring events in which they would like the 

regiments to participate.  These might just be token amounts but by requiring such 

donations will help to establish the visibility of your program in the community. 

¶ Staging fund drives.  Have student participants collect refundable cans and stage a 

competition between companies to see which can accumulate the most during a 

certain time period. 

 

Expenses will be many and varied but should not be high.  Uniforms and equipment may 

be borrowed from the Living History Education Foundation, but if your program is to be 

sustained from year to year, you need to accumulate an inventory.  (See ANNEX P for sources of 

uniforms, equipment, and weapons.)   Some expenses are: 

¶ Uniforms, equipment, and weapons.   These may be a one-time expense.  These 

become the property of the school if purchased and can be used again and again.  

The uniforms will have to be altered each year, which is done by the student 

participants.  Equipment, such as belts, will have to be fitted each year as well.  

Tents, however, will only require yearly maintenance.  Other pieces of equipment, 

such as forges and cider presses, will require cleaning but little maintenance. 

¶ Transportation.  Activities which are considered part of the school curriculum will 

be paid from school funds.  A trip to a battlefield some distance from school and 
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strictly a part of the Living History Program would be funded from the programôs 

resources. 

¶ Entrance fees where applicable.  If possible, you should negotiate the avoidance of 

fees at places which normally require them, such as state parks.  Instead of having 

to pay fees, you might offer a drill demonstration by the regiment in their stead. 

¶ Special events.  While studentsô parents would be expected to furnish certain foods 

for a feast, the program might provide the major meat dish, such as turkey, for a 

holiday meal. 

¶ Incidentals.  You will need to provide a ñcushionò in the event there are overruns 

in executing parts of your program.     

 
If you want your Living History Program to survive into the next year, you will want to 

express your appreciation to individuals and groups who supported your program during the 

school year.  This entails writing thank you letters, especially to groups which provide financial 

support.  Organizations which make special presentations for your Living History Program need 

to be thanked. If a person in a position of authority has expedited the accomplishment of some 

activity, a personal note helps to solidify his/her future support if required.  

  While general thank you letters can be sent at the end of the school year, there will be 

other times when you will need to send a thank you letter soon after the event. 
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 CHAPTER SEVEN 

 Program Supply 
 

One of the major features of your Living History Program is having students attired in 

period clothing.  Only a little imagination is required in dressing as a period civilian or 

militiaman, and no special expense need be incurred in finding appropriate clothing which 

approximates what such people would have worn.  In the case of members of the various military 

formations, however, it is important that there be a semblance of uniformity, which will also 

entail a certain amount of formal trappings.  Military uniforms in the eighteenth and nineteenth 

centuries were elaborate affairs.  To replicate the period dress in great detail, however, can be 

very costly and unrealistic for a student participant to try to obtain by him or herself.  There are, 

however, sources of material which can be transformed into period military clothing which 

approximate the actual uniforms. 

 

Uniforms can be acquired from different sources.  Jackets and trousers can be borrowed 

from the Living History Education Foundation, which has depots throughout New York State.  

The New York State school system is also permitted to acquire for educational purposes, from 

U.S. Government sources, certain items.  (See ANNEX Q  for the procurement procedure.) 

 

Equipment, such as cartridge boxes, can be made by student participants or purchased or 

borrowed from the Living History Education Foundation.  Once these items are purchased or 

made by students, they become the property of the program and therefore can be used year after 

year without incurring further expense. 

 

Weapons consist principally of toy muskets.  (See ANNEX P for sources.)  They are also 

available on a loan basis through the Living History Education Foundation, which has depots 

throughout New York State.  If you are just starting the program and you have to purchase the 

weapons, the cost will have to be figured into your budget.  At the end of the year, the weapons 

are collected for the next yearôs program. 

 
Depots are located throughout New York State.  The principal ones:   

 

¶ Hudson River Depot - Point of Contact (POC) is Joe Ryan at Living History 

Education Foundation, 11 Lake Drive, Buchanan, NY 10511.  Call 914-739-0136. 

FAX 914-737-1662.  E-Mail livinghistory@optonline.net.  

 

¶ West Depot - POC is Ann Mischler at Cleveland Hill Elementary School, 105 

Mapleview Drive, Cheektowaga, NY 14225.  Call 585-599-4474. 

 

¶ Central New York Depot - POC is Kate Bowman at Calvin U. Smith Elementary 

School, 3414 Stanton Street, Painted Post, NY 14870.  Call 607-936-4156. 

 

¶ Seaford Long Island Depot - POC is Eleanor Turino at Seaford Elementary School, 

420 Lido Beach, NY 11561.  Call 516-592-4064. 
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 CHAPTER EIGHT  

 Living History Activities  
 

Living History incorporates the activities of specific periods in history most of which 

occur in the eighteenth and nineteenth centuries in the American colonies and then the United 

States of America.  Because the thrust of the program is all encompassing, both civilian and 

military aspects of the period are incorporated into a program.  The core of the program, however, 

revolves around a military organization which is typical of that period.  Also, because the 

programs are well structured, most of the activities are military in nature to include drills, parades, 

and mock battles.  Nevertheless, a balance is required between military activities and those of a 

non-military nature. 

