SUBMISSION TO THE

JOINT DISSEMINATION REVIEW PANEL

Program Area:  Social Studies

____________________________________________________________________

I.  PROJECT TITLE AND LOCATION:


A.  Living History Program


      Blue Mountain Middle School


      Hendrick Hudson School District


      7 Furnace Woods Road


      Post Office Box 14


      Montrose, New York 10548


      Contact Person:  Joseph J. Ryan




        914-737-7500
B.  Original Developer:  Joseph J. Ryan, Social Studies Teacher of 7th and 8th grade             students.

Applicant Agency:  Blue Mountain Middle School is a nationally recognized learning institution dedicated to the fulfillment of student potential.  Blue Mountain Middle School is a public school in the Hendrick Hudson School District in Westchester County in New York State approved by the Regents of the State of New York and with Middle States Accreditation.

C.  YEARS OF PROJECT:

1969 – Spring:  Program developed and implemented

1987 – Spring:  Continuing program development and implementation

Evaluated – this is ongoing for teacher component; and for student component during 1986/87 year.

II. DESCRIPTION OF PROGRAM:


A.   PROGRAM GOALS:

The primary goal of the Living History program is to provide a hands-on, experiential learning environment.  This setting can be cast in whatever period of history is appropriate to the course of study.  The Living History program seeks to stimulate student interest in social studies learning, as well as to effect a positive change in teacher’s instructional strategies.  The program seeks to increase teachers’ enthusiasm for social studies teaching and, as a result, increase the instructional time devoted to social studies.

B.  PROGRAM PURPOSE

To quote What Works:  Research about Teaching and Learning U.S.D.E. 1986:  “The decline in the study of history may hinder students from enjoying a historical perspective on contemporary life.”  It is this very problem that Living History was designed to alleviate.  Whether one studies John Dewey or Elliot Wigginton (Foxfire), the central theme in effective education is experiential.  Students and teachers have needs which can be met by the Living History approach.  These needs include a sense of history, a human side of history, and a need to understand that there is a common heritage of human experience which all of us share.  Cross curriculum cooperation, which so enriches a student’s learning environment, can be stimulated through the Living History approach.  The Living History program places an increased emphasis on the study of history and its relationship to contemporary life.  The program does this by providing an experiential approach to history which stimulates interest in other academic areas, such as journal writing in English. 

C.  INTENDED AUDIENCE

Living History can be applied at the elementary, secondary, and graduate level.  It has been especially effective at the middle school level.  Teachers in graduate programs have experienced Living History through the College of New Rochelle and the Rockland Teachers’ Center.  The Living History approach can be applied nationwide using schools, historic sites, and outdoor education areas.

D.  BACKGROUND, FOUNDATION, AND THEORETICAL FRAMEWORK

The Living History program has developed over a period of eighteen years to fulfill the need for an experiential approach to social studies.  It was intended to search out and create a human side of history in which students could become directly involved.  The birthplace of Living History was in the parking lot of Blue Mountain Middle School, with twelve seventh graders in the most historically inaccurate uniforms ever seen.  They were there to demonstrate the linear warfare of the American Revolution to 100 of their peers and to help a new teacher make a point about the reality of the Revolution.

The program has now grown to not only encompass the students of the Ryan Team at Blue Mountain but hundreds of teachers who have taken graduate Living History courses, thereby affecting their students.  Each year several graduate courses are offered by the Rockland Teachers’ Center in cooperation with the College of New Rochelle Graduate Division.  A Living History repository of materials has been created, so teachers trained in the method can have at hand the materials needed to implement the program.  

What about the parking lot?  Well, it still echoes to the commands of troops, and nestled on the hillside a log redoubt (constructed by students using 18th century tools and techniques) waits for the next event.  Well over a dozen regimental flags, representing the efforts of students, teachers, and senior citizens, are displayed in the cafeteria.  Historic sites from Lexington Green (88 students in 18th century uniforms participated in the 210th anniversary ceremonies) to Fort Stanwix (Rome, New York) and Fort Putnam (U.S.M.A. West Point) have been utilized by the Living History students.  It is not all musket and flags, however.  A cider press, spinning wheel, blacksmith forge, as well as research are all important to the program.  Over two thousand students at BMMS and close to 200 teachers have experienced Living History.  The program is still growing.

The theoretical foundation for the educational philosophy of the program is based on a “hands on” approach to learning.  Whether you are a follower of John Dewey or Anthony Gregoric, you most likely feel that learners are affected most when actively involved in the learning process.  It is a “learn by doing” approach which leads to the higher levels of thinking.