 

Military Activities  

The most basic activity is the drill, which includes basic turning movements at the halt, 

marching in formation, and conducting mock battles.  The purpose of drills is to instill discipline 

in the organization and thus generate esprit de corps and morale, which results in success on the 

battlefield. 

   Drills are held throughout the school year as needed.  Their frequency depends on how 

fast the student participants effectively execute the different maneuvers.  Drills involving 

marching in formation are conducted in the fall while battle drills are practiced prior to the final 

yearôs encampment. 

 
Example: Your program replicates the Civil War.  You spend the first few drills teaching 

and practicing the basic turning movements and then how to march without weapons.  The 

students initially have a difficult time understanding how to execute the basic maneuvers, so you 

adjust the drill schedule to accommodate the time required for them to thoroughly understand and 

execute the drills.   

 
Example: Your program is concerned with the War of 1812.  Students have a difficult 

time learning the various drill movements.  They have difficulty envisioning how an American 

soldier would execute how to march.  You engage a reenactor to help the regimentôs drill master 

demonstrate correct techniques or have a student who had already participated in the program 

provide assistance. 

 
Students first learn turning movements in place.  (See ANNEX E for these movements.) 

Once having mastered in place turning movements, student participants learn the manual of arms, 

which involves how to handle mock weapons.  (See ANNEX G for the manual of arms.)  Next, 

students learn to march in formation, which includes turning movements.  (See ANNEX E  for 

this aspect of drill.)  Because combat in the eighteenth and nineteenth centuries involved strictly 

controlled movements on the battlefield, soldiers had to know how to conduct themselves in battle 

formations and respond to commands given by voice, musical instruments, and flags.  (See 

ANNEX J for the conduct of battle drills.) 
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Not all military activities will be as demanding as drills.  As described in CHAPTER 

SIX, other activities you will consider are: 

 

¶ Enlistment ceremony  (ANNEX F) 

¶ Visits to local historical sites  (ANNEX H)  

¶ Regimental Dinner  (ANNEX I)  

¶ Competitions  (ANNEX K)  

¶ Workshops  (ANNEX L)  

¶ Parades  (ANNEX M)  

¶ Encampment (ANNEX N)  This is a major project and will require extensive 

teacher and parent support.  Although the student chain of command will play the 

major role in the encampment, discrete adult supervision will be required.  Student 

safety will be a major concern, especially in areas such as building fires, contact 

with contaminants, exposure to weather, and excessive exuberance in mock battles. 

A safety briefing prior to the encampment is mandatory. 

¶ Ceremonies to include: recognition, guard duty, and discharge  (ANNEX O) 

 
Nonmilitary Activities  

Nonmilitary activities are an integral part of your program.  Because you are replicating a 

period in which armed conflict takes place, the major emphasis will be military, but your students 

will be living in the period as well. 

Journal keeping is an important way to ñliveò in the period.     

 
Example: Your program deals with the time of the American Revolution.  In their pay 

books you require the students to keep a journal of period activities they engage in.  Subjects 

could be the clothes they would wear when not in uniform, food they would eat, games they 

would engage in, special events such as weddings they would attend, politics of the period, and 

living conditions endured.    

 
Example: You are replicating the Civil War period.  You arrange for a showing of a 

movie, such as Gettysburg or Glory.  You require the students to write a journal entry which 

describes their impression of how people lived during the war. 

 
Letter writing as an exercise in English may be appropriate for your program.  Students 

write to an imaginative friend or relative how it is to live in the period.  They might describe 

certain events that have taken place in their lives or events they have witnessed, such as a horse 

race or a village fair.  They can write from the point of view of a soldier or as a civilian. 

 
Activities such as workshops involving every day experiences are appropriate.  Cooking 

over a fire or sewing clothes are kinds of workshops which can be conducted by members of the 

teaching team especially in inclement weather and in the place of military drills.  Making 

household implements, such as lanterns, can be done in industrial arts classes and used during 

such events as the encampment at the end of the year.     
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 CHAPTER NINE  

 Student Participation 
 

As noted in Mr. Thomasôs comments in the PREFACE, one of the attributes of the Living 

History Education Program is to instill a sense of responsibility in the student participants.  One 

part of this responsibility is that of exercising proper conduct.  A second responsibility might also 

be to do oneôs best academically.  While the Living History Program strives to develop a ñlevel 

playing fieldò and does not emphasize grades, there is no reason why your program cannot reward 

in a subtle way increased academic achievement, especially among those student participants who 

may struggle academically.  A way of rewarding the efforts of any student participant is noted in 

ANNEX R. 

 

Another aspect of developing student responsibility is keeping proper accountability of 

oneôs actions.  While experience has shown that student participants who are entering adolescence 

have difficulty in maintaining proper records, it should not deter you from trying to get your 

student participants to keep rather formal records of their activities while participating in the 

program.  The Soldierôs Pay Book, described below and, incidentally, actually used by real 

armies, is one way to help instill that responsibility.  If the pay book idea does not prove 

practicable, then as a minimum, teachers need to keep a record folder on each student participant.   

The contents of the student folder should be the same as that of the pay book. 

 

Soldierôs Pay Book/ Student Folder 

Accurate record keeping is important to insure that your Living History Program is 

properly administrated.  In addition to records kept by the regimental pay masters, provost 

marshals, adjutants, and teachers, each student participant maintains a Soldierôs Pay Book.  The 

components of the pay book are: 

¶ Record of dues paid.  Each time dues are paid there is an annotation in the pay 

book. 

¶ Merits achieved.  For every merit earned the student notes the fact. 

¶ Demerits received.  Every demerit is noted.  The ñworking offò of military 

demerits is also noted. 

¶ Promotions and demotions (if necessary) are noted. 

¶ Rank held. 

¶ Military title held. 

¶ Record of a military achievement, such as winning Soldier of the Month. 

¶ Journal entries and letters of commendation/appreciation. 

Unit commanders should periodically inspect the pay books to make sure they are 

accurately maintained.  It is important that items listed in the adjutantôs and provost marshalôs 

files agree with the entries in the Soldierôs Pay Book.  The information in the folder on each 

student participant kept by the teachers should also agree with that in the pay book. 

 

Dues 

Activities in the Livi ng History Program are also partially funded by dues collected from 

the student participants.  The participating students vote on the amount of dues to be paid and at 
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what times. The amount of dues cannot be onerous, and care must be taken that students unable to 

contribute will not be excluded from the program.  You insure that parents are informed of the 

amount of the dues, when they are collected, and the purpose to which the dues will be put 

through the regimental paymaster.  Every student participant pays the same amount of dues. 

   One of the responsibilities of the chain of command is to see that the dues are properly 

collected.  A representative of The Committee of Safety/War Department/Kingôs Council will 

oversee the collection of dues and their accountability. 

 
Example: You determine that each student participant will pay dues once a month.  The dues will 

be twenty five cents ($.25) each week to be collected monthly.  (In New York State this amounts 

to collecting five redeemable cans per week, an environmental aspect of the program.)  You direct 

the regimental pay master to write a letter for your signature to the studentsô parents informing 

them of the purpose of the collection of dues, the amount of money involved, and when the dues 

will be collected.  Any questions about dues should be directed to you as program director.  

 
Example: The student regimental pay master establishes a system for the collection of dues.  

Each month the pay master arranges for each company commander to collect a stipulated sum 

from each member of the company.  The pay master gives each company commander a receipt 

indicating the total amount collected.  The pay master keeps a written record of the money 

collected and makes sure the money is properly secured and accounted for. 

 
Example: The company commander charges the platoon leader with the duty of collecting the 

dues on the stipulated date.  The platoon leader gives each member of the company a receipt for 

the money collected by making an entry in the memberôs pay book or the teacher makes an entry 

in the student folder. 

 
Example: To insure proper accountability, the company commander issues each member a ñpay 

book.ò  Each time dues are collected the payment is recorded in the pay book.  The pay book can 

also be used to record merits and demerits, changes in rank and title, and special instructions. 

 
Example: A member of a company is unable to pay the prescribed dues or cannot make payment 

on the designated days.  This gives the company commander the opportunity to make special 

arrangements for ñhis/her soldier.ò  The company commander advises the regimental pay master 

of the memberôs situation and requests that the payment of dues be forgiven or deferred. 

 
Example: A member of the company asks the commander for permission to pay the total amount 

of required dues at some future date since the member has difficulty paying dues on a regular 

basis.  The company commander passes the request to the pay master who consults the 

Committee of Safety/War Department/Kingôs Council as to the appropriate action to be taken. 

 
Esprit de Corps 

High esprit de Corps is important in a military organization.  It results from high morale 

of the  regimentôs members and in a unit performing better than normal standards in combat.  The 

student participants in the regiments will endeavor to gain recognition as members of an elite 
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military organization.  Recognition will be obtained by members of the regiment performing their 

duties and other assigned tasks in an exemplary manner, which will result in acclamation from 

individuals in positions of authority. 

 

One of the goals of the Living History Program is to instill in the student participants a 

sense of well being and self esteem which results in the students being properly recognized.  In 

events where the public observes the program, high esprit de corps will be recognized and 

rewarded by public approval and praise. 

 
Morale 

An important aspect of military life throughout history has been the morale of the soldiers 

in their units.  Soldiers with low morale were often easily defeated in battle, whereas small groups 

of soldiers with high morale often defeated larger units of men with poor morale.  In combination 

with discipline, a military formation could accomplish feats in battle which more often than not 

won the battle.  Such successful formations therein developed an esprit de corps which 

distinguished them from other similar military units.    

 

The Living History Program is designed to develop a high degree of morale in the student 

participants.  Through group interaction as described in Mrs. Ruesinkôs experience chronicled in 

the PREFACE, each student will develop a high sense of morale which will be exhibited in high 

regimental esprit de corps.  You, as the program director, will want to encourage the students to 

perform as exemplary soldiers, which enhances their morale and therein helps the student 

participants to develop a high degree of self esteem. 

 
Example: You are at the year-end encampment of your American Revolutionary War 

Living History Program.  One of the activities planned is a battle maneuver requiring a regiment 

to outflank its opposition by climbing a steep hill to obtain a commanding position over the foe.  