For example, what insights can a student (child or adult) begin to develop as he/she stands guard in period dress at midnight in a historic fort?  Is the gap in human experience that great after 200 years?  What understanding can be gleaned from historic journals now that “you are there”?  

Outdoor Education as developed by Ernst Coons of SUNY Plattsburg was the starting point for the Living History program.  While an undergraduate, Joseph Ryan came in contact with Dr. Erwin Rosenstein, Director of Outdoor Education for the State of New York (1968-1969), and other leaders in the field of Outdoor Education.  The Outdoor Education philosophy encourages educators to become more that “2 by 4 teachers,” that is more than the two covers of a book and the four walls of the classroom.  The Living History program is a natural outgrowth from applying Outdoor Education to the area of social studies, which in essence is experiential learning.

During the years of development, the Living History program called upon the expertise of many people, such as General Raymond Bell (professor at U.S.M.A., West Point);  Mr. William Brown, Director of Special Projects, National Parks Service;  Jim Gold, Director of Historic Sites for the State of New York;  Dr. John Sherwig, Professor at SUNY New Paltz, to name a few.  Whenever special research had to be done, the program called upon Col. John Elting, noted historian and author, such diverse sources as the Westchester County Historian, U.S.M.A. Library/Museum, and even the French Military Museum in Paris.

As the years progressed, the Living History program grew in sophistication and developed into a cross-curriculum project, which was highlighted in the selection of Blue Mountain Middle School for an Excellence in Education Award from the United States Department of Education.  The uniqueness of the program has not only attracted media attention but the attention of hundreds of educators who have visited Blue Mountain Middle School.  It even attracted the attention and support of Emlyn I. Griffith, New York State Regent.  The Living History program played no small part in the choosing of Mr. Joseph J. Ryan as the first recipient of the Outstanding Teacher of American History in the United States Award (1982).  

In Rockland and Westchester counties of New York, which are noted for their high standards and innovative educational programs, the Living History program stands out.  This is clearly demonstrated by the support for the program by the Rockland Teachers’ Center and the courses offered using the Living History approach by the College of New Rochelle Graduate Division.  The program’s credibility thus has been clearly established on local, state, and national levels.

E.  FEATURES

Living History stimulated student interest in perceiving the human side of history and allows them to transfer their experiences across curriculum areas.  It involves not only social studies, English, math, and science but also unified arts and music.  It involves the staff and parents as deeply as the students in an experiential learning project.  It can be applied to most American History curricula, writing projects, the arts, technology and music.  In light of the stress on meaningful projects which involve the various curriculum areas, Living History is a natural.  The added benefit of citizenship and responsibility makes it popular with the community and administration (see ranking procedure).

At the core of this project is the basic academic team of teachers (social studies, English, math, and science).  However, it can be a small core of just English and social studies teachers.  The next level of staff would be the Unified Arts Department (art, home economics and technology) to help with uniforms, equipment, foods, art, crafts, etc.).  Music is a vital part and adds a sense and sound of the century for students.

The custodial staff can be involved to give the students opportunities around the school to earn merits (anti-vandalism, clean-up, etc.).  The support of the administrators is vital, and they usually find the positive publicity a pleasant change.  Also the merit/demerit system gives an additional source of positive/negative reinforcement at all levels.  Finally, the active involvement of the community from a Continental Congress of parents (funding, transportation logistics, etc.) to the local senior citizens (sewing regimental flags) to the Fire Company and American Legion (for funds) gives the project grass roots support.

Students decide on the amount of dues (usually 25 cents per week); dues help to pay for materials.  The students understand that whatever is made or purchased belongs to the program.  At the present time, BMMS has two hundred fifty uniforms, muskets, hats, helmets, a cider press, 18th century tools, wool cards, drop spindles, spinning wheel, tent, blacksmith forge, etc.  These materials provide the base each year for the project.  Students research period dress, uniforms, equipment, recipes, people, and events to be experienced.  Students collect and keep a strict accounting of funds.  They also order and pay for materials keeping receipts and learn to be smart shoppers.  The school and community libraries are well-used, as are the archives in Albany.  Even foreign language is involved; for example, students have given commands in German for the Hessian troops and in French for the troops of France who came to fight for our independence.  Spanish has not been utilized yet, but it is on the drawing boards for a Spanish regiment in the future.  Students have written and reviewed research material from the Invalides (French Military Museum) in Paris.

Students are constantly monitored by the staff and their peers through the ranking procedure and the Committee of Safety, which consists of the ranking students at that time.  This student monitoring organization keeps a wary eye on the attitude, work, and discipline of the program as well as the expenses.  A recent example was a student who was brought before the committee for a negative attitude and poor behavior.  The student was given the opportunity to give his side and the committee consulted together.  The student was assigned five periods of helping the quartermaster and five after school drills one on one with a ranking officer to improve his skills.  This has seemed to work in this student’s case.  Teachers keep a very careful eye on all aspects of the program.  One of the most successful evaluation procedures for the program has been the writing process.  Students are required to express themselves in journals and letter writing, which has produced some fine period pieces of writing.  Some of these have been published in the school literary magazine.