One rather stout student participant, not wanting to be left behind, nevertheless has difficulty in 

reaching the top of the hill.  The student, however, receives much encouragement from fellow 

company mates to which he responds with an extra effort.  His success engenders a sense of 

accomplishment resulting in enhanced morale and further developed self-esteem. 

 
Example: You are replicating the Civil War.  A student participant is showing a tendency 

to ñretreat into the woodworkò by avoiding participation in certain activities.  The studentôs 

company commander is appraised of the situation and discreetly gives the student an opportunity 

to perform some task which is just demanding enough to require a special effort.  Upon successful 

completion of the task, the student is accorded appropriate recognition, which helps heighten his 

self-esteem and increase his morale.  

  

 
Discipline 

Purpose - Any organization cannot be effective unless it has discipline.  In the Living 

History Program there needs to be both self-discipline and group discipline, the latter emanating 

from the former.  The student who participates willingly and cooperatively will help make the 
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program a viable and interesting one.  When a student exercises self-discipline, he or she develops 

and demonstrates a sense of responsibility, which allows the group to function as desired and 

learning is enhanced. 

 

Administration - A discipline log for each student participant is maintained by the 

organization provost marshal.  Each school demerit along with date and the reason for such is 

entered into the provost marshalôs log book.  Each student participant is also required to enter the 

number of merits and demerits in his or her pay book. 

    

Exercising discipline in the Living History Program does not mean punishment to achieve 

results.  Discipline is exercised solely for the purpose of attaining the programôs goals through 

positive reinforcement.  The discipline system is based on awarding student participants ñmeritsò 

and ñdemeritsò on an objective basis.  Demerits are not to be construed as punishment but rather 

instruments to reinforce acceptable conduct by members of the organization. 

 

Merits  (See ANNEX R for conducting the merit system.) 

Merits are awarded for conduct which reflects positively on the performance of the 

participating student.  They can be viewed as rewards for certain conduct and performance in the 

organization as well as in school. There are different types of merits that you may want to use: 

school, team, teacher, student, and military. 

Merits are awarded rather liberally and are cumulative.   They may be awarded by persons 

within the school system, and recommendations for them can be made by others who help with 

the program.  Merits, however, cannot be solicited from individuals by the student participants. 

This prohibition against solicitation is designed to keep student participants from ñsucking upò to 

someone or trying to curry extra favor with certain individuals. 

Rank within the program is determined by the number of merits a student accumulates 

during the school year.  All students will start the year as recruits with some being named 

ñactingò in certain positions of responsibility until the first ranking period.  By the end of the 

school year, everyone in a company can be at least a sergeant, to include the company commander 

who in real life would be an officer. 
 

Example: The school program for the year is the American Civil War.  A student 

participant is interested in achieving a high rank and goes to one of the school custodians and 

solicits a number of merits.  The custodian, who has been briefed on the no solicitation policy, 

explains to the student that he will certainly recommend that the student receive merits for 

assisting in activities worth merit awards but that he will make the determination as he sees fit, 

and the decision will be his alone. 

 

Example: You are doing the War of 1812 as the yearôs Living History Program.  One of 

the regular teachers must be absent for two weeks.  The student participants in the class show 

special deference to the teacher and commit many acts worthy of merits.  The substitute teacher, 

who was not advised of the merit system, prepares to leave her position without awarding any 

merits.  The students, who had been on their best behavior, complain up through the chain of 

command to you about the situation.  The regimental adjutant makes note of those actions worth 
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merits and has a list ready to present to you when asked.  Before the substitute teacher leaves, you 

take her aside and explain the system and ask for recommendations which you correlate with the 

adjutantôs list.   
 

Example: Your program replicates the American Revolutionary War period.  A substitute 

teacher replaces a regular teacher for a week.  The substitute is not aware of the merit system.  A 

student member of the student chain of command asks to speak with the substitute teacher after 

his first day and explains the merit system to him.  The substitute teacher, however, decides 

against awarding merits during his short tenure but does not tell the students.  The member of the 

chain of command, however, makes appropriate notes and brings them to your attention when the 

substitute leaves.  You and the Council of Inquiry then make awards as appropriate. 
 

Example: You are doing the French and Indian War.  One of the teachers is having 

trouble maintaining discipline in the classroom with a large number of student participants.  She 

decides to award school merits indiscriminately, thus making a mockery of the merit system.  

Students in other classes complain through the chain of command about the practice.  You take 

the teacher aside and explain to her the deleterious effect her awarding of merits is having on the 

program.  At the same time, you recommend the discreet use of demerits.  Then, through the 

chain of command you pass the word to the student participants that their conduct is contrary to 

the spirit of discipline the program is designed to foster.   
 

Demerits: (See ANNEX S for conducting the demerit system.) 
 

Demerits are awarded to reinforce disciplinary matters and to encourage student 

participants to improve their conduct.  A student who accumulates more than a given number of 

demerits may not only lose rank but may be denied the privilege of attending the year-end 

encampment or other special events planned for the student participants. 
 

Demerits are awarded discreetly and not as a means for controlling student conduct in 

class.  You will need to monitor this system carefully. 
 

There are two types of demerits.  One type is the military demerit, which involves 

misconduct in Living History Program activities and is relatively minor in nature.  The second 

type involves misconduct, called school demerits, in the overall school environment.  The school 

demerit cannot be worked off. 
 

Example: The program is the American Revolution.  A student participant is late for drill 

formation eight times during a ranking period.  After several warnings the student is awarded 

three military demerits. 
 

Example: You are doing the War of 1812.  Two student participants are caught fighting in 

the school parking lot by a teacher.  The students are each awarded demerits for their misconduct 

in the overall school environment. 
 

Military demerits are cumulative and are required to be ñworked off.ò  The judicious 

awarding of demerits helps maintain the demerit systemôs credibility.  The offense and remedy 

are noted in the student participantôs pay book and in the provost marshalôs log book.  
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Example: You are doing the Civil War.  A student participant has been late for drill 

formation three times and has been dressed in improper uniform on four different occasions 

within a ranking period.  He has been awarded, therefore, seven military demerits.  To work off 

the demerits, his company commander assigns him the performance of certain tasks which would 

ordinarily result in the awarding of merits, such as remaining after a drill to put equipment away 

or assist the quartermaster in accounting for weapons during a periodic inventory. 

 

Example: Your program is concerned with the American Revolutionary War period.  A 

student participant has been continually unruly in the hallways.  A teacher hall monitor awards a 

demerit for this misconduct.  Since this is not a military type offense, the student cannot work off 

this school demerit , and it will be added to others and considered by the Council of Inquiry 

towards the end of the school year in determining eligibility for the encampment.  

 

Example: The yearôs Living History Program is the American Revolutionary War period.   

A teacher is having difficulty in maintaining discipline in the classroom.  A number of student 

participants are in the class and are being issued an inordinate number of school demerits.  A 

member of the chain of command brings the matter to your attention.  You hold a conference with 

the teacher and explain how the demerit system is supposed to work and the adverse effect it can  

have on the students.  You request the teacher modify his approach to awarding the school 

demerits and encourage the use of school merits instead.  You also tell the senior ranking student 

participant in that teacherôs class that the student participantôs conduct must be improved or 

he/she will jeopardize their chances of attaining rank and participating in the year-end 

encampment.  You need to seek a workable balance in this matter. 

 

Example: You will be conducting a Living History Program which encompasses the 

American Civil War.  In past years you have had to modify the demerit system because it was not 

fully understood by the student participants or those individuals who were entitled to award 

demerits.  During the first weeks of the school year you gather the ñactingò chain of command 

and explain the system to them.  Those students in positions of responsibility then brief the other 

student participants in the chain of command.  You then closely monitor the briefings given by 

the members of the chain of command to insure all student participants thoroughly understand the 

program.  At the same time you brief the school faculty and administration on the merit and 

demerit system emphasizing that it is to be administered both fairly and with balance. 

 

 

Student Command and Staff Assignments 

Assignments are also discussed in CHAPTER 4.  They are first made on an ñactingò basis 

and subsequently on determinations by the Committee of Public Safety/War Department/Kingôs 

Council made permanent as long as the studentôs performance warrants it.  It may be appropriate 

to alternate certain positions during the school year so as to give as many students as possible a 

taste of different military responsibilities.  This will, however, be a judgment call on your part.  

You will want to see that there is an appropriate balance between rank and command or staff 

assignments. 
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Rank  (See ANNEX T  for ranking system and different ranks.) 
 

Students gain rank through the merit/demerit system.  Depending on how you decide to 

award merits, you may not have many high ranking individuals.  Rank, however, is not equated to 

command and staff assignments.  Thus, you might have a first sergeant commanding a company.  

The regimental commander may hold rank no higher than that of second lieutenant.  You do not, 

however, want a situation where a private first class is the regimental commander although the 

student might be the scribe at this rank. 

At the end of each school grading (ranking) period, each participant is accorded 

recognition as is appropriate.  Promotions to non-commissioned or commissioned rank can be 

made at this time.  Non-commissioned and commissioned officers not meeting standards (i.e. 

have accumulated excess demerits) may be relieved and replaced.  It is not unreasonable to have a 

large number of junior non-commissioned officers (corporals or sergeants) in the program, so 

specific quotas for lower ranking positions should not be set.  

 

Leadership Activities  
 

Student participants are encouraged to engage in activities which encourage leadership 

and responsibility.  Such initiative is awarded with merits for either Living History Program or 

overall school performance. 
 

Example: Your Living History Program is replicating the American Revolution period.  

In one company at a drill, the company commander and platoon leader are absent.  Another 

student participant assumes command of the company for the drill.  At the end of the drill, the 

regimental commander awards the soldier three military merits for taking over the drill 

responsibility. 
 

Example: A student participant volunteers to assist a physical education teacher to 

organize teams for a game of kickball and volunteers to act as a team captain.  The teacher awards 

the student participant a school merit for the studentôs assumption of a leadership position. 

 

Students holding military leadership (command) positions in the Living History Program 

are expected to actively exercise their responsibilities.  At each ranking period, the Committee of 

Safety/War Department/Kingôs Council reviews the performance of those in leadership positions 

and may make adjustments as required.  After the first ranking period, all the student participants 

in ñactingò positions are evaluated to determine if they should continue in the positions on a 

regular basis. 