The first experience in Living History is the viewing of the Inside Your School tape with appropriate explanations.  The students then vote through secret ballot whether or not to do the project.  The program always has been overwhelming approved, with modifications for the student or two who does not want to participate.  Each student then signs an enlistment paper and receives a ranking sheet in order to understand the merit/demerit system (see attached ranking sheet).  For example, in the fall of 1986 students signed authentic enlistment papers in the 19th Century Town Hall in Museum Village under the sharp eye of a fully uniformed cavalry sergeant.  Included in this commitment is the responsibility to maintain self-control, cooperate with fellow students and teachers, contribute in a positive manner to the program, and be an active participant in the project.  Opportunities are given for students to take a more responsible role in the Living History project by joining a) the staff officers (records and ranks), b) the treasurer (financial), c) drill (training), or d) construction (tools and building).  An example of the continuing activity in construction is a log fortification located behind the school.  Other responsibilities include quartermaster (supply uniform and equipment); crafts (spinning, weaving, cider press, sewing, quilting, cooking); publicity (press releases, interviews); research (details, flag, dress); music (fifes, drums, and bugles).

The supplement module (instead of a typical study hall) is often utilized three days a week for work in the program.  One of these days, usually Friday, is a drill day.  The troops are assembled in the parking lot or back hall to be exercised according to the manual of that time (example: Baron Von Steuben drill for the American Revolution).  During the other supplemental module, students are often divided into groups according to their chores, such as quilting, crafts, construction, etc.  In this way even though the project is a year long it does not utilize very much academic time and makes use of time often wasted (study hall).  Students find themselves interacting with relatives to work on their uniforms or clothing, such as an aunt or grandmother who is willing to sew.

Parents are introduced to the Living History program on “Meet the Teachers Night.”  A list of interested parents is solicited to form a “Continental Congress” to meet and solve problems faced by the project.  For example, the 1985 Continental Congress raised money; arranged transportation and feeding; and chaperoned the three-day, two-night experience at the 210th anniversary of Lexington/Concord in Massachusetts.  The local fire companies donate money to the cause and senior citizens become involved in sewing flags.  When Memorial Day finally arrives, the community will see “their troops” in the parade.

The program is far from all military.  Late fall finds the student in period dress at a local historic site.  The home technology teacher has a group learning open-hearth cooking while a parent or teacher aide works with students on a cider-press.  The smell of wood smoke from the campfire fills the air while students carefully cast buttons and musket balls.  The whole site comes alive.

The holiday season is a special time for youngsters, and the students in Living History experience the holiday spirit in an historic manner.  The cafeteria commons is transformed into an 18th century banquet hall with tablecloths and centerpieces.  The six or seven turkeys have been cooked by parents, and all students have contributed food to the feast.  Invitations to the superintendent, principal, assistant principal, secretaries, aides, teachers and custodians have been written.  All is in readiness.  The massed fifes and drums of the brigade lead the uniformed troops into the hall and the feast begins.  Happy Holidays.

The doldrums of February and March are enlivened by drill competitions but mostly the products of the various working groups are available (haversacks, canteens, uniforms, mob caps, horn books, lanterns, etc.)  The regimental flags are close to completion and much research has been done.  Higher ranks and responsibility have been achieved.  Confidence and ability are beginning to become apparent.

With the melting of the snow, the sound of axes and saws comes from the knoll near the school.  The redoubt is being worked on.  Tools, such as adzes, broad axes, draw knives, etc., find use in young hands.  The art of log construction begins to take shape with an occasional ring of the anvil as the blacksmith forge is utilized.

Slowly but surely, there emerges in the students’ writing a “feel” for the people, places and things of the time period.  The experiences of characters in books (Johnny Tremain, April Morning, The Hessians, Seven Alone, and Across Five Aprils) become more relevant.  The journal writing activities in English and social studies take on more meaning.  The end products are believable.  (See writing samples.)

Parents have met to solve logistical and financial problems and volunteer to accompany the students on their overnight experience.  The transportation is arranged and food stuffs acquired.  The plans are set.  (See “Early Morning Mist” for a detailed description of the overnight encampment.)  On the last day of school, the students of the Living History team gather to view slides and video tapes of their year’s experiences.  Final examinations are finished.  (Students take common grade-level finals.)  Laughter fills the room as they watch themselves change from recruit to veteran.  The commemorative discharge papers and team newspaper are handed out to find lodging in scrapbooks.  Each student then receives either a special medal or reproduction antique coin to add to his/her memory file.  The program is finished until next year.  But is it?  Year after year students return to Blue Mountain Middle School to pause under “their flag” or visit their teachers.  A special bond has been forged.