 

Example: You are doing the American Civil War period.  It is the end of the first ranking 

period.  You convene the War Department secretaries and decide whether or not the student 

participants shall have their status changed from ñactingò to regular.  Two company commanders 

decide they do not want to hold their positions and need to be replaced.  You and the War 

Department select several candidates from those holding the highest ranks and interview them, 

outlining their duties and responsibilities.  Out of four candidates you select the two who score the 

highest in the interviews.  Since they are from companies different from the incumbents, you 

conduct a limited reorganization within the regimental organization. 



 
 -33- 

Promotions 

 

There are two types of promotions: those made at the time of a ranking (grading) period 

and those made ñin the fieldò or as an impact event.  Immediate field promotions are made ñon 

the spotò if a student participant receives an academic award such as Student of the Month or is 

cited for a special performance or does special work for the regiment outside the school.  An 

immediate field promotion may be awarded to all student participants on a special occasion, such 

as to all students who are privates first class and below who present themselves in proper uniform 

for the annual regimental dinner.  They are automatically promoted one rank.  The standards for 

immediate field promotions should be clearly defined and fairly applied.   

Promotions made at the ranking period are based on the merit/demerit system.  Positions 

of responsibility within the regiments are not dependent on student participants reaching a 

particular rank.  There should, however, be some correlation between rank and position title.  If 

there is a major conflict, then the Committee of Safety/War Department/Kingôs Council resolves 

it in a manner which is fair to both parties.   

 

Example: You are doing the American Revolutionary War.  A student participant writes a 

prize winning essay on what it is (was) like to be a soldier in the winter of 1783 at the New 

Windsor Cantonment.  The studentôs present rank is corporal.  The Committee of Safety awards 

the student a field promotion to sergeant. 

 

Example: You are replicating the Civil War.  One of the student participants is cited in 

the local newspaper for performing some significant civic duty.  The student is a sergeant in the 

Union Army. A member of the War Department notes the performance in the newspaper and, in 

consultation with other members of the War Department, accords an immediate promotion of the 

student to the rank of first sergeant. 

 

Example: You are replicating the War of 1812.  The company commander holds the rank 

of sergeant.  This status is acceptable although in reality officers command companies. 

 

Example: The Living History Program concerns itself with the French and Indian War.  

The company commander has accumulated only enough merits to reach the rank of corporal.  

Another member of the company has attained the rank of sergeant major.  Since promotions are 

the concern of the Kingôs Council, you either transfer the student sergeant major to another 

company where the student does not outrank the company commander or you assign the student 

to a regimental staff position or you have the corporal company commander change places with 

the sergeant major.   
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 CHAPTER TEN  

 Evaluating Living History Program  Results    
 

The school administration is going to want to evaluate the effectiveness of your program.  

If the administration is skeptical of the program at first, you can expect close scrutiny at an early 

time in the school year.  As noted in the PREFACE, Mr. Thomas was at first skeptical of Mr. 

Ryanôs program but soon was won over.  As the year progresses and the program proves 

effective, the scrutiny will abate.  If the program has been successful in the past, however, you 

will find that evaluations will be less frequent, but that is no reason not to be any less rigorous in 

executing that yearôs program. 
 

You should welcome all evaluations.  Evaluations should be built into the program.  They 

not only measure progress but help to explain the program to others and be a tool in garnering 

support and funds from parents and outside agencies.  School boards, for example,  will be 

looking for results, and evaluations are good tools to inform them of progress and request support 

if needed. 

 

There are four types of evaluations: school administrator, teacher, student, and parent.  

The format for all four types should be carefully crafted.  (For examples of some types of 

evaluations, see ANNEX U .) 
 

School administration evaluations offer a top down perspective on the effectiveness of 

the program.  They may be periodic or sporadic.  The school board may ask the school 

administration for a semi-annual or annual evaluation.  Your input will be critical, so it is a good 

idea to make comprehensive notes during the course of the school year so that you may make a 

comprehensive report upon which an evaluation may be based.  You may also be asked to make 

an oral evaluation before the administration or school board, so detailed note taking is 

encouraged. 
 

Teacher evaluations should be conducted every ranking period.  These may be either 

written or oral.  An informal teachersô conference may be adequate to evaluate the program, make 

changes, or discuss problems.  Informal note taking by you will be helpful in keeping the program 

on track, especially where there are reoccurring matters which continually need to be addressed. 
 

Student evaluations should be part of the programôs archive.  If the program is new to the 

school, an evaluation session at mid-term might be helpful.  If the Living History Program is well 

established, then a year-end evaluation should suffice.  Student participants should be encouraged 

to tell what they liked about the program, what they did not like about the program, and what 

could be done to improve the program.  Their evaluations should be reviewed before the next 

academic year begins and recommendations integrated into the program as is appropriate. 
 