F.  SIGNIFICANCE OF PROGRAM DESIGN

To quote Thomas Jefferson, “History by apprising them of the past, will enable them to judge of the future; it will avail them of the experience of other times and other nations; it will qualify them as judges of the actions and designs of men; it will enable them to know ambition under every disguise it may assume; and knowing it, to defeat its view.”

The question may well be asked:  how innovative is the Living History program?  Considering that this program has been featured four times on ABC television – Kids Are People Too, ABC Afterschool Special, Our Special Kids, and New York People – makes a clear statement.  The fact that a State Regent has inspected the program personally and endorsed it certainly speaks to its value.  The Social Studies found it so innovative that the September/October 1986 issue used the Living History program for its cover story.  March 27, 1987 found a film crew from Inside Your Schools, a statewide television program featuring innovative school projects, at work with the Living History students.

Living History differs from recreation and simulation activities which may be available in the local community in that it is a total emersion into the historical period studied.  It is not simply doing a play or a one-day dress-up activity.  It is a year-long project which focuses students’ attention and provides a thread of continuity to their year.  This does not detract from their curriculum commitment but enforces and stimulates their learning experience.  Students develop an “ownership” in the project and a close identification with the human side of history.

The response to BMMS Living History program by the Rockland Teachers’ Center, the Living History courses being offered and the Living History Repository (See Statewide Conference on In-service Education) would certainly give it “state-of-the-art” status.

III. POTENTIAL FOR TRANSPORTABILITY


A.  SETTING AND PARTICIPANTS

The Living History program has been implemented to its greatest degree at the Middle School level (heterogeneous grouping).  The concept also has achieved success at the graduate level, including teachers who already possess a master’s degree and years of teaching experience.  It has been adopted to a lesser degree at the elementary level.


B.  TRANSPORTABLE COMPONENTS

The Living History program has been successfully used for nineteen years at BMMS during which time over 2,000 students have participated.  During the Bicentennial year, Newburgh City Schools adopted the program, which proved successful at South Junior High School with a large minority population.  The Living History graduate courses, (See enclosed Living History Graduate Course description), in-service programs, and manual have been well received over the past four years.  The College of New Rochelle with the Rockland Teachers’ Center is well pleased with the results of these activities.  The Living History Repository is a direct result of this positive attitude.  The Repository is a collection of reproduction materials which are designed to be used by students and teachers to create their own living history programs (See Living History Repository – red cover).

The Living History program can be disseminated nationwide using the Teachers’ Centers and working with historic sites.

The Living History program is more a process or method than a curriculum.  As such, it can and has been used effectively in content areas other than social studies.  This claim is further supported by the survey feedback received from teachers who had completed one or more graduate courses in the use of the program’s methods.  According to these teachers, 76% of who reported use of the methods with their own students, the program could be used effectively in a diverse range of disciplines, including science, reading, math, literature, physical and outdoor education, technology, foreign language, language arts, law, ecology, religion, psychology, art creative writing, and industrial arts.

C.  USER REQUIREMENTS

Development of the Living History program would depend on community variables and the availability of historic sites.  These sites are useful but not necessary.  School grounds have been successfully used for years.

Implementation follows either a graduate course or a weekend encampment/training.  This training is performed by a veteran Living History Team.  The creation of a Living History Repository can begin based on the enthusiasm of the teacher (s) and the funding available.  It is hoped that a network of repositories and Living History courses will be developed to provide long range support and advanced training.  A concrete outgrowth of this is the Living History Team of Teachers who train teachers at the Living History Workshop held in the fall and spring with the Rockland Teachers’ Center.

D.  COSTS

The cost to BMMS yearly has been twenty-five cents per week per student in the program (paid by the students) for about thirty-one weeks plus $300.00 per year from the P.T.O.  Program costs are basically low.
The cost per team member of such a Living History Training Team is $500 to $1000 for training, dress, and equipment.  The average team consists of a team leader and three members.  A team member in the field receives $350 plus expenses for the team leader and $250 a day plus expenses for a team member.  One day is usually sufficient for the training of twenty-five to thirty teachers.  It depends on program requested – in-service or graduate – see attached course description, etc.

Living History Repository – See Statewide Conference brochure - $4,000.00 has been invested so far.

School implementation – at least one trained faculty member and one class of students the cost would be minimal if they had access to a Living History Repository.  The cost per student for period clothing would be approximately $25.00 (pattern, cloth, sewing material, hat, and special equipment).  Without access to a repository, cost could go to $50.00 per students or more depending on the scale of the projects.  (See blue cover enclosure Blue Mountain Middle School Living History Program)

IV. EVIDENCE

A.  Claim Statement:  After participating in the Living History program for one school year, students developed more positive attitudes toward and increased their interest in social studies.  Evidence of program impact in these areas includes:


A)  written survey responses of student program participants and non-participants;
B)  written survey responses of teachers and administrators in the developer-evaluation school and teachers in the district’s high school;
C)  written survey responses of teachers who completed one or more courses in the use of the Living History instructional methods;
D)  interviews with Administrators and the Psychologist at Blue Mountain Middle School.

1.  METHODOLOGY


A)  Design

In order to maximize evidence of program effectiveness, three different sources of evaluative information were utilized:  1) current and past student participants and non-participants, 2) teachers and administrators in the developer district, and 3) teachers from other school districts who had previously completed at least one course in the use of Living History instructional methods.

B)  Samples

Students

All current (i.e., 1986-87) 8th graders in two classes who had participated in the program the previous year (i.e., as 7th graders) were administered a written survey, as was a 
random sample of non-participant 8th graders in the same two classes.  The size of this nonparticipant sample was equal to the number of participants.  In addition, 100% of the current eighth graders in the program developer’s class were surveyed.  For 9th-12th graders, a 50% proportional random sample stratified by individual classes was selected from both the past-participants and nonparticipant populations.  More specifically, the sampling plan called for the random selection of one-half of the past program participants and one-half of the nonparticipants for each individual class at each grade level from 9 – 12.  The only restriction placed on the sample was the definition of the nonparticipant population:  students who had been enrolled in the district since the eighth grade.  This “eligibility” restriction was designed to ensure that the participant and nonparticipant samples had similar basic educational experiences.   Neither group was considered atypical on educationally-relevant factors.

The return rates for the two samples were 80% for participants and 84% for nonparticipants (See Table A in the Addendum, Section A).  In total, 203 participants and 147 nonparticipants completed the questionnaire.

School Teachers and Administrators

The Principal, Assistant Principal, and Psychologist at Blue Mountain Middle School and 21 Middle and High School teachers completed a program evaluation survey.  None of the respondents had provided any instruction in the Living History program.  The survey was distributed to teachers who had a moderate to substantial familiarity with current and/or past student participants.

Teacher Course Participants

An evaluation questionnaire was mailed to teachers in other school districts who have completed at least one of the courses offered in Living History instructional methods during 1985 or 1986.  In total, 125 surveys were mailed and 47 were completed, representing a 38% return rate.  Of the 47 respondents, 44.7% teach in elementary school, with the remainder split equally between middle and high school.  Forty-seven percent (47%) of the respondents had completed one Living History course, 23 % two courses, 11% three courses, and 19% over three courses.  Over three quarters (76%) of the teachers reported having used the Living History instructional methods in their own classrooms.

C) Instruments/Procedure

Four separate questionnaire instruments were developed to evaluate the program, including the 1) Living History Participant Survey, 2) Social Studies Student Survey, 3) Living History Teacher and Administrator Survey, and 4) Living History Course Participant Survey.  Each of the four surveys is included in the Appendix.

D)  Data Collection

The sampling plan for selecting student program participants and nonparticipants is described in detail in Section 1 part B.  In order to control for student participant-nonparticipant contamination, both student surveys were distributed and completed during class time.  Teachers and administrators in two schools completed the survey at their convenience and returned it to a central location for mailing to the evaluator.  Teacher Course Participant surveys were mailed directly to each individual, along with an addressed, stamped envelope for return to the evaluator.  With the sole exception of the three administrators of Blue Mountain Middle School, all surveys were completed anonymously.

E)  Data Analysis

All four surveys contained structured and open-ended response formats. (Representative samples of open-ended responses selected by the evaluator have been presented in the Addendum to this application.)  All structured responses represented either tanked or discrete, categorical data.  For between-groups comparisons of responses given by student participants and nonparticipants, the Chi Square Test for two independent samples was used.  In addition, within-group statistical comparisons were made on the responses of student program participants to two items on the Loving History Participant Survey.  The Wilcoxon Matched-Pairs Signed-Ranks Test was performed to assess the significance of the changes in students’ ratings of their interest in social studies before and after program participations.   All returned surveys were used in the analyses.