Parent evaluations should be especially welcome.  The request for such evaluations tends 

to bind the parents to the program as they then acquire a vested interest into seeing the program 

succeed.  Oral evaluations can be requested informally at parent review sessions or ñmeet the 

teacherò activities.  Written evaluations might be encouraged, but you want to avoid any parental 

ñsecond guessing,ò so a year-end written evaluation may be most appropriate. 
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 GLOSSARY 

 

Challenge  The first of two parts of a military password;  a guard issues the challenge - ñGeorgeò 

and the challenged person answers - ñPattonò in response, which allows that person to 

pass the guard post 

Chain of Command  The military hierarchy starting with the regimental commander and going 

down to the lowest ranking soldier 

Company  A military formation consisting of from five to ten student participants   

Council of Inquiry   A group of four or more student participants who make determinations 

regarding disciplinary matters and demerit judgments    

Demerit  A violation of school or military protocol resulting in a written acknowledgment  

Drill   Practicing military movements during a set period of time;  a drill might last an hour 

Esprit de Corps  The high spirit of a unit enhanced by good individual morale and a means of 

member bonding;  a military unit having high esprit de corps is inevitably an organization 

capable of outstanding performance 

Folder, Student  Place where student participantôs records are kept by a teacher   

Guard Mount   A daily ceremony where the new guard for the day is inspected and orders are 

issued 

Guard, Private of the  A soldier who is charged with walking a guard post and insuring that 

certain orders are carried out and obeyed 

Guard, Noncommissioned Officer of the  The corporal or sergeant who posts and relieves  

guards from their post while insuring the guards understand their orders 

Guard, Officer of the  The officer who is in charge of the daily guard detail, supervises the 

Guard Mount, and inspects the guard at different times 

Inspection  An activity where unit members are inspected to see that they are in proper uniform; 

they are properly equipped; their weapons are clean and functional; and they know their 

orders 

Log, Provost Marshalôs  Ledger in which the provost marshal logs all school and military demerits 

Merit   A simple document acknowledging a good deed or a military achievement    

Password  A two-part word consisting of a challenge and a response which is employed by a 

guard in determining the eligibility of another person to pass the guardôs post 

Pay Book  Each student participant keeps a record of dues paid, merits, demerits, etc. in this pay   

book, which is a permanent record of his or her activities    

Platoon  A subordinate formation of a company consisting of from three to five student participants 

Post, Guard  A walking or stationary post of a soldier charged with guarding some military 

activity, such as an encampment  

Rank  A degree of responsibility within the military hierarchy, e.g., a sergeant or a captain 

Ranking Period A period of time coinciding usually with a grading period during which student 

   participants are awarded merits, demerits, and promotions 

Regiment  The major military organization in the Liv ing History Program of which there are two  

representing two opposing sides, e.g. the 20th Maine (Union Army) Regiment and the 47th 

Alabama (Confederate Army) Regiment 

Retreat The evening formation where the national flag is lowered and retired for the night 

Reveille  Soldiers rise from their beds and assemble in formation where a count of those present 

or excused absent is made 
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Title  A position of responsibility within the military chain of command, e.g. platoon leader    

Warrant A document appointing a student participant to a position in the chain of command, e.g. 

the Committee of Safety gives a student a warrant as a company commander  
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 ANNEX A  

 Living History Sources of Information 
 

The following are examples of sources of information in video form useful for giving 

context to the Living History Program; they are available in local or school libraries.  This listing 

is not all inclusive.  If not available, the items may be purchased or rented in local video shops. 

 

General Interest 

¶ The Truth About Teachers -Hosted by Whoopi Goldberg. Produced by 

Pyramid Film and Video, 2801 Colorado Ave., Santa Monica, CA 90404. 

  

American Civil War 

¶ Civil War Artillery and Revolutionary War Weapons - NPS Video 

¶ Glory - Edited for educational uses 

¶ Gettysburg, Parts One and Two 

¶ The Civil War TV program by Ken Burns 

¶ The Divided Union - Five hour A&E television channel program 

 

American Revolution  

¶ Private Yankee Doodle - Films for the Humanities 

¶ George Washington, The Man Who Wouldnôt be King 

¶ The American Revolution - Three part 1994 television series 

¶ The Other Side of Victory - Two television programs, one 60, the 90 minutes 

long.  NYS Bicentennial Video 

¶ Debra Sampson, Woman Soldier 

¶ Siege of Yorktown - NPS program 

¶ The American Revolution - Six part box set A&E television program 

¶ The Revolutionary War - Three part box set Discovery Channel 

¶ Johnny Tremain - 80 minute film - Disney film 

 

The Colonial Era 

¶ Cavaliers & Craftsmen      

¶ Northwest Passage - A classic film  

¶ Last of the Mohicans  

¶ Rogerôs Rangers - Turning points of history and fall of Canada - The History 

Channel 
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ANNEX B 

Sample Teacher Education Program 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 -39- 

 ANNEX C  
 Leadership Titles and Student Positions of Responsibility 
 

Regimental Commander  This is the senior leadership position in each of the two student  

organizations.  Responsible to the Committee of Safety/War Department/Kingôs Council  

for the performance of the regiment.  Will march at the head of any formation  

and give appropriate orders to subordinates.  This is a duty in addition to being a company 

commander. Will take directions and counsel from you as the program 

director.  Note: This position is a sensitive one, and you will need to see that a  

balance is maintained between the reenactment aspects of the position and a proclivity by 

the chosen student participant to overdo his role both in and outside the program. 
 