2.  RESULTS

A)  Students

The first item of the participant and the nonparticipant surveys required a rank ordering of five basic subject areas according to personal preference, where a rank of 1 represented the subject liked best and a rank of 5 denoted the subject liked least.  The subjects presented for this preference ranking were math, science, social studies, English, and Foreign Language, in that order.  The analysis results of the ranking assigned to social studies by both groups of students are summarized in Table 1.

Table 1

Analysis Summary of Preference Ranking Assigned to Social Studies

	
	
	1 and 2 

Ranking
	4 and 5 

Ranking
	
	
	

	Sample
	N
	n
	%
	n
	%
	df
	Chi Square x2
	p value

	Participant
	198
	133
	67.2
	40
	20.2
	1
	18.1
	<0.01

	Nonparticipant
	142
	59
	41.5
	53
	37.3
	
	
	


The results indicate that students who had participated in Living History tended to be much more favorable disposed to social studies than their cohorts.  Given the educational importance of increasing student interest in a subject area that has been shown to be suffering from a national trend of disinterest, participants were asked directly in a subsequent item if they became more interested in social studies as a result of their participation in the Living History program.  As show in Table 2, 72% responded affirmatively.

Table 2

Did You Become More Interested in Social Studies as a Result Of Your Participation in the Living History Program?

	
	
	Yes
	No

	Sample
	N
	n
	%
	n
	%

	Participant
	201
	144
	72
	57
	28


Students also rated their interest in social studies prior to program participation and, in a separate item, their current interest in the subject.  Student nonparticipants were requested only to rate their current interest.  The magnitude of the within-group change was analyzed using the Wilcoxon Matched Pairs Signed Ranks Test; between-groups differences were assessed using the Chi Square Test.  The results of these analyses are presented in Table 3 and 4, respectively.  

Table 3

Participant Ratings of Prior and Current Interest in Social Studies

	
	
	1 and 2 

Ranking
	4 and 5 

Ranking
	

	Sample
	N
	n
	%
	n
	%
	Results of Wilcoxon

	Before

Program
	201
	76
	38
	52
	26
	p<0.01

	After 

Program
	202
	24
	12
	139
	69
	


Table 4

Comparison of Participant-Nonparticipant Ratings of Current Interest in Social Studies

	
	
	1 and 2 

Ranking
	4 and 5 

Ranking
	
	
	

	Sample
	N
	n
	%
	n
	%
	df
	Chi Square x2
	p value

	Participant
	202
	24
	12
	139
	69
	1
	15.0
	<0.01

	Nonparticipant
	145
	35
	24
	64
	44
	
	
	


NOTE:  Rating 1 and 2 = No/Low Interest


  Rating 4 and 5 = High Interest

The results summarized above strongly suggest that the Living History program increased student interest in social studies learning.  This is supported not only by participants’ self-assessments of change in levels of interest, but also by a direct comparison of the current levels of interest between participants and nonparticipants.

When students were asked if they planned to enroll in any social studies elective courses, 54% of the Living History program participants said “Yes” while only 43% of the nonparticipants responded affirmatively (See Table 5).  The difference between these responses was statistically significant (p < 0.05).

Table 5

Do You Plan to Enroll in Any Social Studies Elective Courses?

	
	
	Yes
	No
	
	
	

	Sample
	N
	n
	%
	n
	%
	df
	Chi Square

x2
	p value

	Participants
	182
	99
	54
	83
	46
	1
	4.26
	<0.05

	Nonparticipants
	138
	59
	43
	79
	57
	
	
	


Students were asked on the survey if their participation in the program increased their knowledge of historical events and, if so, to what degree.  Their responses to these two items are presented in Tables B-1 and B-2 in Section A of the Addendum.  In summary, 90% of program participants indicated that Living History increased their knowledge of historical events, and almost 94% of these students reported that the program did so from a moderate to substantial degree.  Less than 7% of the respondents reported “very little” increase in their knowledge of historical events.

Both participants and nonparticipants were asked to assess their current knowledge and understanding of historical events they studied in the 7th and 8th grades.  Assessments were made on a 5-point scale ranging from “1 – Poor” to “5 – Excellent”, with a rating of 3 representing “average.”  Their responses are summarized in Table 6.

Table 6

Analysis Summary of Current Knowledge/Understanding Ratings

	
	
	Yes
	No
	
	
	

	Sample
	N
	n
	%
	n
	%
	df
	Chi Square

x2
	p value

	Participants
	200
	16
	8
	115
	58
	1
	12.99
	<0.01

	Nonparticipants
	145
	27
	19
	56
	39
	
	
	


The results presented above show that participants in the Living History program rate their current knowledge and understanding of 7th and 8th grade social studies material significantly higher than do students who had not participated in the program.

A key objective of Living History is the development of student understanding of historical events.  Evidence that this objective was achieved is provided, in part, by the fact that over four-fifths of the respondents reported that their participation in the program helped them to do so (See Addendum, Table C).  In addition, students’ first-person journals and evaluation papers (See Appendix) reflect a remarkable depth of understanding of social studies content.  Even more important, however, are students’ perceptions of how their understanding was improved.  The representative sample of comments contained in Section B of the Addendum constitutes vivid evidence of students’ insight.  Furthermore, many of the statements were made by students who participated in the program over four years ago, suggesting that the beneficial impact of Living History is not short-lived.

B)  School Teachers and Administrators

The findings resulting from the analysis of the student survey data were corroborated by the survey responses of administrators at the Middle School and of middle and high school teachers.  A summary of their responses is presented in Table 7. 

Table 7

Summary of Teacher and Administrator Survey Responses

	
	Yes Responses   *

	Survey Question (Abstracted)
	n
	%

	1.  Do you think students generally benefit from participating in the program?
	18
	86

	· Do you think that “exceptional” students benefit from the program?


	15
	79

	3.  Have you noticed any academic knowledge/performance differences between program and non-program students?
	16
	80

	4.  Have you noticed any behavioral and/or attitudinal differences between program and non-program students?
	18
	75

	5.  Have you noticed any changes in terms of academic performance or attitudes/behaviors in participants attributable to the program?
	17
	76

	6.  Do you think the program has resulted in an improved quality of social studies instruction?
	12
	63

	7.  Do you think an experience-based, hands-on-mode of learning – as exemplified by the Living History program – is superior to textbook-only learning in promoting student understanding of course material?
	13
	65

	8.  Would you say that students’ experiences in the program are educationally meaningful?
	19
	86


* Total number of respondents = 24.  All percentages were based on the number of respondents per item; “I don’t know” responses were eliminated from the total.

These results indicate that the impact of the Living History program on students, as perceived by teachers and administrators, encompasses a variety of outcome areas.  Respondents reported participant benefits in the areas of attitude and knowledge, as well as observed differences in these areas between program participants and nonparticipants.  Furthermore, over three-quarters of the teacher and administrator respondents noticed “positive” student changes in academic performance and/or attitudes and behaviors.  The nature and magnitude of the differences and changes are described in their open-ended comments (See Addendum, Section C).

C)  Teacher Course Participants

Teachers who had completed one or more Living History courses were also asked to assess the program’s impact on students.  As summarized in Table B, the teachers’ assessments of the program and its impact on students were extremely favorable.  Only one of the items, #5, received less than a unanimous positive response.  Of the two teachers who responded “No” one clarified stating “it complements it! It makes it real!”

Table 8

Summary of Teacher Course Participant Responses

	
	Yes Responses   *

	Survey Question (Abstracted)
	n
	%

	1.  Do you think Living History fosters more positive student attitudes toward learning?
	42
	100

	2.  Does the program increase student interest in social studies or other subject areas?
	40
	100

	3.  Do you think that student learning is improved/facilitated by the use of the Living History approach?
	45
	100

	4.  Does it facilitate not only student acquisition of knowledge but student understanding of subject content?
	42
	100

	5.  Do you think the “exceptional” students benefit?


	39
	100

	6.  Would you say that students’ experiences in Living History are educationally meaningful?
	42
	100

	7.  Do you think an experienced-based, hands-on mode of learning – as exemplified by the Living History program – is superior to textbook – only learning in promoting student understanding of course material?
	40
	100


* Total number of respondents = 45.  All percentages based on number of respondents per item; “not applicable” responses were eliminated from the total.

These results are consistent with those of the Teacher and Administrator Survey.  Both sets of respondents agree that the Living History program a) benefits exceptional students, b) improves student learning, c) provides educationally meaningful experiences, and d) is superior to textbook-only learning in promoting student understanding of course material.  Additional evaluations provided in the form of open-ended responses are contained in Section D of the Addendum.

D)  Interviewees

Interviews were conducted with BMMS’s Principal, current and former Assistant Principals, and Psychologist.  Full transcripts of each interview are contained in the Appendix.  In summary, the following major points were made:

Living History has “turned on” students to all of their academic areas in addition to social studies, including disaffected students who were turned off not only to education but to their social responsibilities.  (Principal)

The program is more than just military reenactments; it is a sense of history from the everyday, practical, non-military point of view; it offers an alternative to teaching history that students will long remember.  (Current Assistant Principal)

Students actually live and feel the roles of their ancestors, which has a profound effect upon student attitudes and motivation toward learning in this school.  (Former Assistant Principal)

Experiences in Living History help the students develop an empathy and understanding as to why events occur.  These thoughts eventually transpose to their everyday lives and help students to understand the history going on around them.  (Psychologist)

3.  SUPPORTING EVIDENCE

Implementation of the Living History program has been associated with a positive change in instructional methods.  Supporting this association are the following findings from the structured surveying of teacher course participants in the present evaluation study:  

a)  100% reported that use of the Living History methods improves the quality of the instructional process;

b)  97% found the methods to be effective with students;

c)  100% would recommend the program to other educators;

d)  75% increased the amount of time they devoted to social studies instruction following participation in a Living History course;

e) 94% of those who have used the methods in their own classroom continue to do so; not one teacher has discontinued use due to a poor evaluation of its effectiveness with students.