Second-in-Command  This is the second highest leadership position in each of the two student 

organizations.  Carries out the orders of the regimental commander.  Acts in the 

place of the commander as appropriate.  This is a duty in addition to being a company 

commander. 
 

Adjutant   This is the senior staff position in each of the organizations.  Responsible for 

administrative, planning, and execution matters as specified by the regimental commander. 

With the guidance of the regimental commander, draws up appropriate directives, 

regulations, and plans for the organization.  With the assistance of the unit scribe, maintains 

organization and disciplinary records. 
 

Chaplain  This is a staff position in each organization.  Assists the commander in conduct of 

memorial services and provides assistance in the care of the ñwoundedò on the battlefield. 

Does not indicate any particular religious significance. 
 

Chief Sapper  This is a staff and leadership position in each organization.  In coordination with 

appropriate member of the Committee of Safety/War Department/ Kingôs Council, will 

plan and direct field fortifications, assist commanders in establishing camp sites, and help 

plan other construction projects.  The chief sapper commands the sappers and other soldiers 

detailed to work on construction projects. 
 

Drill Master   This is a staff position in each organization.  Assists the commanders in the chain of 

command in drilling their soldiers.  Is knowledgeable of different drill movements, advises 

on correct drill procedures, monitors drill sessions, and corrects discrepancies in drill 

movements during drills.    
 

Paymaster  This is a staff position in each organization.  Responsible for collecting funds,  

maintaining accounts, and dispersing funds as needed.  Because sums of money are 

involved in the program, the paymasterôs activities are closely monitored by the 

Committee of Safety/War Department/Kingôs Council. 
 

Provost Marshal  This is a staff position in each organization.  Responsible for assisting  

commanders in maintaining discipline and in recording demerits. 
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 ANNEX C (continued) 
 

Quartermaster  This is a staff position in each organization.  Responsible for care, 

distribution,  and  accountability of uniforms and equipment.  The quartermaster 

works under the guidance of a member of the Committee of Safety/War Department/ 

Kingôs Council to insure proper accountability is maintained.  The Quartermaster may have 

an assistant designated as Assistant Quartermaster.   

 

Scribe This is a staff position in each organization.  Reports to the adjutant and assists in 

maintaining appropriate records.  Responsible for publicity to include press releases, 

interviews, and research of uniforms, flags, and historical events. 

 

Staff Musician This is both a staff and leadership position in each organization.  Responsible for 

planning and directing musical activities.  In coordination with the appropriate member of 

Committee for Safety/War Department/Kingôs Council trains unit drummers, fifers, 

buglers, and other musicians.  Leads the fife/buglers and drums in parades and on the 

battlefield. 

 

Company Commander  This commander is directly subordinate to the regimental 

commander.  Responsible for the execution of appropriate orders, morale of 

soldiers in the company, and discipline of the unit.  In former times the regimental 

commander had dual responsibilities in wartime.  He commands both the 

larger regimental organization as well as a company.  It is therefore appropriate in your 

program to have the regimental commander and the second-in-command also  

command companies. 

 

Platoon Leader  This leader is the second-in-command of the company and acts in the absence 

of the company commander.  May also act  as the leader of a special element within the 

company such as commander of the color guard or leader of miners and sappers. 

 

Color Bearer This participant carries and maintains a unit flag. May also function as a unit leader. 
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 ANNEX D 

 Special Student Titles 

 

Students will reenact other roles which are not leadership or regimental staff positions.  The 

student participants may be uniquely qualified to function in these roles because of special interest 

or training.  The following list is not inclusive, and you may decide to add additional roles 

depending on your program.  It may be appropriate for you to have non-military members 

affiliated with your organizations as suggested below. 

 

Banner Bearer  A soldier who carries a flag or banner other than the unit colors.  If the  

students march in a special community parade and you want to advertise the Living 

History program, a special banner announcing your school could be carried at the head 

of the formation as is done by many school marching bands. 

 

Camp Follower  A civilian who cooks for the soldiers, tends to the simulated wounded, and 

provides housekeeping services to the regiment. 

 

Drummer  A soldier who is also in the school band who plays the drum or as a music  

student can learn to play one. 

 

Fifer  A soldier who also may be in the school band and can play a musical instrument.  Either 

already plays to fife, or is willing to learn how to. 

 

Indian  In a French and Indian War or American Revolutionary War program, the participation of  

Native Americans may be desirable.  Indians perform reconnaissance or combatant functions.  

They are attached to companies unless grouped into different tribes. 

 

Miner   A soldier who also carries the designation of ñsapperò who does engineering work.  Can 

be employed in constructing field fortifications.  May be an industrial arts student and 

work at carpentry tasks. 

 

Sapper  A soldier who performs the same functions as a miner.  The role is derived from the  

historical military function of performing rudimentary engineering work and also 

tunneling under castle walls to set off explosive mines. 

 

Scout  A soldier in a military unit or civilian (not part of a military formation) who performs 

reconnaissance duties for the unit commander.  

  

Surgeon  A civilian (and then not part of a military formation) or soldier responsible 

for taking care of simulated casualties. 

 

Sutler  A civilian who is responsible for helping the quartermaster in providing food and 

incidentals to the soldiers. 
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