The conceptual and philosophical basis of the educational methods that form the cornerstone of the Living History program has generated much excitement and interest in the education community.  The program has received the endorsement of New York State Regent Griffith, Congressman Hamilton Fish, the Historical Society of Rockland County, the Company of Military Historians, the Daughters of the American Revolution, and the Rockland Teachers’ Center.  The list of individuals and organizations who support the program continues to grow as information about the program spreads wider.  As a result, Living History holds great potential for effective dissemination and replication.

E)  Interpretation and Discussion of Results

1.  RELATIONSHIP BETWEEN EFFECT AND TREATMENT

The effects of the Living History program are evidenced, as described in the previous sections, by the survey responses of a) current and past program students in grades 8-12, b) teachers and administrators from the developer district, and c) teachers who have completed at least one graduate course in the use of the Living History instructional methods.  The majority of the questions on all four survey instruments were constructed to bear a direct relationship to the expected outcomes of the program.  In addition, other items bearing a less direct but important relationship to student outcomes were included for the purpose of generating an evaluation of the program’s overall impact on the teaching/learning process.

The evaluation data were collected from basically three distinct sources: students, teacher and administrator “observers,” and teacher course participants.  The data from all three sources corroborating each other provides strong convergent evidence for the positive effects of the Living History program on student interest and attitudes.

2.  CONTROL OF RIVAL HYPOTHESES

The evaluation design was posttest-only for those items answered only by program participants and posttest-only with comparison group for items on which both student groups responded.  Therefore, the internal validity threats typically associated with pretest-posttest measurement, including history, maturation, instrumentation, statistical regression, and attrition, are not plausible.  The use of randomly selected, multiple grade-level program and comparison groups stratified by individual classrooms rules out differential selection as an alternative explanation of the findings.

A further control on the relative characteristics of the two student samples was obtained by selecting for the nonparticipant sample only those students who had been enrolled in the program developer district since the eighth grade.  In addition, it should be noted that program students were not systematically selected and did not volunteer for program participation, but were involved in Living History only as a direct result of being in the program developer’s class.  Moreover, Blue Mountain Middle School does not “track” or form homogeneous groups of students in making classroom assignments.  Finally, high and similar percentages of survey completions were achieved with both student samples.

F)  Significance of Results

1.  RELATIONSHIP OF RESULTS TO NEEDS

Social studies is a core academic area.  Few educators would disagree about the educational significance of an innovation that effects an increase in student interest and motivation and promotes more positive attitudes toward learning in such a subject area.

Living History students acquire first-hand experience of major historical events, such as the Revolutionary War, by participating in a structured, disciplined program of hands-on activity.  This experience-based approach to learning renders the often abstract concepts taught in social studies concrete, because students actually “live” the history they are studying.  Student overnight encampments and reenactments, including the extensive prior research and work required, are educationally important.  By general educational consensus it is held to be true that students who engage in meaningful hands-on activity tend not to forget their newfound knowledge and understanding and the emotions they experienced.

2.  COMPARISON OF RESULTS OF OTHER PROGRAMS

The Living History program represents a unique, innovative approach to the teaching and learning of social studies.  There is no other national or state program similar in method.  Upon first glance, some may perceive a similarity between Living History and a program entitled “History Theatre of Ideas.”  However, the method used by the two programs differ widely.  “History Theatre of Ideas” uses paid actors to perform short dramatic sketches; after the skits, students are involved in a discussion group, for which they are prepared by their teacher.  In contrast, Living History involves students directly in all phases, beginning with the extensive background research though the recreations of historical events and culminating in an analysis of their experiences, thoughts and emotions.  Furthermore, the reenactments are authentic – they are not fictionalized.  Even more significantly, the students prepare themselves for the reenactments, under the supervision of their teachers.

In summary, Living History involves students from the beginning in an exciting exploration of history.  As a result, students become immersed in their study and naturally become invested as in the process; they are never passive observers.  Students are, from day one, engaged as active participants in a stimulating and challenging learning process from which they derive great benefits.
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